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ABSTRACT 
 
 
 
Tanti Liliana Anggraini. 2018. The Instructional Design of Teaching Writing 
based on 2013 Curriculum at the Eleventh Grade of Boarding School MAN 1 
Surakarta in 2017/2018 Academic Year. Thesis. English Education Department, 
Islamic Education and Teacher Training Faculty. 
 
Advisor: Hj.Fithriyah Nurul Hidayati, M.Pd 
 
Keywords: Instructional Design, Teaching Writing, 2013 Curriculum 
 
The objective of the research is to describe the instructional design of 
teaching writing based on 2013 curriculum at the eleventh grade of boarding 
school MAN 1 Surakarta. In this research, there are six components of 
instructional design in the teaching writing that the researcher analyze, namely (1) 
Learning objectives, (2) Instructional materials, (3) Teaching method, (4) 
Classroom Procedure, (5) Teaching media, (6) Assessment 
In conducting this research, the researcher uses descriptive qualitative 
research. In collecting data, the researcher uses interview and documentation. The 
data were analyzed by: (1) Collecting the data, (2) Reducing the data, (2) 
Displaying the data, (3) Drawing conclusion. The researcher uses data 
triangulation to get validity of data. 
The result of this research shows that: (1) The steps in determining and 
formulating learning objectives of teaching writing based on 2013 curriculum 
such as understanding of the characteristics or condition of students, writing the 
core competence (KI) and basic competence (KD). (2) The steps in designing and 
selecting the instructional material such as preparing the syllabus, conducting the 
research to identify the availability of materials, evaluating existing instructional 
materials, arranging the materials based in the order of syllabus, prepares and 
adopting the materials, preparing learning activities. (3) The steps in determining 
and selecting teaching method such as determining the learning objectives, select 
the method based on the learning objectives and the skill that has been developed, 
choose the technique that allows the students to do more learning activities. (4) 
The steps in designing of classroom procedure there are three stages such as 
opening, main activity based on 2013 curriculum that is scientific approach 
consists of observing, questioning, exploring, associating, and communicating, 
and closing. (5) The steps in determining and selecting of teaching media such as 
determining whether the use of media for the information or learning purposes, 
determining of the characteristics of the lesson, media classification, analyze the 
characteristics the media itself there are the strengths and weaknesses of the 
media. (6) The steps in designing of assessment such as determining of objectives, 
determining the scope of the material be assessed, determining of assessment 
techniques to be used, instrument development, doing measurements, processing 
of measurements results and interpretation of assessment results. 
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      CHAPTER I 
 
INTRODUCTION 
 
 
 
A. Background of the study 
Teaching is a way to introduce learners with a new knowledge. Brown 
(2007:8) defines that teaching is showing or helping someone to learn how to 
do something, giving instruction, guiding in the study of something, providing 
with knowledge, causing to know or understand. English teaching is one of the 
existing language teachings at this time. Teaching English in senior high school 
is very important, because of it is the process of understanding English. 
Teaching English involve four skills there are listening, reading, speaking, and 
writing. Those four skills are classified into two categories. Listening and 
reading belong to receptive skill, which uses of language require receiving the 
spoken and written language. While, speaking and writing are productive skills 
which the language users require the ability to produce language both spoken 
and written (Harmer, 1998:44). Those skills in English should be integrated 
well including writing skill. Nunan (2003:88) defines that writing skill is a 
specific ability which helps writers put the thoughts into words in a meaningful 
form and to mentally interact with the message.  
Murcia (2002:67) states that writing which has always occupied in 
English language course, and it has an important role in language learning and 
language acquisition. Writing skill is one of the difficult subjects at school. As 
Richards and Renandya (2002:303) state that writing is the most difficult skill 
for second language learners to master. 
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The difficulty lies not only in generating and organizing ideas, but also in 
translating these ideas into readable text. So, the teacher must create a good 
way on how the students to write in English correctly and easily. The teacher 
must consider the characteristics of the students which are directly related to 
doing the learning process. In the teaching and learning process of writing, the 
teacher has an important role. John (1997:12) states that teacher’s role is to 
help students develop viable strategies for getting started (finding topics, 
generating ideas and information, focusing and planning, structure and 
procedure), for drafting (encouraging multiple draft for reading), for revising 
(adding, deleting, modifying, and rearranging ideas), and for editing (attending 
to vocabulary, sentence, structure, grammar, and mechanics). 
In the teaching and learning process of senior high school, a teacher 
should be able to develop the English skills for students. English writing is one 
of the most important skills for students. It provides a powerful means of self-
expression as well as support for further learning. In writing, students have to 
know how to write letters, short message, descriptive texts, narrative texts and 
much another type of texts. In addition, they also should know about grammar, 
spelling, connectives, punctuation, and other aspects related to the writing, to 
make their writing understandable. Writing as one of the four skills are 
completed the syllabus in the teaching of English. Syllabus in the description 
of the materials that should be taught by the teacher to the students. Syllabus 
can be said as a part of curriculum or selection and grading of content. Nunan 
(1997:3) states that syllabus is more localized and is based on the accounts and 
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records of what actually happens at the classroom level as teachers and 
students apply a curriculum to their situation. 
Nasution (2008:5) states that curriculum is the plan drawn up to launch 
the process of learning under the guidance and responsibility of the school or 
educational institution and faculty. It can be said that the term curriculum is a 
planning arranged to get the success in the teaching and learning process that is 
instructed by the school or education department and also the teachers. 
Recently, the Indonesian government has been trying to develop curriculum 
better to improve the quality of education. In 2013/2014 academic year, the 
government changes curriculum 2006 which called KTSP into 2013 curriculum 
because several reasons, namely curriculum KTSP considered burdensome 
learners because too much the subject matter that should be studied by 
students, and curriculum KTSP gives flexibility to teachers make the 
curriculum independently for each school was not in accordance with the plan. 
So that the government changes it.  
The history curriculum in Indonesia often changed every change of 
minister education. Some curriculums which have been applied before 2013 
curriculum such as KBK in 2004 (Kurikulum Berbasis Kompetensi). It 
emphasized on the competence of the student achievement both individually 
and classically. The process of learning uses some various methods. Besides, 
the learning resources are not only teachers but also other learning resources 
that have the educational element. Another curriculum is KTSP in 2006 
(Kurikulum Tingkat Satuan Pendidikan). KTSP is an operational curriculum 
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arranged by and implemented in each education unit. Schools are given the 
flexibility to design, develop, and implement school curriculum according to 
the situation, conditions, and potential local advantages that can be raised by 
schools. KTSP is very relevant to the concept of decentralization of education 
in line with the implementation of regional autonomy and the concept of 
school-based management which includes school autonomy in it. Local 
governments can more freely improvise in improving the quality of education. 
Schools with school committees were given the autonomy to develop their own 
curriculum according to the needs in the field (Abd. Halim Fathan, 2007:2). 
The last curriculum is 2013 curriculum revision 2017, which is aimed at 
improving and perfecting the deficiencies that existed in the previous revision. 
The 2013 curriculum revision 2017 is implemented at the beginning of the 
2017/2018 academic year by the Ministry of Education and Culture and 
nationally applied. Based on the decision of the directorate general of 
education in 2013 stated that the 2013 curriculum development was an attempt 
to produce creative, active, innovative, intellectual, and effective students 
through strengthening integrated values of attitudes, skills, and knowledge. In 
the 2017 revision added another component that was inserted into its 
implementation, namely the emphasis on character education, and the 
cultivation of literacy. Almost all schools have implemented this curriculum. 
One of the elements in the curriculum is instructional design. Thus, a set 
of instructional design is needed to help students carry out teaching and 
learning process well. It is important because it helps in order to facilitate the 
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transfer of knowledge. Richards and Rodgers (2001:28) argue that instructional 
design is the framework which the teacher takes the planned learning and 
teaching action to a lesson. Besides that, teaching components are also 
considered in the instructional design. Morrison, Ross and Kemp (in Gafur, 
2012:34) classify that there are 9 components systems approach model for 
designing instruction, namely (a) determining of topic or general learning 
objectives, (b) determining students’ characteristics, (c) determining of specific 
learning objective, (d) determining instructional material, (e) determining 
beginning test, (f) determining learning activities, media, and source learning, 
(g) coordinating supporting facilities, (h) evaluation, (i) revision. All of the 
aspects in the instructional design have the main goal to provide students with 
good command of English so they are able to take part in various academic 
activities, most of which are conveyed in English.  
Talking about the importance of instructional design, Isman (2011:136) 
argues that instructional design has a big responsibility to design teaching and 
learning activities. All steps should be thought and chosen carefully and should 
be ordered in a meaningful way. Every detail can play an important role in the 
implementation of instructional design itself. Besides that, learning situations 
are dynamic, instructional design is an iterative process that is undertaken not 
once but repeatedly, for every learning situation, even when the materials to be 
used have themselves undergone an instructional design process (Arinto, 
2009:4). It can be said that in every teaching in the classroom, instructional 
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design has a big influence in what teacher and students will do in the classroom 
based on the classroom situation. 
The variety of content of instructional design of teaching has its own 
purpose in the teaching and learning program. Every school has a different way 
to deliver the instructional design in the teaching English especially in the 
teaching English writing. The teaching activity in MAN 1 Surakarta also has a 
different way in the teaching and learning process in order to make the students 
have a good ability in English especially in English writing. Because writing is 
the most difficult for the students of  English as the foreign language. Due to its 
complexity, teaching writing must be done carefully by a teacher. Raimes (in 
Richards and Renandya, 2002:306) state that to design a successful teaching-
learning process in writing class, a teacher should include the following 
considerations: course goals, theories, content, focus, syllabus, materials, 
methodology, activities, course evaluation, and reflecting the teacher’s 
experience. Therefore, the successfulness of attaining English cannot be 
separated from the instructional design. 
There are five types of programs in MAN 1 Surakarta such as full day, 
regular, workshop, PK, and boarding school. Boarding school program is a 
program of MAN 1 Surakarta which requires students to stay in the dormitory 
during the period of education. The boarding school of MAN 1 Surakarta is 
built as supported effort to increase student’s ability in mastering the English 
language. In this program, students are specially prepared with special classes 
for high achievers in the academic field. Additional time for teaching and 
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learning is given after the teaching and learning activities or KBM to deepen 
the material including English. So that they learn English more than other 
programs.  
Based on the result through observation, there are two English teachers in 
the eleventh grade of boarding school MAN 1 Surakarta. In the teaching 
English, the English teacher have the different way in to make the students 
study or get more understanding to improve their ability. Because every teacher 
have the differences in designing of instructional design to the teaching and 
learning process. It has own purpose in the teaching and learning activity.  
For the English subject, the teacher of MAN 1 Surakarta are required to 
be able to create fun and interesting teaching and learning activities in the 
classroom by developing good and systematic of instructional design. To 
produce good and systematic of instructional design, the English teachers 
should be skillful, creative, and innovative in order to enable learners to absorb 
the knowledge of language learning easily and effectively. 
Talking about the instructional design used by the English teachers in the 
eleventh grade of boarding school MAN 1 Surakarta. The researcher found that 
there is the instructional design used by the English teacher cannot be 
conducted effectively and incomplete items in the instructional design and 
always found in teaching and learning process. The teacher still faces difficulty 
in developing effective and systematic of instructional design for a teaching 
program. So that teaching innovation used by the teacher is still common and 
just teach what usually teach to the students. Moreover, the material that should 
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be taught not in accordance with the order contained in the syllabus of 2013 
curriculum. 
In the teaching and learning process, teachers are obligated to choose the 
right material, method, and any suitable teaching media in order to achieve the 
teaching objective easily and the students will be motivated to learn more. But, 
the researcher found that many students difficulties in understanding the 
material and some of the students do not pay attention when the teacher is 
delivering materials to them.  Besides that, the teacher only used the textbook 
as media in the teaching and learning process and still use the textbook of 
KTSP. Even though, MAN 1 Surakarta has implemented the 2013 curriculum. 
Based on the researcher interview with the English teacher, the English teacher 
stated that the content of the textbook of KTSP contain the material relates to 
the topic taught by the teacher so that the teacher still use textbook of KTSP. 
As the result of using the textbook as the only media in the teaching make the 
teaching and learning process seem monotonous so that the students often feel 
bored, not interesting and not pay attention during the teaching and learning 
process. 
In the contrast, the English teacher who teaches compulsory English in 
the eleventh grade of boarding school program prepares the instructional 
design based on the order in the syllabus before the teaching in the classroom. 
In the teaching and learning process, the English teacher uses of scientific 
approach as classroom procedure based on 2013 curriculum. To support the 
teaching and learning process, the teacher uses materials to teach the students 
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based on the textbook of 2013 curriculum and uses picture, video, LCD, 
speaker active as media in the teaching and learning. As the result, the use of 
various media contributes to the better learning process, both improving 
students' participation and their interest in classroom activity which might be 
lead them to have the better ability and act to follow the process of learning 
English writing activities. Besides that, the students of the boarding school 
itself have good ability and the good score in writing. So that the learning 
objective of teaching English especially in writing can achieve. Regarding with 
the instructional design used by the teacher of compulsory English for the 
teaching of writing in the boarding school program, the researcher conducts the 
research at MAN 1 Surakarta. 
This school is choosen for some reasons: MAN 1 Surakarta is located at 
Jl. Sumpah Pemuda No. 25, Kadipiro, Banjarsari, Surakarta.MAN 1 Surakarta 
which gets “A” accreditation which indicates as a good quality school in 
society and also has the rule, and attributes. MAN 1 Surakarta implemented 
2013 curriculum as the standard curriculum. MAN 1 Surakarta is one of the 
favorites school in Surakarta which has the various program such as boarding 
school, full day, regular, workshop, and PK (Program Khusus). Moreover, 
MAN 1 Surakarta has the excellent students with high capability in the 
academic or non-academic. It proven of MAN 1 Surakarta have graduates 
students with high marks and accepted in favorite college. Furthermore, the 
students of MAN 1 Surakarta have many achievements in competitions such as 
English and Arabic speech competition, English and Arabic debate 
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competition, calligraphy competition, ISCO (Indonesian Statistic Conference 
and Olympiad) etc.  
From the phenomenon above, the resercher conducted a research about 
the instructional design of teaching writing based on 2013 curriculum at the 
eleventh grade of boarding school MAN 1 Surakarta. Before conduct this 
research, there are three of the previous research conducted the research relate 
to the instructional design. The first, Velasquez and Cardona’s research (2012), 
entitles “Describing Two Teachers: Instructional Design for Language 
Teaching and its Relation to Colombian Standards for Learning English”. The 
second, Dian Muhammad Rifai’s research (2013) who conducted a research 
entitles “An Instructional Design for the Teaching of English At SMP 
Muhammadiyah 1 Kartasura in 2013 Academic Year”. The last, Feride, et al. 
(2012) who conducted a journal entitled “Elementary School Teachers’ 
Instructional Design Process: An insight into Teachers’ Daily Practice”. From 
the previous research, it has the differences with this research. The differences 
are the component of instructional design used to analysis, the technique of 
collecting data, and technique of analyzing data of research. 
To fill up the emptiness on that topic, the researcher wants to conduct a 
research entitled “THE INSTRUCTIONAL DESIGN OF TEACHING 
WRITING BASED ON 2013 CURRICULUM IN THE ELEVENTH 
GRADE OF BOARDING SCHOOL MAN 1 SURAKARTA IN 2017/2018 
ACADEMIC YEAR” 
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B. Identification of the Study 
Based on the background of the study, here has some a reason why the 
researcher identifies about the instructional design of teaching writing based on 
2013 curriculum at the eleventh grade of boarding school as follow: 
1. The compulsory English teacher in the eleventh of boarding school prepares 
the instructional design before the teaching and learning process. 
2. The teacher teaching English writing covered all of the components of 
instructional design based on 2013 curriculum. 
 
C. Limitation of Study 
This limitation of this focused on the instructional design of teaching 
writing based on 2013 curriculum at the eleventh grade of boarding school 
MAN 1 Surakarta. The researcher will describe the learning objectives, 
instructional material, teaching method, classroom procedure, teaching media, 
and assessment. 
 
D. Problem Statement 
Based on the background study, the general question is specified 
into the following subsidiary research questions. How is the instructional 
design of teaching writing based on 2013 curriculum at the eleventh grade of 
boarding school MAN 1 Surakarta in 2017/2018 Academic Year? 
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E. Objectives of the Study 
From the problem statement, the objectives of the research aim to 
describe the instructional design of teaching writing based on 2013 curriculum 
at the eleventh grade of boarding school of MAN 1 Surakarta.  
 
F.  Benefit of the study 
1. Theoretical Benefit 
a. This research is expected to give a contribution to theories which are 
connected with instructional design of teaching writing based on 2013 
curriculum. 
b. This research is expected to define the better teaching and learning 
process of writing based on the instructional design of teaching writing 
based on 2013 curriculum. 
2. Practical Benefit 
a. For English teachers, this research gives more comprehension dealing 
with the influence of instructional design of teaching writing based on 
2013 curriculum in senior high school. Hopefully, it can be more 
valuable comprehension and reflection to the English teachers as 
designers in designing instructional for teaching. 
b. For the students, this research is expected to give a problem solving on 
how students actually learn writing related instructional design of 
teaching writing based on 2013 curriculum by their teacher. 
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c. For the school, this research is expected to give a detail explanation 
dealing with instructional design of teaching of writing based on 2013 
curriculum at the school. Therefore, the school as the educational 
institution can not only measure itsown capability and readiness to use 
instructional design effectively, but also imitate other institutions which 
actually have different characteristics, readiness, and capability. In the 
future, the school can develop the instructional design appropriately 
based on their characteristics, so their achievements can be realized on 
the right track. 
d. For the next researchers, this research is able to be used by other 
researchers as one of the references in conducting studies relates to the 
instructional design of teaching writing based on 2013 curriculum at 
senior high school, so there is an improvement for the instructional 
design. 
 
G. Definition of Key Terms 
From the explanation of the study above, the researcher took several key 
termsas an instrument variable approach. This is as the basis for mutual 
frameworks aligns terms with one another in arranging the study process. 
There are some definitions of key terms to avoid misunderstanding as follows: 
1. Instructional design 
Ragan and Smith (in Botturi, 2003:5) define instructional design as 
the systematic and reflective process of translating principles of learning 
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and instruction into plans for instructional materials, activities, information 
resources and evaluation. 
2. Writing 
Byrne (1997:1) states that “writing is the act of forming graphic 
symbols, making marks on a flat surface of some kind, arranged according 
to certain conventions to form words and words have to be arranged to form 
sentences”. 
3. Teaching 
Brown (2000:7) states that teaching means guiding and facilitating 
learning, enabling the learner to learn, setting the conditions of learning. 
4. Teaching Writing. 
Brown (2004:319) states that teaching writing like a swimming; 
someone learns to swim if there is a body of water available and usually 
only if someone else teaches him. Teaching writing skill is not simple as 
teaching other language skills since it has conventional rules. 
5. Curriculum 
Nunan (1998:14) states that curriculum is usually used to refer a 
particular program of the study. 
6. 2013 Curriculum 
M. Fadila (2014:16) said “curriculum 2013 is a curriculumto improve 
and balance the soft skills and hard skills, covering theaspects of 
competence attitudes, skills, and knowledge. 
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7.  Boarding Scchool 
Toffler (in Elisabet et al, 2012:4) defines boarding school is a place 
where the students live in relative time stays together with the teacher as his 
caregiver provide assistance to students in the development process through 
the process of appreciation and value development culture. 
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         CHAPTER II 
THEORETICAL REVIEW 
 
A.  Review of Boarding School 
1. Definition of Boarding School 
Echols and Shadily (2003:72) define boarding school as “primary or 
middle school with dormitories”. It can be interpreted that boarding school 
is a school that has a dormitory for the students live. Purnama (2010:60) 
also states that the boarding school can be interpreted as a school with 
dormitory system, or schools that provide residential facilities for students. 
Boarding school is the place where learners live are facilitated by schools 
that have various activities academic and non-academic.  
Toffler (in Elisabet et al, 2012:4) defines boarding school is a place 
where the students live in relative time stays together with the teacher as 
his caregiver provide assistance to students in the development process 
through the process of appreciation and value development culture. From 
the definition above, it can be concluded that boarding school is a place of 
residence for students together with teachers as caregivers facilitated by the 
school in which there are activities for teaching and learning gain 
knowledge of both general science as well as faith in a certain period of 
time.
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2. The Purpose of Boarding School 
Educational purposes are an integral part of these factorseducation. The 
purposes include the key to educational success, as well other related factors: 
educators, learners, educational tools and educational environment (Mujamil 
Qomar, 2007:3). The various concepts applied in boarding school, then the 
purpose of boarding school are: 
a. Produce a generation with aqidah, shalih, mature personality,independent, 
healthy, disciplined, and highly rewarding. 
b. Produce a generation of achievement in academic and high competitiveness. 
c. Produce a generation with deep skill and expertise to support his life. 
d. Generate independent, creative, innovative and entrepreneurial generation. 
 
B. Review of 2013 Curriculum 
1. The Definition of Curriculum 
Curriculum is the subjects that are taught by a school, college, etc, or 
the things that are studied in a particular subject; languages are an essential 
part of the school curriculum (Longman, 2004:384). Nunan (1998:14) 
states that curriculum is usually used to refer a particular program of the 
study. On the other hand, Richards (2001:2) states that curriculum 
development focuses on determining what knowledge, skills, and values 
students learn in school, what experiences should be provided to bring 
about intended learning outcomes, and how teaching and learning in 
schools or educational systems can be planed, measured, and evaluated. 
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Based on the definitions above, the researcher concludes that curriculum is 
a particular program of the study which the goal is to achieve general skills 
and knowledge in the schools. 
2. 2013 Curriculum 
2013 Curriculum which has been implemented since 2013/2014 
academic year. This curriculum is design to replace and develop the 
previous curriculum (KTSP 2006). According to Permendikbud no.81A in 
2013, the learning process consists of five practice learning the subject 
matter. There are observing, questioning, experimenting, associating and 
communicating. In observing, the learning activities are read, listen, gather. 
In questioning, the learning activities is ask a question about information 
not understood from what was observed or questions to obtain additional 
information about what is observed. In experimenting, the learning 
activities are do experiments, read other sources, observing objects/events, 
interviews with speakers. In associating, the learnig activities are 
processing the information already gathered and information processing 
that is adding to the breardth and depth to the find information processing 
solutions from a variety of sources that have different opinions. In 
communicating, the learning activities are delivering the results of 
observations, conclude based on the results of the analysis orally, written, 
or other media. M. Fadila (2014:16) said that curriculum 2013 is a 
curriculum to improve and balance the soft skills and hard skills, covering 
the aspects of competence attitudes, skills and knowledge. In this 
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context of 2013 curriculum seek to further instill the values that are 
reflected in attitudes can be directly proportional to the skills acquired 
through knowledge of learners at the school. In other words, between soft 
skills and hard skills can be embedded in a balanced, contiguous and can be 
applied in everyday life. 
3. The Characteristics of 2013 Curriculum 
The characteristics of 2013 curriculum as stated in Minister of 
Education and Culture Regulation number 59 of 2014 as follows: 
a.Developing the balance among spiritual aspect, social attitude, knowledge 
and skills. The students are expected to implement those aspect at school 
and their environment. 
b. Placing the school as the institution, which provides learning experiences 
so that students are able to implement the experience at their society and 
make society as learning resource. 
c. Providing sufficient time to develop student’s attitude, knowledge and 
skills. 
d. Developing the competence that is stated in core competence and broke 
them down into basic competence of each instruction. 
e. Developing the core competence becomes the organized elements of 
basic competence. All basic competence and learning process are 
developed to get core competence. 
f.Developing basic compentence based on accumulative principle, reinforce 
and enrich inter-subject and inter-level of education. 
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4. The Objectives of 2013 Curriculum 
The objective and the function of 2013 curriculum specifically refers 
to Indonesian Law No. 20 in 2013 year about the National Education 
System mentioned that the function of curriculum is developing ability, 
forming character and the prestige culture of nation for educating the nation 
life. Fadlilah (in Amiavianingrum, 2016:12) stated that the objective of 
2013 curriculum could be seen as follows: 
a. To improve the quality of education by balancing hard skills and soft 
skills through attitudes, skills, and knowledge in order to face global 
chelenges in which continues to grow. 
b. To establish and improve productive, creative, innovative, human 
resources as the capital of nation and state of Indonesia. 
c. To relieve teachers in presenting the material and prepare the teaching 
administration. 
d. To increase the participan of central and local governments and citizens 
equally in determining and controlling the quality of the implementation 
of the curriculum at the unit level. 
e. To increase competition between the educational unit about the quality of 
education to be achieved. Because the school has been given the freedom 
to develop the curriculum in 2013 in accordance with the conditions of 
the educational unit, the needs of learners and the potential of the region. 
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C. Review of Writing 
1. The Definition of Writing 
There are many definitions of writing proposed by some linguists 
based on their own view. According to Haris (1993:10), writing is a process 
that occursover a period of time, particularly if the writer takes account the 
sometimes extended periods of thinking that precede initial draft. In writing, 
the writer needs a time to do some processes inside. The length of the time 
is different among writers. Some need a longer time to just think about what 
to write before making the initial draft. 
Bell and Burnaby (in Nunan, 1989:36) say that writing is an 
extremely complex cognitive activity in which the writer is required to 
demonstrate control of a number of variables simultaneously. At the 
sentence level these include control of content, format, sentence structure, 
vocabulary, punctuation, spelling, and letter formation. 
Nunan (2003:88) defines writing as both a process and a product. 
The writer imagines, organizes, drafts, edits, reads, and rereads. The process 
of writing is often cyclical sometimes disorderly. Ultimately, what the 
audiences see, whether it is an instructor or wider audience is aproduct. It 
can be on essay, letter, story, or research report. 
Based on the definition above, it can be concluded that writing is an 
activity to produce a product through a process that takestime to think, to 
get ideas and imagination then examined the results by reading the article in 
order to get maximum product. 
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2. Micro and Macro Skills of Writing 
In writing is some aspect that has to be considered. Brown (2004:221) 
states that there are two categories of writing skills; they are the micro skills 
and macro skills of writing. Then they can be used in teaching writing as 
well as assessing writing. Those skills are described as follows: 
a. Micro skills: 
1) Produce graphemes and orthographic patterns of English. 
2) Produce writing at an efficient rate of speed to suit the purpose.  
3) Produce an acceptable care of words and use appropriate word order 
patterns. 
4) Use acceptable grammatical systems (e.g. tense, agreement, 
pluralization), patterns and rules.  
5) Express a particular meaning in different grammatical forms.  
6) Use cohesive devices in the written discourse.  
b. Macro skills: 
1)  Use the rhetorical forms and conventions of written discourse. 
2) Appropriately accomplish the communicative functions of written 
texts according to form and purpose.  
3) Convey links and connections between events and communicate such 
relations as main idea, supporting idea, new information, giving 
information, generalization, and exemplification. 
4) Distinguish between literal and implied meanings when writing. 
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5) Correctly convey culturally specific references in the context of the 
written text. 
6) Develop and use a battery of writing strategies, such as accurately 
assessing the audience’s interpretation, using prewriting devices, 
writing with fluency in the first drafts, using paraphrases and 
synonyms, soliciting peer and instructor feedback, and using feedback 
for revising and editing. 
 
D. Review of Teaching Writing 
This section will discuss about theories of teaching, including: (1) 
Teaching writing skill, (2) Reason for teaching writing skill, (3) Classroom 
writing activities, (4) Type of writing classroom perfomance, (5) The 
assessment of writing, as follows: 
1. Teaching Writing 
Brown (2000:7) states that teaching means guiding and facilitating 
learning, enabling the learner to learn, setting the conditions of learning. It 
means that teaching can make learner easy to learn because there are guides, 
facilitators and also learning is constructed by teaching styles, approaches, 
methods and classroom techniques which influence the teaching learning 
process very much. 
Brown (2004:319) states that teaching writing like a swimming; 
someone learns to swim if there is a body of water available and usually 
only if someone else teaches him. Teaching writing is not simple as 
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teaching other language skills since it has conventional rules. By knowing 
the stages of writing, process, the students are demanded to get the 
knowledge of how to write well. When writing, Indonesia students who 
learned English as s foreign language need time to think. Teacher asks 
students to focus on accurate language used and what ideas they will write. 
Teaching writing for senior high school is not an easy work. One of the 
most difficult is limited words to write sentence in paragraph. For this 
reason, it is very important to know how the teacher teaches writing. 
English is enjoyable and can make the students excited and more interested 
in learning writing. 
2. Reason for Teaching Writing 
There are four reasons for teaching writing to students of English as a 
foreign language. (Harmer, 1998:79). 
a. Reinforcement 
Some students acquire languages in a purely oral way, but most of them 
benefit greatly from seeing the language written down. Students often 
find it useful to write sentences using new language shortly after they 
had studied it. 
b. Language development 
The actual process of writing helps learners to learn as they go along. 
Themental activity they have to go through in order to construct proper 
written texts is all part of ongoing learning experience. 
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c. Learning style 
Writing is appropriate for learners who take little longer time at picking 
up language just by looking and listening. It can also be a quiet 
reflective activity instead of the rush and bother of interpersonal face-to-
face communication. 
d. Writing as skill 
Writing is a basic language skill just as important as speaking, listening, 
and reading. Students need to know how to write letters, how to reply 
letters, etc. They also need to know some of writing’s special 
conventions such as punctuation, paragraph construction, etc. 
3. Classroom Writing Activities 
According to Fauziati (2010:46) studies in the teaching of writing 
have identified that there are at least three paradigms of teaching writing as 
follows:  
a. The product approach  
Nunan (in Fauziati, 2010:46) views as “The main procedure of 
the product approach involve imitating, copying, and transforming 
models provided by the teacher and emphazising the error free final 
product”. Thus Leki (in Fauziati, 2010:46) states “The main purpose of 
the learners’ writing activity is to catch grammar, spelling, and 
punctuation errors.” The main purpose of this type of writing exercise is 
especially on grammar, students will get good marks if text is free from 
error or have only few error.  
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b. The process approach 
According to Walsh (in Fauziati, 2010:49) students can discover 
what they want to say and write more succesfully through the process 
model as the process approach is viewed as writer centered. Brown 
(2001:348) describe writing process as the one that consists of three 
stages: prewriting, drafting, and revising. The prewriting stage 
encourages the genration of ideas, which can happen in numerous ways:  
1. Reading (extensively) a passage 
2. Skimming and/or scnning a passage 
3. Brainstorming  
4. Listing (in writing-individually) 
5. Clustering (begin with a keyword, them add other words, using the 
free association) 
6. Disscusion a topic or question 
7. Instructor-initiated questions and probes 
8. Free writing (writing down in rough sentences or phrases) 
The next stage in writing are drafting and revising it can be use 
some techniques as follows:  
1. Getting started (adapting the free writing technique) 
2. “optimal” monitoring of one’s writing 
3. Peer editing (accepting/using classmates’ comments) 
4. The instructor’s feedback 
5. “Read aloud” technique 
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6. Proofreading 
c. Genre-based approach 
Genre based approach is “a framework for language instruction 
based on example of a particular genre” Bryam (in Fauziati, 2010:53). 
The purpose of genre based approach is to habituate the students with 
the target text genre and to draw attention to organzational and 
linguistic features commonly found in text. Hammond (in Fauziati, 
2010:57) stated that genre based approach is resemble with process  in 
teaching writing. Classroom activities in Genre-Based Approach 
contain of four stages there are BKF (Building Knowledge of Field), 
MOT (Modeling of Text), JCOT (Joint Construction of Text), ICOT 
(Independent Construction of Text). 
4. Types of Classroom Writing Perfomance 
Brown (2001:343) proposes five major categories of classroom 
writing perfomance. They are follows: 
a. Imitative or writing down 
At the level of learning to write, students will simply “write down” 
English letters, words, and possibly sentences. Dictation typically 
involves the following steps: 
1) Teacher reads a short paragraph once or twice at normal speed. 
2) Teacher reads a short phrase units of three or four words each, and 
each unit is followed by a pause. 
3) during the pause, students write exactly what they hear. 
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4) Teacher reads the whole paragraphs once more at normal speed so 
students can check their writing. 
5) Teacher scores the students written work. It can utilize a number of 
rubrics for assigning points. Usually spelling and punctuation errors 
are not considered as serve as grammatical errrors (Brown, 2001: 343-
344). 
b. Intensive or Controlled Writing 
This intensive writing tipically appears in controlled written 
grammar exercises. A common form of controlled writing is to present a 
paragraph to students which they have to alter a gives structure 
throughout. So, for example, they may be asked to change all present 
tense verbs to past; in such a case, students may need to alter the time 
references in the paragraph. (Brown, 2001:344). 
c. Self-writing 
A significant proportion of classroom writing may be devoted to 
self-writing, or writing with only the self in mind as an audience. The 
most salient instance of this category in the classroom is note-taking, 
where students take note during a lecture for the purpose of later recall. 
(Brown, 2001:344). 
d. Display writing 
For all language students, short answer exercises, essay 
examinations, and even research reports will involve an element of 
display. For academically bound ESL students, one of the academic skills 
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that they need to master is a whole array of display writing techniques 
(Brown, 2001:344). 
e. Real writing 
Virtually every classroom writing task will have an element of 
displaying writing in it, some classroom writing aims at the genuine 
communication of messenger to an audience in need of those messages 
(Brown, 2001:346). 
6. Measuring Writing 
Heaton (1988:148) mentions three methods of scoring writing. Those 
are impression method, analytical method, and mechanical accuracy or 
error-count method. Impression method is a method to give a single mark 
based on the total impression of the students’ writing as whole. In contrast 
to impression method, analytical method provides score for each aspects of 
students’ writing. Meanwhile, mechanical accurancy or error method is 
applied by counting errors made by students. 
In impression scoring, Genesee and Upshur (1997:206) suggest to 
score students, writin using marks such as “A”, “B”, etc. Different from 
impression scoring, analytical scoring provides score for each aspect of 
students’ writing. A sample of analytical scoring comes from J.B Heaton 
(1988:146), the criterion included five categories, there are: content, 
organization, vocabulary, language use, and mechanics. 
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Table 2.1. The Scoring of Writing (Heaton, 1988:146) 
 
No.  Categories Score Criteria 
1 Content 30-27 
 
26-22 
 
21-17 
 
16-13 
Excellent to very good: 
Knowledgeable, substantive, development of thesis, relevant to assigned topic. 
Good or average: 
Some knowledge of subject, adequate range, etc. 
Fair to Poor: 
Limited knowledge of subject, little substance, etc. 
Very Poor: 
Does not show knowledge of subject, non substantive, etc 
2 Organization 20-16 
 
17-14 
 
13-10 
 
9-7 
Excellent to Very Good: 
Fluent expression, ideas clearly stated, etc. 
Good or Average: 
Somewhat choppy, loosely organized but main ideas stand out, etc 
Fair to Poor: 
Not fluent, ideas confused or disconnected, etc 
Very Poor: 
Does not communicate, no organization, etc 
3 Vocabulary 20-18 
 
17-14 
 
 
13-10 
 
9-7 
Excellent to Very Good: 
Sophisticated range, effective word/idiom choice and usage, etc. 
Good or Average: 
Adequate range, occasional errors of word/idiom form, choice, usage but 
meaning notobscured. 
Fair to Poor: 
Limited range, frequent errors of word/idiom form, choice, usage, etc 
Very poor: 
Essentially translation, little knowledge of English vocabulary 
4 Language 
use/tenses 
25-22 
 
21-18 
 
17-11 
 
10-6 
Excellent to Very Good: 
Effective complex constructions, etc 
Good or Average: 
Effective but simple constructions, etc 
Fair to Poor: 
Major problems in simple/complex constructions, etc 
Very poor: 
Virtually no mastery of sentence construction rules, etc 
5 Mechanics 5 
 
4 
 
3 
 
2 
 
Excellent To Very Good: 
Demonstrate Mastery Of Conventions, Etc 
Good Or Average: 
Occasional Errors Of Spelling, Punctuations, Etc 
Fair To Poor: 
Frequent Errors Of Spelling, Punctuation, Capitalization, Etc 
Very Poor: 
No mastery of conventions, dominated by errors of spelling, punctuation, 
capitalization,paragraphing, etc. 
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Based on the analytical for ESL writing above, it can beconclude that the 
total score is 100 which are described in thefollowing table: 
Table 2.2. The Amount of Writing Test Score 
No  Aspect of Writing  Score 
1  Content  30 
2  Organizer  20 
3  Vocabulary  20 
4  Language and Grammar  25 
5  Mechanics  5 
 
Total 100 
 
E. Review of Instructional Design 
Intructional design in teaching learning process the researcher explains as 
follow: (1) The definition of instructional design, (2) The characteristics of 
instructional design, and (3) Components of instructional design, as follows: 
1. The Definition of Instructional Design 
Instructional design is learning process designed by teachers in order 
to help them in teaching at the classroom based on the available resources 
and focuses on what the instruction should be like, including look, feel, 
organization and functionality. Moore et al.(2002:71) write that instructional 
design can be regarded as both a science and an art: a science because it is 
rooted in learning theories which in turn draw their principles from 
psychology, sociology, philosophy, and education; and an art because the 
designing of instructional materials is a highly creative process. 
According to Ragan and Smith (in Botturi, 2003:5), instructional 
design is the systematic and reflective process of translating principles of 
learning and instruction into plans for instructional materials, activities, 
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information resources and evaluation. In addition, Ozcinar (2009:559) 
defines that instructional design is the systematic development of 
instructional specifications, using learning and instructional theory derived 
from behavioral, cognitive and constructivist theories, in order to ensure the 
quality of instruction. In another opinion, the instructional design, also 
called method design is the framework through which teachers take the 
planned learning and teaching actions to a lesson (Richards and Rodgers, 
2003: 16). It can be inference that instructional design is the framework of 
the systematic and reflective process in learning derived from behavioral, 
cognitive and constructivist theories in order to create qualified instruction. 
Besides that, Albion et al (in Shariffudin, 2007:98), argues that instructional 
design can be defined as a process, a discipline, a science, or reality. 
From those explanations, it can be concluded that instructional design 
is aprocess in combining principles of learning and instruction based on 
thebehavioral, cognitive, and constructivist theories. The instructional is 
designed into framework needed in the classroom, such as materials, 
activities, evaluation, and etc. besides that, instructional design can be called 
as a process, a discipline, a science, or reality. A teacher designing 
instructional can be called as a designer. 
2. Characteristics of Instructional Design 
Characteristics of one instructional design are important. It aims to 
find out whether instructional design used by a teacher is good or not. 
Gustafson and Branch (Reiser and Dempsey, 2007:21) point out that there 
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are several characteristics that should be presented in all instructional design 
efforts as follows: 
a. Instructional design is learner-centered. 
It means that the learner and his or her performance are the focal point of 
all instruction. Teaching and other forms of instruction are simply means 
to the end of learner performance. 
b. Instructional design is goal-oriented. 
Establishing well-defined project goals is central to the ID process. Goals 
should reflect client expectations for the project and, if met, ensure its 
appropriate implementation. 
c. Instructional design focuses on real-world performance. 
Rather than requiring learners to simply recall information or apply some 
rules on a contrived task, instruction design focuses on preparing learners 
to perform the behaviors that will be expected of them in the real world. 
d. Instructional design focuses on outcomes that can be measured in a 
reliable and valid way. 
Rather than requiring learners to simply recall information or apply some 
rules on a contrived task, instruction design focuses on preparing learners 
to perform the behaviors that will be expected of them in the real world. 
e. Instructional design is empirical. 
Data are at the heart of the ID process. Data collection begins during the 
initial analysis and continues through implementation. For example, 
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during the analysis phase, data are collected so as to compare what 
learners already know versus what they need to know. 
f. Instructional design typically is a team effort. 
Although it is possible for a single individual to complete an ID project, 
it is usually a team effort. Because of their size, scope, and technical 
complexity, most ID projects require the specialized skills of a variety of 
individuals. 
From those explanations, it can be concluded that characteristics of 
an instructional design can be considered on learner-centered, goal-
oriented, real-world performance, measurability, empirical, and into a 
team effort. 
3. Components of Instructional Design 
Supporting components in teaching and learning process are needed in 
order to construct an instructional design in learning. It is expected can 
create an effective teaching. Morrison, Ross and Kemp (in Gafur, 2012:34) 
classify that there are 9 components systems approach model for designing 
instruction, namely (a) determining of topic or general learning objectives, 
(b) determining students’ characteristics, (c) determining of specific 
learning objective, (d) determining instructional material, (e) determining 
beginning test, (f) determining learning activities, media, and source 
learning, (g) coordinating supporting facilities, (h) evaluation, (i) revision. 
In line with Morrison, Ross and Kemp, Dick et al. (2001:6-8) also classify 
that there are 10 components systems approach model for designing 
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instruction, namely (a) assess needs to identify goal (s), (b) conduct 
instructional analysis, (c) analyze learners and context, (d) write 
performance objectives, (e) develop assessment instruments, (f) develop 
instructional strategy, (g) develop and select instructional materials, (h) 
design and conduct the formative evaluation of instruction, (i) revise 
instruction, and (j) design and conduct summative evaluation. 
From those explanations above, the researcher combines two theory of 
component instructional design above because those component of the 
instructional design is very complete, almost covering all of the component 
needed for the design of teaching and learning process and suitable for 
teaching and learning process. From those theories, the researcher took six 
component of instructional design such as learning objectives, instructional 
material, classroom activities consist of teaching method and classroom 
procedure, teaching media, and assessment. It can be summarize in the table 
bellow: 
Table 2.3 The Summaries of Component Instructional Design by Morrison, 
Ross and Kemp’s theory and Dick and Carey’s theory 
 
No. The component of instructional design 
1. Learning objective 
2. Instructional material 
3. Teaching method 
4. Classroom procedure 
5. Teaching media 
6. Assessment. 
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Based on the table above, it can be concluded that the components in 
constructing an instructional design consists of (a) learning objectives, (b) 
instructional material, (c) teaching method,  (d) classroom procedure, (e) 
teaching media, (h) assessment which are explained as follows: 
a. Learning Objectives 
1) The Definition of Learning Objectives 
A teacher has to know what learning objectives which will be 
planned for teaching in the classroom. A teacher has a responsibility 
to create a good teaching process. Anderson, et al. (2001:11) stated 
that learning objective is statements that describe what a learner will 
be able to do as a result of learning. Related to instructional design, 
Hosnan (2014:10) writes that there are three aspects which will 
influence on learning objectives of a program viewed from learning 
result, namely: (a) Affective is oriented in receiving, responding, 
valuing, organization, and characterization. (b) Cognitive is oriented 
in knowledge, comprehension, application, analysis, synthesis, and 
evaluation. (c) Psychomotor is oriented in imitation, manipulation, 
precision, articulation, and naturalization. Another definition is stated 
by McArdle (2010:68), he argues that learning objective is a statement 
that tells what learners should be able to do when they have completed 
a segment of instruction.  
Based on the explanation above, it can be concluded that 
learning objectives are an outcome statement what learner should be 
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able to do upon completion of a course. And that learning objectives 
are based on the three aspects which will influence on learning 
objectives three aspects, namely: (a) cognitive, (b) affective, and (c) 
psychomotor.  
2) Steps in Determining and Formulating Learning Objective 
Learning objectives are the learning behavior that learners 
expected to have after they have gone through the learning process. 
The learning objective is the lowest level of the goal sequence in 
education. This goal is a goal to be achieved in every part of the 
learning material that will be taught. This objective answers what the 
learners have to accomplish in a unit of material or time, this objective 
will support the existing the success, the curricular objectives and  the 
subjects objectives. There are 3 steps in formulating learning 
objectives. The first stage is understanding the source, ie learners, 
community and content. The second stage is to formulate the standard 
of competence (SK) or Core Competence (KI) with attention to the 
sociological foundation. The last stage is to formulate basic 
competence (KD) (Ahmadi and Amri, 2010:100). The formulating of 
general instructional objectives (TIU) is still broad and general, not 
yet stated in the form of desired behavior and the number is not much. 
(Soekartawi, et al, 1995:37) 
TIU is an instructional purpose that is still common and should 
be explained as TIK. TIU uses non-operative verbs in developing it, 
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while TIK use operational verbs that can be measured and observed. 
Examples of non-operational verbs commonly used in composing an 
TIU are knowing, understanding, understanding, understanding, 
respecting, believing, deepening, enjoying, fighting. While examples 
of operational verbs for making TIK are mentioning, explaining, 
modeling, summarizing etc. 
3) Types of Learning Objectives 
Patel and Jain (2008:53) state there are two kinds of learning 
objectives. They are as the following: 
a) General Objectives 
Patel and Jain (2008:53) explain general objective are global 
and long-term goals. General objectives state what to achieve at the 
end of the course of the year. They are: (1) To enable students to 
understand spoken or written language. (2) To enable students to 
speak English correct language. (3) To enable students to write the 
language properly. (4) To enable students to read the language with 
ease. In short, general objective is the teaching objectives which 
require the change of students’ behaviors. This objective is 
unmeasurable and invisible. 
b) Specific Objectives 
Patel and Jain (2008:54) argue specific objectives are short-
term goals. Specific objectives state what to achieve at the end of 
the unit. Specific objectives are based on the above sub-skills or 
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general objectives. The specific objectives become the important 
things for the teacher determines the learning strategies, sources, 
and appropriate media. Besides, the teacher can point out the good 
indicators to the students. From the chosen indicators, the teacher 
can provide such kinds of evaluations to the students. Therefore, 
specific objectives are the teaching objectives which require the 
change of student’s behaviors. These objectives are measurable and 
visible. 
b. Instructional Materials 
1) The Definition of Instructional Materials 
Richards (2001:251) argued that instructional materials 
generally serve as basic for much of language inputs for learners 
receive and practice language that occurs in the classroom. 
Instructional material means content that conveys the essential 
knowledge and skills of a subject in the public school curriculum 
through a medium or a combination of media for conveying 
information to the students.Instruction materials refer to any 
instruments, devices or materials used to transfer and hand over the 
knowledge, information, news, and skills to learn from teachers or 
instructors to learners or students (Amuseghan, 2007:34).  
Principles in using the instructional instrument and materials in 
teaching are they must be suitable in terms of contents and learning 
objectives set by the teachers. Particularly, in English language 
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learning, using suitable and various instructional materials can help 
motivating learning and developing all the language skills of speaking, 
listening, reading and writing the English language (Tafani, 2009:82). 
In short, instructional materials are any instruments, devices or 
materials used by the teachers in teaching learning process arranged 
systematically in order to transfer learning content to the students, 
therefore easy to be understood in teaching learning. The suitable and 
various instructional can help motivating learning and developing all 
the language skills. 
2) Steps in Designing Instructional Materials 
. According to Rothwell and Kazanas (1998:234) there are seven 
steps in designing of instructional materials:
 
a. Prepare a working outline (a syllabus) 
Preparing a working outline, sometimes called a syllabus, is the 
first step in designing instructional materials. a working outline 
summarizes the contents of the planned learning experience. 
b. Conduct Research 
 Conducting research, the second step in designing instructional 
materials, is carried out to identify materials available inside or 
outside an organization. Suffice it to say that the cost of developing 
tailor made materials is usually formidable. 
c. Examining Existing Instructional Materials 
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Evaluating existing instructional materials is the third step in the 
process of the signing of the instructional material. 
d. Arranging or Modifying Existing Materials 
Arranging or Modifyng existing materials  is the fourth step in the 
process of designing instructional materials. 
1. Secure copyright 
2. Arrange materials for exactly this new training setting 
e. Preparing Tailor-Made Instructional Materials 
1. Learner guide sheets or directions 
2. Instructional materials (books, software) 
3. Tests (pretests, post tests, progress tests, on the job performance 
tests) 
4. Instructor directions or guide sheets 
f. Selecting or Preparing Learner Activities 
1. Selecting existing learning activities 
2. Preparing individual learning activities 
3) Kind of Instructional Materials 
Richards (2001:251) states that kinds of instructional material 
are (a) Printed material such as book, workbooks, worksheet, (b) 
Unprinted material such as cassette or audio material, videos, 
computer-based material, (c) Material that comprises both print and 
nonprint sources such as self-access material and material on the 
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internet. Furthermore, instructional material is to provide insight about 
whether specific material is aiding student learning. 
c. Teaching Method 
1). The Definition of Method 
Method has an important role in order to support teaching and 
learning process. A teacher has to know what kinds of method which 
are able to be employed in order to create an effective teaching. 
Method is a way of giving the change to students to get the 
information, which is needed to achieve the goal. Anthony (in 
Fauziati, 2014:15) defines method as “an overall plan for the orderly 
presentation of language material, no part of which is based upon the 
selected approach”. 
Method should come after approach. Together with the 
assumptions about the nature of language and the assumptions about 
learning will differentiate one method from another.Based on 
Richards and Rodgers (2001:15) method is an overall plan for the 
orderly presentation of language material, no part of which 
contradicts, and all of which is based upon, the selected approach. 
Within one approach, there can be many methods. While Brown 
(2007:16) defined method as a generalized set of classroom 
specifications for accomplishing linguistic objectives.  
Methods tend to be concerned primarily with the teacher and 
student roles and behavior and secondarily with such features as 
43 
 
 
 
linguistic and subject-matter objectives, sequencing and materials. 
They are almost always thought of as being broadly applicable to the 
variety of audiences in a variety of contexts. 
2) Steps in Determining and Selecting Teaching Method 
Many types of learning methods can be used to help students 
achieve learning objectives. Therefore the various methods need to be 
chosen appropriately. Some steps/instructions in choosing the right 
learning method according to Mager (in Gafur, 2012:102) are as 
follows: 
a. Pay attention to the competencies or specific learning objectives 
that you want to achieve. How is the type of basic competence 
(KD) to be taught? If for example will teach sports or exercise, then 
the appropriate method and relevant to basic competence (KD) is a 
demonstration and exercise method. 
b. Choose a method that allows students to show skills as expected 
after work. If after work, the job requires him to be good at talking, 
choose a method that allows him to practice speaking, choose a 
method of discussion and debate. 
c. Choose techniques that allow students to do more learning activities 
using multiple senses. For example, watching a movie is better than 
a silent movie, because with a voice movie allows students to see 
more activating students (the way of active student learning). 
 
44 
 
 
 
3) The Type of Method  
Based on the appendix of the Regulation of the Ministry of 
National Education No. 22/2016, the standard process of the 2013 
curriculum emphasizes on the characteristic of competence and the 
subject of instructional. Discovery/inquiry learning is needed to 
reinforce scientific approach, integrated thematic (thematic among 
the subject of instructional). In addition to discovery/inquiry 
learning, project based learning is also needed to produce students’ 
creativity. It is adjusted with a characteristic of competence and the 
grade of education. It can be concluded that the main method of 
teaching learning process uses discovery/inquiry learning and project 
based learning but as a teacher can use some methods to teach 
English that are appropriate with the educational purpose. The 
Ministry of National Education (2014:32) states that there are 3 
instructional methods for implementing the 2013 Curriculum include 
problem based learning, problem based learning and discovery 
learning. 
a. Project Based Learning 
Project Based Learning (PJBL) is the instructional design 
that uses project/activity as media. PJBL uses problem as the first 
step for gathering and integrating the new knowledge based on 
experience in the real activity. It is designed for used in the 
complex problems that are needed by students in doing an 
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investigation and comprehending it. The inquiry process is started 
from making a question guideline and guiding the students in a 
collaborative project that integrates some subjects. PJBL gives the 
occasion for the students to dig the content of material by using a 
variety of learning style, so every student learns appropriate with 
their learning style. In the project based learning, the teacher has a 
position as a facilitator, instructor, advisor, and mediator to get 
the optimal results that are appropriate with the student’s 
imagination, creativity, and innovation (The Ministry of National 
Education, 2014:32). 
For understanding the figure above, there are operational 
steps of PBJL method that can be explained: 
    1) Determining basic question 
The teaching learning process is started with the an 
essential question, it gives an assignment to the students in 
doing an activity. The teacher must take a topic that is 
appropriate with reality. It is started with a deep investigation. 
The topic must be relevant to the students. 
2) Designing a planning of the project 
The teacher and the students make a collaborative planning. 
It is meant the students have a contribution for their project. 
Planning is containing the rule of the game, choosing the activity 
that can support for answering the essential question. The students 
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must integrate some subjects that are possible and knows the tools 
and material that can be accessed for helping to solve the 
problem. 
3) Making time schedule 
The teacher and students make a time schedule of the 
project. In this stage, there are some activity such as: (1) 
making timeline, (2) making deadline, (3) bringing the students 
to make a new method for the project, (4) guiding the students 
when they make a method that does not have relation with the 
project, and (5) asking the students to make explanation/reason 
why they choose the method. 4) monitoring the Students and 
Progress of the Project The teacher has a responsibility do 
monitoring the students’ activity during finishing the project. The 
teacher becomes a mentor when the students do the project. The 
monitoring process is can be easy if the teacher makes a rubric 
that can record all important activity. 
4) Testing the result 
The assessment is done to help the teacher in measuring 
the level of achievement of the standard, evaluating the 
students’ progress, giving feedback, and helping the teacher to 
make instructional strategy in the next meeting. 
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4) Evaluating students’ experience  
The teacher and students make a reflection about their 
activity and the project that is done. This process can be done 
individually or simultaneously. The students explain their feeling 
and experiences during the process to finishing their project. The 
teacher and students make a discussion for improving the activity 
during the process of finishing project so that will be found a new 
finding to answer the problems that are presented in the first 
stage. 
b. Problem Based Learning (PBL) 
Exline (2004) states that Inquiry Based Learning has several 
variations that are most widely used includes Future Problem 
Solving Program and Problem Based Learning, so PBL is one of 
the variation of Inquiry Based Learning. Problem Based Learning 
is an instructional approach that presents a contextual problem so 
that can stimulate the students to learn. The students must do 
cooperative working in a team to solve the reality problem. In 
another definition, PBL is an instructional method that challenges 
the students to study about how to learn, work in a group for 
getting a solution of reality problem (The Ministry of National 
Education, 2014:38). There are some strategies in doing Problem 
Based Learning method such as: 
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1) Problem is a study. 
2) Problem is a plumbing of comprehension. 
3) Problem is an example. 
4) Problem is a part of a process. 
5)Problem is a stimulus of authentic activity (The Ministry of 
National Education, 2014:38). 
c.  Discovery Learning 
Heinich et. al,. (1993:19) states that Discovery method is 
used inductive, or inquiry, approach to learning, it presents 
problems to be solved. The purpose of Discovery Learning is to 
foster and deeper understanding of the content through 
involvement with it. Based on the Ministry of National Education 
(2014:43) Discovery Learning is the instruction that happens if the 
students that are not presented a subject in the final form, but it is 
expected the students can organize themselves. Budiningsih (in the 
Ministry of National Education, 2014:43) states that Discovery 
Learning is understanding concept, meaning, and relation to the 
intuitive process until making a conclusion. Discovery Learning 
has the same principle with Inquiry. Discovery Learning 
emphasizes on finding concept or principle that is not known 
before. The problem in Discovery Learning that is faced by the 
students like an intentional problem by the teacher. Whereas, the 
problem in Inquiry Learning, the students must enroll their skill and 
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capability to find experiences from the problem through 
investigation (The Ministry of National Education, 2014). Syah (in 
the Ministry of National Education, 2014) states that there are some 
procedures in the implementation of Discovery Learning. 
The operational steps of Discovery Learning can be 
explained below. 
1) Stimulation 
In this step, the students face something that can make a 
question. The teacher cannot give a generalization so that the 
students have a passion for investigating the material by 
themselves. The teacher can start the teaching-learning process 
by giving a question, a suggestion to read a book and the other 
activities that direct to solve a problem. 
2) Problem statement 
The students get an occasion for identifying as many as 
possible problems that are relevant to the instructional material, 
then one of them is chosen and formulated into a hypothesis. 
3) Data collection 
In this step, the students are expected to answer the 
question or verify the hypothesis is true or wrong. The students 
actively learn to find something that has relation with a problem 
that is faced. The students intuitively correlate problem and their 
experience. The experience is gotten from relevant information, 
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reading a literature, observing an object, interview with an 
informant, doing test by themselves, etc. 
4) Data processing 
All informations are processed, classified, tabulated, 
calculated and interpreted. Data Processing is also called as code or 
category that has a function for making a concept and 
generalization. From the generalization, the students will get new 
knowledge about alternative answer and solution that are needed to 
get logical evidence. 
5) Verification 
The students do investigation accurately to verify the 
hypothesis that is determined is true or false. The students correlate 
the hypothesis with the result of data processing. Verification has a 
function for making a creative teaching learning process if the 
teacher gives an opportunity for the students to find a concept, 
theory, rule or comprehension through some examples that they see 
in the daily life. 
6) Generalization 
Generalization or drawing conclusion is a process to draw a 
conclusion that become a general principle and occur for all case or 
problems. It is same as giving attention the verification result. The 
result of verification is formulated into principles as the basis of 
generalization. After drawing conclusion the students must pay 
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attention to the generalization process that is emphasized to the 
mastery material on the meaning and rule or principle that are large 
as the basis of the student’s experience, and the important the rule 
of the process and generalization from the experience (The 
Ministry of National Education, 2014). 
d. Classroom Procedure 
In the classroom, a teacher has to understand about procedures in 
learning sequence which are used in teaching and learning process. 
Bandor (2007:3) argues that a procedure is defined as how to do the task 
and usually only applies to a single role. Related to classroom procedure, 
Marzano, et al. (2005:5) point out that the most obvious aspect of 
effective classroom management is classroom rules and procedures. 
Indeed, Fauziati (2010:194) explains that procedures in writing the 
classroom activity are basically divided into several components: an 
introduction, the main activity, and closure. The introduction contains 
some aspects such as how the ideas and objectives of this lesson will be 
introduced; how to get students’ attention and motivate them in order to 
hold their attention; how to link lesson objectives with student interests 
and past classroom activities; and what is expected from students. Main 
activity contains the focus of the lesson, how to describe the flow of the 
lesson, and what to do to facilitate learning and manage the various 
activities, and how the material is presented to ensure each student will 
benefit from the learning experience. Closure or conclusion contains 
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several aspects such as feedback to students to reinforce their learning, 
follow up lesson or activities (i.e. for enrichment and remediation), and 
lesson might follow as a result of this lesson. 
Richards & Rodgers (1986:26) state that there are three dimensions 
to a method at the level of procedure, as follows (a) the use of teaching 
activities (drills, dialogues, information-gap activities, etc.) to present 
new language and to clarify and demonstrate formal, communicative, or 
other aspects of the target language, (b) the ways in which particular 
teaching activities are used for practicing language, and (c) the 
procedures and techniques used in giving feedback to learners concerning 
the form or content of their utterances or sentences. 
From the explanations above, it can be concluded that the most 
effective classroom management is the procedure. The procedure is a 
guide to do something in teaching, such as activities in learning are 
started from pre-activity, main activity, and post activity or closure. It is 
considered on the use of teaching activities, such as lecturing, to 
understand what process which will be employed in teaching in the 
classroom. 
e. Teaching Media 
1) The Definition of Media 
Media is anything that can be used to deliver a message from the 
sender to receiver so that it can stimulate the mind, feelings, concerns 
and interests as well as the students’ attention such that the learning 
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process occurs (Sadiman et al, 1986:07). Sudjana (2002:23) defined 
that teaching media is a tool of education which includes component 
methodology as one of learning environment which is managed by the 
teacher. Furthermore, Heinich, et al. (2002:9) stated that media 
(plural) is the channel of communication.  
From those explanations, it can be concluded that media is a tool  
of education can be used to stimulate the minds, feelings, concerns, 
and interests of the students in relation to the learning process. 
2) Process in Designing and Selecting Teaching Media 
There are several steps that can be taken in the selection of 
teaching media. Gagne and Briggs (in Ali, 1984:73) suggested steps in 
selecting instructional media: 1) formulating learning objectives; 2) 
classifying objectives by domain or learning type; 3) selecting 
teaching events to take place, 4) Determine the incentive type for each 
event, 5) List the media that can be used for each event in teaching, 6) 
Consider (based on usability value) the media used. 7) Determine the 
selected media will be used, 8) Rational writing (reasoning) choose 
the media, 9) Write down the procedure for its use in each event, and 
10) Write the script of conversation in the use of media. In line with 
that, Anderson (in Gafur, 2012:114) suggests steps that need to be 
taken in the selection of instructional media, namely: 
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Step 1: Lighting or learning 
The first step determines whether the use of media for 
information or learning purposes. Media for information purposes, the 
recipient of the information there is no obligation to evaluate the 
ability/skill in receiving information, while the media for learning 
needs of the recipient of learning must demonstrate their ability as 
evidence that they have learned. 
Step 2: Define message transmission 
In this activity, we can actually make choices, whether in the 
learning process we will use 'teaching aids' or 'learning media'. Tool 
teaching aids are designed, developed, and produced to clarify 
educators in teaching. While learning media is a medium that allows 
interaction between media developer products and students/users. Or 
in other words, the role of the educator as the deliverer of learning 
material is replaced by the media. 
Step 3: Determine the characteristics of the lesson 
Our assumption that we have compiled a learning design, where 
we have carried out an analysis of teaching, formulated learning 
objectives, has chosen the material and method. Furthermore, it needs 
to be analyzed whether the learning objectives that have been 
determined are included in the cognitive, affective or psychomotor 
domains. Each of these objectives requires different media. 
 
55 
 
 
 
Step 4: Media classification 
Media can be classified according to the specific characteristics 
of each media. Based on the perception of normal human media, 
media can be classified into audio media, video media, and 
audiovisual. Based on the physical characteristics and media can be 
grouped into projection media (stationary and motion) and non-
projection media (two dimensional and three dimensional). Whereas if 
classified based on its existence, the media are grouped into two, 
namely the media that are in the classroom and the media that are 
outside the classroom. Each of these media has the strengths and 
weaknesses when compared with other media. 
Step 5: Analyze the characteristics of each media.  
Many kinds of learning media need to be analyzed the strengths 
and weaknesses in achieving the learning objectives that have been 
set. Also, consider the economic aspects and availability. From 
various alternatives, the most appropriate media is chosen. 
3) Types of Media 
Harmer (2001:134) classify that there are nine types of media 
used in learning and instruction. They are (a) picture and image. 
Teacher have always used picture or graphics to fasilitate lerning, (b) 
the overhead projector (OHP) are extremey useful pieces equipment 
since they allow teacher to prepare visual or demonstration material. 
(c) board, the most versatile pieces of teaching equipment is the board 
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wether that is of the more traditional chalk-dust variety or whiteboard 
on the market pens. (d) language laboratory, occupy a position within 
the whole range of audiovisual media such as headphones, icrophones, 
and now computer. (e) bits and pieces,  teacher may brings 
photographs, letter, or an object tht interesting for students. (f) 
computer, uses in education generaly and in th teaching of English in 
particular. (g) video, the use of video is the students not only just hear 
language, but they ee it too. (h) radio, radio is an important source 
high quality material. (i) tape recorder, can be used in all phrase of the 
cycle of teaching of learning activity, can both reproduce and record 
spoken language. 
f. The Assessment 
1) The Definition of Assessment 
Brown (1998:420) states that assessment is an integral part of 
the teaching and learning cycle, influence and communicate 
curriculum. Brown (2004:4) states that assessment is a popular and 
sometimes misunderstood term in current educational practice. In the 
other side, according to Richard and Schmidt (2010:6) explains that 
assessment is a test to measure how to much of a language learners 
have succesfully learned with specific reference. Types of criterion 
referenced test are a particular course, textbook, and program of 
instruction. Brown (2004:4) explained that assessment is ongoing 
process that encompasses a much wider domain, whereas tests are 
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subset of assessment which measures person ability. From the 
definition above can be concluded that assessment is a test in the 
teaching and learning cycle to measure the learners about the materials 
is successful or not. 
2) Process Designing of Assessment 
Regard to assessment procedures, BSNP has issued guidance 
guidelines for science and technology subject groups that can be used 
by educators. The procedures include: 
a. Determining objectives 
Determining assessment objective is the first step in a series of 
overall assessment activities, such as for daily assessment, 
midterms, final semester. So here is clear what will be assessed. The 
purpose of the assessment according to Nana Sudjana, (1995:4) is as 
follows: 
1. Describe the students' learning skills so that they can be known 
about their strengths and weaknesses in various fields of study or 
subjects. 
2. Knowing the success of the process of education and teaching in 
schools, namely how far effectiveness in changing the behavior of 
students toward the expected educational goals. 
3. Determining the follow up of assessment results, which is to make 
improvements in terms of education and teaching programs and 
strategies implementation. 
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4. Giving accountability from the school to interested parties. Parties 
in question include government, community, and parents. 
From the above opinion, the assessment has the purpose of 
describing student learning outcomes so that it can be known the 
strengths and weaknesses of students in the learning process. It also 
can know the success of the process of education and teaching in 
schools, here can see whether or not successful teachers in 
implementing the teaching and learning process. If the result is not 
good then it can be done improvement and refinement of education 
process so as to give accountability to school side. 
b. Determining the scope of the material be assessed 
Assessment of students' learning outcomes includes 
competencies in attitudes, knowledge, and skills that are carried out 
in a balanced manner so that it can be used to determine the relative 
position of each student towards a predetermined standard. The 
scope of assessment refers to the scope of the subject matter, subject 
competence/competence of the program's content/competence, and 
process. 
c. Determining of assessment techniques to be used 
The selection of appropriate assessment tools is not only able 
to help teachers to obtain data or information about a process and 
learning outcomes, but also will be very meaningful for learners. 
The right assessment tool will provide instructions to students so 
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that from the beginning they can find out the various concrete 
activities they must do in the learning process. 
Selected assessment techniques should also give the learner the 
opportunity to specify what they have accomplished and what they 
must do to improve their performance. Therefore, teachers should be 
able to select possible assessment methods that can provide 
meaningful feedback to the learner. 
Various techniques can be done to collect information about 
the learning progress of learners, both related to the learning process 
and learning outcomes. The information-gathering technique is in 
principle a way of assessing student learning progress based on 
competency standards and basic competencies to be achieved. 
According to BSNP (2007) assessment techniques are: written test, 
observation, practice test, assignment, oral test, portfolio 
assessment, journal, self-assessment, and peer-assessment. 
d. Instrument development 
To carry out an evaluation of learning outcomes, of course, 
requires instruments/tools to be used to collect information or data 
required. Instrument evaluation of learning outcomes also called 
assessment tool to be used, depending on the method/evaluation 
techniques used, whether the test technique or non-test techniques 
(non-test) when using the test technique, the assessment tool is a 
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test, while the non-test assessment tool in the form of various non-
test assessment tools. 
e. Doing measurements 
Implementation of measurement for technical tests and non-
test techniques is almost the same, therefore will be described in 
general implementation. The procedure of measurement 
implementation is as follows: 
1. Preparation of the measurement place, which is an activity to 
prepare a room that meets the requirements of the measurement 
implementation which includes lighting requirements, room area, 
and noise level. 
2. Measuring measurements, ie evaluator activities carry out 
measurements of students with the following forms of activity: 
a. Inform the rules for implementing measurements, share 
questions and answer sheets, or make observations, or conduct 
interviews, or share a suitable list 
b. Supervising student discipline complies with the rules of 
measurement implementation, 
c. Collect answer sheets and questionnaires. 
3. Organize and administer student answer sheets and answer sheets 
to facilitate scoring 
f. Processing of measurement results and interpretation of assessment 
results. 
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Processing of assessment is done by the educator to give 
meaning to the data obtained through scoring. As for the 
interpretation of the assessment results, the teacher makes a 
description of the results of his assessment. From the implementation 
of the assessment (through measurement or not) can be collected a 
number of data or information needed in the evaluation of learning 
outcomes. 
3) Types of Assessment 
According on Permendikbud Nomor 66 in 2013, education 
assessment standards are the criteria of mechanisms, procedures, and 
assessment of learning outcomes of learners. Assessment of education 
as a process of collection and processing information to measure the 
achievement of the learners' learning outcomes includes: authentic 
assessment, self-assessment, portfolio-based assessment, deuteronomy, 
daily deuteronomy, midterm deuteronomy, deuteronomy of final 
semester, competency level test, competency level quality test, national 
examination, and school/madrasah examinations, described as follows: 
a. Authentic assessment is a judgment undertaken comprehensive to 
assess from inputs, processes, and output of learning. Based on 
Permendikbud No.81a in 2013 about the implementation of 2013 
curriculum, authentic assessment is an assessment which 
significantly focuses on measuring student’s learning process 
dealing with their behavior, knowledge and skill. This assessment 
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measures, monitors and evaluates all aspects of the learning 
outcomes including cognitive, affective, and psychomotor domain. 
In implementing the authentic assessment, teacher should apply 
some criteria which related to the activities of constructing 
knowledge, observing, trying new concept, and student’s 
achievement outside the school. 
b. Self-assessment is an assessment conducted by the participants 
themselves reflective students to compare their relative position with 
predefined criteria. 
c. Portfolio-based assessment is an assessment carried out to assess the 
entity's overall learning process of learners including individual 
assignment and or group within and or outside the classroom 
especially on attitudes behavior and skills. Clark (2008:214) states 
may use class portfolios to build formative assessment into the 
course design. These portfolios are a collection of student papers 
usually chosen by the student that will then be graded or assessed at 
the end of the course. The portfolios allow students to revise over the 
entire course rather than just during the process for the individual 
paper. To further enhance the learning process, students often add a 
reflective essay to the portfolio that assesses each student’s growth 
over the course as “coaches” providing feedback that the students 
can use to revise the papersfor the portfolio. 
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d. Deuteronomy is a process done to measure continuous achievement 
of student's competence in learning process, to monitor progress and 
improve results learners learn. 
e. Daily deuteronomy is an activity performed periodically to assess the 
competence of learners after completing one Basic Competence 
(KD) or more. 
f. Midterm deuteronomy is an activity undertaken by Educator to 
measure the achievement of the competence of learners after Carry 
out 8 - 9 weeks of learning activities. Repeat coverage the middle of 
the semester covers all the indicators that represent all KD in that 
period. 
g. Deuteronomy final of semester is an activity undertaken by educator 
to measure the achievement of the competence of learners in end of 
semester. Repeat coverage includes all indicators represents all the 
KD in the semester. 
h. Competency Level Test hereinafter referred to as UTK is 
Measurement activities undertaken by the educational unit for 
knowing the achievement level of competence. UTK coverage 
includes a number of Basic Competencies that represent Core 
Competencies at that level of competence 
i. Competency Level Quality Test hereinafter called UMTK is a 
measurement activity undertaken by the government to know the 
achievement level of competence. Coverage of UMTK Includes a 
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number of Basic Competencies that represent Core Competence at 
that level of competence. 
j. National Examination, hereinafter referred to as UN is an activity the 
measurement of certain competencies that the learners achieve 
within to assess the achievement of the National Education 
Standards, which implemented nationally. 
k. School/Madrasah Exam is a measurement of achievement 
competence beyond the competence tested in the UN, conducted by 
education units. 
 
i. Assessment Principles and Approaches 
Based on Permendikbud Nomor 66 in 2013, assessment 
principles and approaches assessment of learning outcomes of 
learners at the level of basic education and medium based on the 
following principles: 
a. Objective, means the assessment based on standard not influenced 
ssessment of the subjectivity factor. 
b. Integrated, means the assessment by educators done in a planned, 
together with learning, and continuous activities. 
c. Economical, means an efficient and effective assessment of 
planning, implementation and reporting. 
d. Transparant, meaning assessment procedures, assessment criteria, 
and baseline decision making can be accessed by all parties. 
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e. Accountable, means the assessment can be accountable to internal 
school and external parties for technical aspects, procedures, and 
results. 
f. Educative, means educating and motivating learners and teachers. 
The assessment approach used is the criterion reference assessment 
(SIR). PAK is an assessment of the achievement of competence 
based on minimal mastery criteria (KKM). KKM is a criterion 
minimal mastery learning determined by the unit of education 
Taking into account the characteristics of Basic Competence (KD) 
that will attainable, carrying capacity, and characteristics of 
learners. 
In Permendikbud No. 66 in 2013 about education assessment 
standard, assessments used should include of attitudes, knowledge, 
and skills. Techniques and instruments used for the assessment of that 
competences according to the regulation are as follows: 
a) Competence Assessment of Attitude 
The teacher take the assessment attitude through observation, 
self-assessment, peer assessment by learners and journals. The 
instrument used for observation, self-assessment, an assessment 
student, assessment scale (rating scale), accompanied rubric, 
whereas in journals such as notes educators. 
1) Observations: Teacher observes the students and marks them for 
class participation, attentiveness, and rapport with classmates. 
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This requires very less time and is possible in a classroom 
setting. 
2) Self Assessment: This method should be included so that 
students are aware of their own accomplishments, behavior, and 
where they actually stand in a group. This will help them in 
identifying the areas they need to work on and their areas of 
excellence. This technique assessment asks students how to 
express themselves advantages and disadvantages in the context 
of the achievement of competence. Instrument used in the form 
of self assessment form. 
3) Assessment among learners is an assessment technique by 
asking learners to assess each linked to the achievement of 
competence. Instrument used in the form of an assessment sheet 
of learners. 
4) The journal is a teacher’s note inside and outside the classroom 
that contains information on the results of observations about 
the strengths and weaknesses of learners related to attitudes and 
behavior. 
 
b) Competence Assessment of Knowledge. 
Teacher assess Competence Knowledge by written tests, oral 
tests, and assignments. 
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1) Instrument written test in the form of multiple choice questions, 
essay, short answer, true-false, match, and description. 
Instrument descriptions include scoring guidelines. 
2) Instrument oral test in the form of a list of questions. 
3) Instrument in the form of homework/ projects undertaken 
individually or in groups according to the characteristics of the 
task. 
 
c) Assessment of Competence Skills 
Teacher assess competency skills through the performance 
appraisal, the appraisal that requires learners to demonstrate a 
certain competence by using the practice test, project, and portfolio 
assessment.  
1) A practice test is an assessment that demands a response skills to 
perform an activity or behavior in accordance with competence 
demands. 
  2) Projects are learning tasks that include activities of design, 
implementation, and reporting in writing or verbal in a certain 
time. 
3) Portfolio assessment is an assessment done in a way assess the 
collection of all the work of learners in a particular field which 
is reflective-integrative to know the interests, development, 
achievement, and / or creativity of learners within period of 
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time. The work can take the form of concrete action which 
reflects the awareness of learners to their environment. 
 
 
E. Previous Related Study 
There were some relevant studies related this research to the instructional 
design for the teaching of writing. The researcher wants to compare the other 
previous study for the references of the study. There is the researcher who 
conducted the similar study. They are Velasquez and Cardona’s Research 
(2012), Dian Muhammad Rifai’s Research (2013), and Feride et al’ research 
(2012). 
The first research is conducted by Velasquez and Cardona (2012), 
entitles “Describing Two Teachers: Instructional Design for Language 
Teaching and Its Relation to Colombian Standards for Learning English”. The 
techniques of collecting data used were observation, interview, and document 
analysis.  The design of the research is comparative study and the technique of 
analyzing data the research used a theory-driven approach. The result of the 
research shows that the lessons were predominantly concentrated on objectives 
dealing with grammar topics, and the objectives of the high school‘s 
curriculum are principally communicative. Therefore, learners develop mostly 
the linguistic competence rather than the pragmatic and sociolinguistic ones. 
The second researcher is Dian Muhammad Rifai (2013) who conducted a 
research entitles “An Instructional Design for the Teaching of English at SMP 
Muhammadiyah 1 Kartasura in 2013 Academic Year”. The design of the 
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research is qualitative research. Moreover, the technique of collecting data is 
observation, interview, and documentation. The result of the study, such as: (1) 
The general objective is to develop students’ individual knowledge, character, 
skill for independent life and sustainable education. The specific learning 
objective is to develop students’ communicative competence with four 
language skills: listening, speaking, reading, and writing; (2) The type of 
syllabus is notion functional syllabus; (3) the roles of instructional materials 
are as a resource for presentation materials, for learner practice, and for 
stimulation of classroom activities; (4) the classroom procedure used are 
Engagement, Exploration, Explanation, Elaboration and Evaluation and Genre 
Based Approach; (5) the teacher’s role are facilitator, organizer, manager, 
assessor, planner and motivator; (6) the media used in teaching learning 
process is used textbook and picture as printed media, video and images 
showed by using LCD. 
The third researcher is Feride, et al. (2012) who conducted a journal 
entitled “Elementary School Teachers’ Instructional Design Process: An 
insight into Teachers’ Daily Practice”. The aims of this research are to 
determine the use of each identified instructional design phases, as analysis, 
design, development, implementation, and evaluation. In this study, the 
researcher used a qualitative approach. Techniques of collecting data of this 
research are interview and observations with 8 public school teachers. The 
result of the study showed that the teachers’ use all instructional phases to 
some extend even though some deficiencies were underlined.  
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Based on the previous study above, the researcher has similarity and 
differences the previous study. Table 2.3. showed the similarity and differences  
between the previous study. 
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Table 2.3. The Similarities and Differences the Previous Study 
No The previous study Similarities Differences 
1 Describing Two 
Teachers: Instructional 
Design For Language 
Teaching And Its 
Relation To Colombian 
Standards For Learning 
English by Velasquez 
and Cardona 
1. The design of the 
research is qualitative 
descriptive/ 
comparative study. 
2.The techniques of 
collecting data used 
were observation, 
interview, and 
document analysis.   
 
1.The technique of 
analyzing data the 
research used a theory-
driven approach. 
2.The component of 
instructional design 
used to analysis is based 
on Richard’s theory 
consist of learning 
objectives, procedure, 
teacher roles, learner 
roles, and instructional 
material.  
2 An Intructional Design 
For The Teaching Of 
English At SMP 
Muhammadiyah 1 
Kartasura in 2013 
Academic Year by Dian 
Muhammad Rifai 
1. The design of the 
research is 
descriptive 
qualitative study. 
2. The technique of 
collecting data is 
observation, 
interview and 
documentation. 
 
1. The technique of 
analyzing data the 
research used 
qualitative method. 
2. The component of 
instructional design 
used to analysis consist 
of  learning objective, 
syllabus, roles of 
instructional material, 
classroom procedure, 
classroom technique, 
teacher’s role, learner’s 
role, media, and 
evaluation model. 
material. 
3 Elementary School 
Teachers’ Instructional 
Design Process: An 
insight into Teachers’ 
Daily Practice by Faride 
et al. 
1. The design of the 
research is 
descriptive 
qualitative study. 
2. The technique of 
collecting data the 
research is 
observation and 
interview. 
 
1. The technique of 
analyzing data the 
research used 
qualitative method. 
2. The component of 
instructional design the  
used to analysis based 
on ADDIE model 
consist of analysis, 
design, development, 
implementation, and 
evaluation. 
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From the description above, the researcher want to complete the previous 
research to enrich the similiar research. The researcher wants to conduct a 
study about the instructional design with different analysis of component 
instructional design. This research focused on only one skill but in the previous 
study, focused on all skill of English. The researcher conducted is “The 
Instructional Design for the Teaching of Writing Based on 2013 Curriculum at 
the Eleventh Grade of Boarding School MAN 1 Surakarta in 2017/2018 
Academic Year” 
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       CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
In this research, the researcher used qualitative research. According to 
Moleong (2004:6), qualitative methodology is research procedure without 
statistic analysis or other quantification methods. This type of the research is 
descriptive qualitative research which focused on the instructional design in 
teaching writing. In qualitative research, as suggested by Sugiyono (2015:19), 
the researcher investigated the activities, situations or materials seriously.  
The descriptive qualitative research is the result of interview about the 
instructional design of teaching writing based on 2013 curriculum at the 
eleventh grade of boarding school MAN 1 Surakarta. Description method 
concern with some cases in which the data collected is classified, analyzed and 
interpreted. The aim of this method is to describe the instructional design of 
teaching writing based on 2013 curriculum at the eleventh grade of boarding 
school MAN 1 Surakarta. 
 
B. Research Setting 
1. Setting of Place 
The research was conducted in boarding class of  MAN 1 Surakarta. It 
located at Jl. Sumpah Pemuda No.25, Banjarsari, Surakarta.  
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2. Setting of Time 
The research did at MAN 1 Surakarta from the beginning until the end 
of the research. Time of this research was scheduled from January 2018 
until May 2018. The researcher attended the school in order to gain data of 
this research. Here is schedule for this research: 
   Table 3.1 Schedule of Research 
 
No 
Rubric Schedule of Research 
 
Activities 
Month 
January February Maret April May 
1 Pre-research      
Interview      
Observation      
2 Proposal 
Examination 
     
3 Collecting 
and 
Analyzing the 
data 
     
 
 
C. Research Subject and Object 
Research subjects are the English teacher, Mr. AM and the eleventh 
grade students of boarding school at MAN 1 Surakarta in 2017/2018 academic 
year. Research object of this research is the instructional design of teaching 
writing based on 2013 curriculum at the eleventh grade of boarding school 
MAN 1 Surakarta in 2017/2018 academic year. The component of instructional 
design which includes learning objectives, instructional materials, teaching 
method, classroom procedure, teaching media, and assessment. 
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D. Data Sources 
According to the form of the study, the data were descriptive in the form 
of words Lofland (1984:47), as quoted by Moleong (2004:157) says “sumber 
data utama dalam penelitian kualitatif adalah data dan tindakan selebihnya 
adalah data tambahan seperti dokumen dan lain-lain”. In other words, the 
sources of data in qualitative research are words and events; the additional data 
can be from documents and others. In this research, the data obtained directly 
from research respondents and were in the form of documents and interview 
transcripts. There were two kinds of data resources that were used in this 
research: 
1. Informants 
Sutopo (2002:50) stated that informant is an individual that has the 
important role in giving information which chosen as a subject by the 
researcher that will be an informant. Here the informant is Mr. AM as the 
vice of headmaster and the English teacher, the second informant is the 
eleventh grade students of boarding school program of MAN 1 Surakarta. 
3. Documents 
According to Sugiyono (2015:82), document is the record of the past 
event. Document can be formed such as note, image, or other people’s 
monumental creation. Documents in this research were documents which 
related to the instructional design of teaching writing based on the 2013 
curriculum, namely: syllabus, lesson plan, textbook, students assessment, 
and the other documents. 
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E. Technique of Collecting Data 
In order to collect data of this research, the researcher employed two 
techniques of collecting data, as follows: 
1. Interview 
Interview is a dialog done by people with certain purposes. Moleong 
(2004:186) states that interview is done by two people, each of them plays 
the role as the interviewer that give questions and the other is as the person 
who is given the question to answer.  
In this research, the researcher employed semi-structured interview 
and record the interview as data of this research. In this type of interview, 
the researcher prepared what the question is before the interview is being 
conducted and the question maybe developed during the interview and new 
question may emerge depending on the progress of interview and situations. 
It is possible to add new question out of the question list if the researcher 
gets new information out of the question that had been arranged. The aim of 
this type is to get detail information from the interviewee. Here, the 
researcher as the interviewer tried to get interviewee’s ideas and opinions 
related to the problem of the research (Sugiyono, 2015:137).  
The interviews were done with the eleventh grade students of 
boarding school MAN 1 Surakarta and the English teacher at the eleventh 
grade of boarding school MAN 1 Surakarta in 2017/2018 academic year. 
The researcher, as the interviewer makes interviews with the English 
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teacher, Mr. AM and some students of eleventh grade of boarding school 
MAN 1 Surakarta. 
Before having the interview, the researcher prepares a list of question 
in order to avoid the interview of being too large and out of context. These 
questions also help the researcher to make a systematic interview so that the 
interview will be better. The researcher improves the question when it is 
needed to get more information. The questions for the teacher were about 
the instructional design of teaching writing based on 2013 curriculum.  
2. Documentation 
Document is everything is written or film, differ from the record, 
which is not prepared because of the need to the researcher (Moleong, 
2004:160). Documentation method is intended to find data on manuscript, 
book, magazine, newspaper, and agenda.  
Documentation is very useful because it can give wider background 
about the research. It can be materials in triangulation process. It is also the 
main material in the historical research. In this research, the documentation 
consists of syllabus, lesson plan, the presence list, textbook, students 
worksheet/LKS and the other related documents. 
 
F. Technique of Analyzing Data 
In analyzing data had been collected, the researcher uses a descriptive 
study of qualitative research. As using the technique, the researcher collects 
data, arrange data then presents data. To know the instructional design of 
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teaching writing based on 2013 curriculum at the eleventh grade of boarding 
school MAN 1 Surakarta. 
Regarding with this research, the researcher used data analysis based on 
Miles and Huberman Model (1984:20). Moreover, the process of analyzing 
data was depicted by Miles and Huberman (1984:22) in the following picture. 
 
 
           Figure 3.1. Illustration of Interactive Model by Miles & Huberman 
(1984:22) 
Miles & Huberman (1984:22) elaborated the four types of analysis data 
form the interactive process which was analyzing qualitative data as follows: 
1. Data collection 
Data collection means collecting data from many sources. The 
researcher collected data from interview and documentation. The researcher 
interviews with the informants of the instructional design of teaching 
writing based on 2013 curriculum which is used by the teacher at the 
eleventh grade of boarding school MAN 1 Surakarta. 
2. Data Reduction 
Data reduction means summarizing the data, choosing the main issues, 
focusing on the important issues, and finding the patterns and dropping the 
Data 
collection 
Data 
   display 
Data 
reduction 
Conclusion: 
Drawing/verifying 
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unimportant issues. Therefore, the reduced data will give clear draws, ease 
the researcher to collect next data, and look for it when needed (Sugiyono, 
2013:92). 
In this step, the data from interview and documentation were analyzed 
by data reduction first. Afterwards, the researcher focused on the data which 
related to (a) learning objectives, (b) instructional materials, (c) teaching 
method, (d) classroom procedure, (e) teaching media, (f) assessment. 
3. Data Display 
After having reduced the qualitative data, the next step was data 
display. In the qualitative research, data can be displayed in the form of 
table, graphic, pie chart, pictogram and etc. In this case, the most frequent 
form of data display for qualitative research data in the past has been 
narrative text. Looking at displays helps researchers to understand what is 
happening and to do something further analysis or caution on that 
understanding (Miles and Huberman in Sugiyono, 2013:95). 
In this step, the researcher used narrative text as data display. By 
having data display, it was expected to be understood easily about the 
process or step in the designing of the instructional design of teaching 
writing based on the 2013 curriculum. 
4. Drawing Conclusion and Verification 
The last stage in analyzing data was conclusion and verification. The 
proposed conclusion on the first stage is temporary; it will change if there is 
no any strong evidence found in order to support the next collecting data. In 
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contrast, if the proposed conclusion on the first stage is supported by valid 
and consistent evidence, the conclusion is a credible conclusion (Sugiyono, 
2013:99). 
In this step, the researcher made an initial conclusion about the 
instructional design of teaching writing which is used by the teacher at the 
eleventh grade of boarding school MAN 1 Surakarta. The initial conclusion 
was able to achieve the research question based on qualitative data which is 
taken from interview and documentation. 
From the explanation above, the researcher apply this technique for 
describing and analyzing the data from the result or research about the 
instructional design of teaching writing based on 2013 curriculum which is 
used by the teacher at the eleventh grade of boarding school systematically, 
so this research would be credible. 
 
G.Data Coding 
In the qualitative research, data coding have important function in the 
analyzing the data and determine quality of abstraction the result of the 
research (Joedaniel:2013). Coding is the process of organizing and sorting the 
data. Codes serve as a way to label, compile, and organize the data. They also 
allow to summarize and synthesis what is happening in the data. In linking data 
collection and interpreting the data, coding becomes the basis for developing 
the analysis. It is generally understood, then that “coding is analysis”. 
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In this research, the researcher gives some codes in each data in order to 
make ease in anakyzing the data. For the example of coding system was as 
followed. 
Teacher  :Ada 3 aspek yang perlu dinilai yaitu penilaian 
pengetahuan, penilaian keterampilan, dan penilaian sikap. 
(Intw/T3/AM/12) 
 
Intw : The abbreviation of interview. 
T3  : Number of transcript interview. 
AM : The name code 
12  : Number of datum in interview sheet. 
 
H. Trustworthiness of Data 
To determine the trustworthiness of the data, the researcher needs some 
techniques of examining data. The examination is done based on some criteria. 
Sugiyono (2013:364) reveals that there are four criteria to check the 
trustworthiness of data; credibility, transferability, dependability, and 
conformability. In this research, the researcher is going to use triangulation. 
According to Sutopo (2006:92), triangulation is a technique of 
examining the trustworthiness of data by using something excluding the data 
tocheck or to compare the data. Triangulation is divided into four techniques: 
(1) data triangulation (2) investigator triangulation (3) methodological 
triangulation (4) theoretical triangulation. 
Data triangulation means that the researcher compared and rechecked the 
credibility of information found in one data source with data sources. In 
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collecting the data, the researcher used different data sources. It means the 
same data will be better its validity when it comes from the different data 
source. 
Triangulation by using methods means that the researcher checks the 
credibility of the research and the data source by using several data collecting 
techniques and analyze the by the same method. Even, it will be better when 
researcher takes same data source for examining the great of their information 
by different methods. What means by investigator triangulation is that the 
researcher will recheck the credibility of his data by his own researcher or 
other researchers. The last technique used in theoretical triangulation. It is a 
technique of examining data by finding the standard of comparison from an 
analysis explanation as a supporting data to get a valid evidence of the research 
result. 
In this research, the researcher used triangulation as source of data. In the 
research, the researcher choose and took the data from the English teacher and 
the eleventh grade students of boarding school MAN 1 Surakarta in 2017/2018 
academic year. In validating the data, the researcher compared the data of 
interview and documentation. After collecting the data, the researcher did 
crosschecking by some theories. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
In this chapter, the researcher presented the research findings and discussion 
which used to answer research question, which have been collected from the 
interview and documentation. The important point of this chapter is to describe 
the instructional design of teaching writing which includes learning objectives, 
instructional material, teaching method, classroom procedure, teaching media, and 
assessment. The discussion described the relation between the findings on the 
field with theories of the instructional design. 
A. Research Findings 
1. Learning objectives 
Learning objectives are statements describing what learners will be 
able to do upon completion of a unit of instruction. In designing and 
formulating learning objective, there are the steps which should be followed 
by the teacher. Based on the result of the interview with the English teacher 
on Monday, April 16
th, 2018 in the vice headmaster’s room MAN 1 
Surakarta, the English teacher Mr. AM stated that in determining and 
formulating learning objective there are several steps. It can be seen from 
the result of the interview below: 
“Untuk merumuskan tujuan pembelajaran ada beberapa langkah 
yang harus dilakukan, yang pertama yaitu mengetahui karakteristik 
atau kondisi peserta didik terlebih dahulu seperti apa, kemudian 
menuliskan kompetensi inti atau KI itu sudah ada di silabus mbak. 
Setelah itu barulah merumuskan kompetensi dasar atau KD. Untuk 
kompetensi dasar disilabus juga sudah ada jadi tinggal mengulang 
84 
 
 
 
lagi di RPP. Nah dari KD tersebut dikembangkan lebih spesifik 
menjadi indikator. Dari indikator setiap kompetensi dasar tersebut 
sudah diketahui tujuan pembelajaran yang hendak dicapai.” 
(Intw/T3/AM/10) 
 
Based on the data interview above, the English teacher conducting 
several steps in determining and formulating the learning objectives such as 
understanding of the characteristics or condition of students, after that 
writing the core competence or KI and basic competence or KD. The last is 
developing basic competence as the specific objectives of teaching writing 
that will be achieved. Based on the explanation, the researcher conclude in 
the tabulation of the table as follows: 
Table 4.1 Steps in Determining and Formulating Learning Objective by 
Ahmadi dan Amri (2010:100) 
No
. 
Steps in determining and formulating learning 
obejctives 
Yes No 
1. Understanding the source, ie learners, community and 
content.  
√  
2. Formulating of Standard Competence (SK) or Core 
Competence (KI) with attention to the sociological 
foundation. 
√  
3. Formulating of Basic Competence (KD) √  
 
Based on the data above, there are three steps in determining and 
formulating the learning objectives. The first step is understanding the 
source, ie learners, community, and content. Based on the result of the data 
of the interview above, the English teacher conducting the first step by 
understanding the source especially the student's characteristics. Then, in the 
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second steps is the English teacher is formulating the Core Competence (KI) 
and formulating the Basic Competence (KD). The last, the English teacher 
developing the Basic Competence (KD) as the specific objectives of 
teaching English especially in writing. 
The result of the documentation is a technique used by the researcher 
to collect the data from the paper. In this research the researcher uses lesson 
plan. The data that found from documentation, there are two types of 
learning objective of teaching writing there is general and specific objective. 
The general objective of teaching writing is written in the core competence 
(KI) of syllabus or lesson plan. KI (core competence) consists of four 
competencies that the learners should achieve, they are: 
KI 1:   Respect and appreciate the students’ religion. 
KI 2: Respect and appreciate the honest, behavior, and discipline, 
responsibility, caring (tolerance, mutual help), polite, 
confident, in interacting with the social and natural 
environment. 
KI3:  Understanding knowledge (factual, conceptual, and  procedural) 
based on curiosity about science, technology, art. 
KI 4:  Processing, reasoning, and presenting in the real of concrete and 
abstract domains associated with the development of the learned 
in school independently, act effectively and creatively, and be 
able to use the method according to the principles of scientific. 
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On the other hand, the specific objective used by the teacher was 
every unit. The specific objective of teaching writing stated in the syllabus 
and lesson plan as teaching activities where things relate to teach and learn 
in the classroom are prepared specifically. In the result of the teacher’s 
document analysis, there are three topics that the teacher will teach of 
teaching writing in the eleventh grade of boarding school are factual report 
text, analytical exposition text, and the song as material in the teaching 
writing. As describe follows: 
1. The learning objective of teaching factual report text. 
The indicators of KD 3.9 stated that (1) Students can identify social 
function, structured text, the linguistic element from the factual report, 
(2) Students can apply social functions, structures text, and linguistic 
elements of factual report texts, (3) Students can analyze the existing 
vocabulary in factual report text. And the indicators of KD 4.13 stated 
that (1) Students are able to answer questions based on factual report text, 
(2) Students are able to the presentation the information based on the 
text, (3) Arrange the factual report text in the written form. 
2. The learning objective of analytical exposition text. 
The indicators of KD 3.10 stated that (1) Students can identify social 
function, structured text, the linguistic element from the analytical 
exposition texts, (2) Students can apply social functions, structures text, 
and linguistic elements of the analytical exposition texts,  (3) Students 
can analyze the existing vocabulary in the analytical exposition texts. The 
87 
 
 
 
indicators of KD 4.14 stated that (1) Students are able to answer 
questions based on the analytical exposition texts, (2) Students are able to 
the presentation the information based on the text (3) Students can 
arrange the analytical exposition text in the written form. 
3. The learning objectives of teaching song. 
The indicator of KD 3.12 stated that (1) Students can identify the 
characteristics lyrics of the song. (2) Students can describe the social 
function in the song. And the indicator of KD 4.16 stated that (1) 
Students are able to complete the lyrics of the song in listen, (2) Students 
are able to find detailed and implied information about a song, (3) 
Students are able to present songs that have been in play. 
Based on the data above, there are two types of learning objective in 
the teaching and learning of writing. They are general and specific 
objective. The general objectives written in the Core Competence (KI) while 
specific objective developed from the basic competence (KD) of lesson plan 
called indicators. 
2. Intsructional Material 
Instructional materials is one of the components to the design of 
instructional design. In designing of instructional design is the important 
thing to the teacher prepare before taught in the teaching and learning 
process. Talking about the instructional materials in the teaching of writing, 
the researcher conducts an interview with the teacher, Mr. AM on Monday, 
April 16
th, 2018 in the vice headmaster’s room MAN 1 Surakarta. The 
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researcher asks the teacher about the steps in designing and selecting 
instructional materials in teaching writing. As it was proven by the result of 
the interview below: 
Researcher:Bagiamana cara bapak mendesain dan memilih materi 
pembelajaran. Langkah apa saja yang bapak lakukan 
untuk mendesain dan memilih materi untuk pengajaran 
bahasa Inggris terutama menulis pak? (Intw/T3/TL/17) 
     Teacher:  Dalam mendesain dan memilih materi pembelajaran 
tersendiri ada beberapa langkah, pertama yang perlu 
disiapkan adalah silabus yang akan digunakan untuk 
mengidentifikasi materi apa saja yang perlu di siapkan 
dan diajarkan. Nah dari silabus tersebut dapat diketahui 
materia apa saja dan urutan materi yang harus diajarkan. 
Setelah itu sudah diketahui jenis-jenis materi/topic 
pembelajaran yang akan digunakan dalam pembelajaran. 
Kalau untuk pembelajaran writing disemester genap ini 
yaitu teks report, analytical exposition, dan song mbak. 
Nah setelah itu barulah menyiapkan bahan ajar tersebut 
yang akan dipakai. Kalau saya mengambil materi dari 
buku paket dan internet. Kalau buku paket itu sudah 
disediakan dari sekolah yang sesuai dengan rekomendasi 
kurikulum 2013 yang berjudul Bahasa Inggris 
SMA/MA/SMK/MAK Kelas XI Semester 2 di terbitkan oleh 
kemendikbud. Tetapi dalam memilih materi harus 
disesuaikan dengan kebutuhan dan juga silabus kelas XI, 
barulah materi tersebut digunakan dalam kegiatan belajar 
mengajar dikelas” (Intw/T3/AM/18) 
 
Based on the data interview above, the teacher uses several steps in 
designing and selecting instructional material there are preparing of 
syllabus, after that arranging the instructional material based on the order of 
syllabus. Then, select instructional materials based on the needs, level, and 
etc. Furthermore, in selecting instructional materials, the English teacher 
argues that he adapt it based on the syllabus at MAN 1 Surakarta. The last is 
preparing learning activities and implemented the materials. Based on the 
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data above, the researcher concludes in the tabulation of the table as 
follows: 
Table 4.2 Steps in Designing and Selecting Intsructional by Rothwell and 
Kazanas (1998:235-258) 
No. Steps in Designing and Selecting Intsructional 
Material 
Yes No 
1 Prepare a working outline (a syllabus). It is based on 
the instructional strategy, it is based on measurable, 
sequenced performance objectives. 
√  
2 Conducting research, inside organization or outside 
organization. 
√  
3 Examining existing instructional materials. 
Consistent with the instructional objective. 
√  
4 Arranging or modifying materials. 
 Arrange materials for exactly this new training setting. 
√  
5 Preparing tailor made instructional materials. 
Learner guide sheets or directions, instructional materials 
(books, software), tests (pretests, post tests, progress 
tests, on the job performance tests), instructor directions 
or guide sheets 
√  
6 Selecting or preparing learning activities. 
Individual and group learning activities. 
√  
     
From the data above, there are six steps in designing and selecting 
instructional materials by the English teacher for the teaching of writing 
through three steps there are preparing the syllabus to identify the materials, 
conducting the research to identification the availability of materials, 
evaluating existing instructional materials, arranging the materials based in 
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the order of syllabus, the English teacher prepares and adopting the 
materials from the textbook and internet, preparing learning activities. The 
fixed materials are implemented as learning materials in the classroom. 
Talking about the process of selecting materials, it should not be only 
focused on the applicability of the instructional but also the use of the 
instructional itself. In selecting, it should select materials based on the 
needs. In adopting, it should be adopted by paying attention to the syllabus 
used by the teacher. In implementing, the materials used should be 
implemented comprehensively and can gain on the right objectives based on 
the lesson plan. 
3. Teaching Method 
There are many kinds of teaching methods used by teachers to realize 
the learning atmosphere and learning process so that learners achieve basic 
competence or set of indicators that have been set. The researcher 
conducting the interview with the English teacher on April 16
th
, 2018. The 
researcher asks the teacher about the process of determining and selecting of 
teaching method before the teaching and learning process. It can be seen in 
the interview below: 
Researcher:Bagaimana cara bapak mendesain dan memilih metode 
pengajaran dalam pembelajaran writing pak? 
(Intw/T3/TL/29) 
Teacher: Untuk menentukan metode apa yang cocok digunakan dalam 
pembelajaran bahasa Inggris terutama writing ada beberapa 
langkah yang harus saya lakukan yaitu mengidentifikasi 
tujuan pembelajaran terlebih dahulu yaitu karakteristik dari 
setiap indikator dan kompetensi yang hendak dicapai pada 
pembelajaran. Selain itu yang paling utama adalah harus 
memahami karakteristik peserta didik dan situasi dikelas. 
91 
 
 
 
Maksudnya kalau di kelas boarding biasanya siswanya aktif-
aktif dan pandai pandai suasana kelasnya tidak ramai 
mereka lebih banyak berfikir dan jika diberi tugas kelompok 
ya mereka langsung paham apa yang harus mereka lakukan. 
Kemudian dalam memilih metode harus memperhatikan 
tujuan tadi mbak, misalnya kan di writing skill ya saya lebih 
cocok menggunakan metode discovery mbak nah barulah di 
impelementasikan dikelas”. (Intw/T3/AM/30) 
 
In addition, there are the reasons the teacher used discovery learning 
method in the teaching of writing. It can be described as the result of the 
interview below: 
Saya memilih metode discovery learning dalam pembelajaran writing 
karena dengan menggunakan metode discovery learning siswa bisa 
mengeksplor ide mereka, kreativitas mereka, dengan melakukan 
eksperimen. Contoh dalam pembelajaran writing biasanya saya 
menjelaskan singkat materi tentang analytical exposition teks. Setelah 
itu untuk lebih rincinya saya menyuruh siswa untuk mencari sendiri 
dulu informasi secara rinci seputar teks analytical exposition. Setelah 
itu saya simpulkan dan saya memberikan contoh teks analytical 
exposition. Nah setelah itu, diakhir pembelajaran saya beri tugas 
untuk membuat sebuah teks analytical exposition dengan topic 
tertentu. (Intw/T3/AM/25)   
 
Based on the data interview above, in the determining and selecting 
teaching method, the teacher uses several steps there are identification of 
learning objectives there are identification of the characteristics of indicator, 
understanding the students’ characteristics and condition of class, selecting 
method based on the learning objectives especially in developing writing 
skill, after that implementing the method in the class. The English teacher 
used discovery learning method in the teaching of writing. Based on the 
result of the interview above, in teaching writing discovery learning gives 
the students the chance to explore their own ideas. These steps can increase 
the whole intelligence of students. The students are included in the whole 
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process of teaching and learning. It starts by observing the example of text 
given by the teacher until they can make their own text. Therefore, they will 
have a good experience in discovering the material by themselves. Since the 
teacher guides them with the clear and written instructions, the students will 
be motivated and interested to be active to build their own experience. 
Based on the data above, the researcher concludes in the tabulation of the 
table as follows: 
Table 4.3 Steps in determining and selecting teaching method by Mager (in 
Gafur, 2012:102) 
No  Steps in determining and selecting teaching 
method 
Yes No 
1 Pay attention to the competencies or specific learning 
objectives that you want to achieve. 
√  
2. Choose a method that allows students to show skills 
as expected after work. 
√  
3. Choose techniques that allow students to do more 
learning activities using multiple senses. 
√  
 
Based on the data above, can be said that the steps in designing and 
selecting instructional materials by the English teacher of teaching writing 
through three steps. The first step is the English teacher determining the 
learning objectives. The second step is to select the method based on the 
learning objectives and the skill that has been developed. The last is to 
choose the technique that allows the students to do more learning activities. 
The fixed method is implemented as the teaching method in the classroom. 
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4. Classroom Procedure 
Interview and documentation conducted by the researcher to know the 
how the teacher designing or determining of classroom procedure to the 
teaching of writing at the eleventh grade of boarding school MAN 1 
Surakarta. The researcher had been conducted the interview with the 
English teacher, Mr. AM on April 16
th
, 2018 in the vice headmasters’ room. 
The researcher asks about the classroom procedure used to teach English 
writing at the eleventh grade of boarding school MAN 1 Surakarta. The 
teacher said that there are three stages in designing and determining of 
classroom procedure such as opening or introdcution, main activity, and 
closing. In the main activity the teacher conducting the teaching and 
learning process based on 2013 curriculum that is scientific approach 
consists of observing, questioning, exploring, associating, and 
communicating. It can be seen from the result of the interview as follows: 
“Untuk prosedur kelasnya saya menggunakan 3 langkah yaitu 
pembukaan, kegiatan inti, dan penutup. Untuk kegiatan inti sesuai 
dengan rekomendasi tentang kurikulum 2013 yaitu scientific approach 
yang terdiri dari 5M yaitu mengamati, menanya, mengeksplorasi, 
mengasosiasi, dan mengkomunikasikan. Karena di MAN 1 Surakarta 
kan sudah menggunakan K13 jadi ya harus menggunakan itu” 
(Intw/T3/AM/32) 
 
From those explanations above, it can be said that according to the 
teacher, the classroom procedure is a consideration from the government 
where teachers must teach using the procedure in the classroom. Besides 
that, the classroom procedure is appropriate to use and more precise on the 
students as the learning target. The use of scientific approach in the teaching 
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at the classroom is appropriate based on the regulation in 2013 curriculum 
about the standard process in the classroom where teachers of each subject 
are recommended to use the scientific approach as the classroom procedure. 
Because scientific approach enables to be adapted to students‘ 
characteristics and subject taught. 
Based on the documentation there are three lesson plans designed by 
the English teacher that the teacher taught of writing skill there are factual 
report text, analytical exposition text, and song. The researcher found that 
there are three phase in the procedure of teaching and learning process. The 
first phase is opening activities, the second phase is the main activities, and 
the last phase is closing activities. The main activity is included in 
observing, questioning, exploring, associating, and communicating. All of 
the phase of classroom procedure used by the English teacher in designing 
of classroom procedure. It can describe as follows: 
1) The first material to the teaching of writing is factual report text 
consist of three steps, it can be describes follows: 
Opening 
From the data of documentation, in opening activity the teacher 
open the session by greeting to the students. It means to initiate the 
communication between the teacher and the students. Then, the next 
activity is check the students’ attendance. By check the students 
attendance, the teacher can know the students who following the lesson. 
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Main Activities 
1. Observing 
Based on the data, the teacher showing the example of the text 
about natural disaster entitled “Earthquakes” on LCD. The teacher 
asked the students to open their book entitled “Bahasa Inggris 
SMA/MA/SMK/MAK Kelas XI Semester 2” page 28. At the time, 
before the teacher explained what factual report text was, the teacher 
asks the students about what factual report text. After teacher 
explained about factual report text was clear and what are the 
purposes of factual report text. After that, tenses were used in factual 
report text. In addition to understanding tenses of factual report text, 
the teacher explained the generic structure of factual report text.  
2. Questioning 
In questioning, students ask for some vocabulary that they do 
not know yet, students ask a few questions regarding Simple Present 
Tense, and students ask about how to identify a particular type of text. 
3. Exploring 
Exploring was the classroom procedure to understand more 
about the text that will be discussed. The teacher asked the students to 
find the main idea, purpose, generic structure, and tenses contain the 
text given. The students can find other references in their book or 
search from internet use their laptop.  
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4. Associating 
Associating was the classroom procedure that students studied 
the writing activity and be responsible to share with other students and 
teacher. The activities were group work, discussion and, reporting. 
Based on the teacher documentation, students together in one group 
discuss the Earthquakes text impressions, students study the tense in 
the text, students try to understand the main idea of each paragraph, 
students classify the main ideas of each paragraph, students study 
generic structure of the text, and the teacher asked the students to 
make a group to make a factual report text about the animal.  
5. Communicating 
Communicating was the last steps of the classroom procedure 
that had done by the teacher to make students share their answer. In 
communicating, the teacher asked the students to present their work 
consist of the title and generic structure of  the text.  
Closing 
The teacher closes the teaching activity by give the question to the 
students about the material that taught today and then asks the students to 
resume the material. Then the teacher closing the teaching activity by 
saying hamdallah together.  
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2) The second materials to the teaching of writing is analytical 
exposition text consist of three steps, it can be describes follows: 
a. First meeting 
      Opening 
Based on the data, the teacher open the teaching and learning 
process by gave greeting the students. After greeted the students, the 
teacher asked about the students’ condition. Then, the teacher checked 
the attendance list of students before starting the learning process.  
Main Activities 
1. Observing 
In the observing, the teacher showed the picture about man 
made disaster. Then the teacher asked the students to paid attention 
of the picture. 
2. Questioning 
In questioning, the teacher ordered the students to the 
opinion about the picture of global warming. The teacher 
ordered the students to make a prohibition sentence based on the 
pictures. Then the students exchanged their opinion with their 
deskmate.  
3. Exploring 
The teacher asked the students to open the book on page 108. 
After that, the teacher asked the students to think about what the 
text contains. The students discussed the text about the definition, 
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communicative purpose, generic structure, tenses uses of the text. 
The teacher ordered the students to find the points of the text.  
4. Associating 
The teacher asked the students to analyze the text entitled 
“global warming” given to the students. The students disscuss with 
other friends in their groups, especially talked about the topic, main 
idea, communicative purposes, generic structure, tenses, and other 
information in the text.  
5. Communicating 
The teacher asked the students to write the students work on 
the whiteboard consist of the communicative purposes, main idea, 
generic structure, and language features.  
Closing 
In closing activity, the teacher gives the question to the students 
about the material. Then the teacher closing the teaching activity by 
saying hamdallah together.  
b. Second meeting 
Opening 
In opening activity, the teacher said the greetings before starting 
the lesson. After greeted the students, the teacher asked about 
students’ condition. After greeted the students and check the 
attendance, the teacher started the lesson. Before got into the lesson, 
the teacher asked the students about the last material. Then the teacher 
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asked the students whether any homework or not. Then the teacher 
continued the lesson.  
Main Activities 
1. Observing 
In observing session, the teacher showed the text of analytical 
exposition text entitled “Banning of Motorbikes is Necessary in the 
Housing Areas.” on LCD. The teacher asked the students to open 
the book entitled “Bahasa Inggris SMA/MA/SMK/MAK Kelas XI 
Semester 2” page 115. Then the teacher asked the students to paid 
attention of the text on LCD.  
2. Questioning 
In questioning stage the teacher gave the opportunity to the 
students to asks about the analytical exposition text showed.  
3. Exploring 
The teacher asked the students to make one example of thesis 
or statement besides the example on the book.  
4. Associating 
The teacher asked the students to make the text of the 
analytical exposition text based on the topic of the student’s make 
before with other friends in their groups. Then, the teacher asked 
the students to determine the generic stucture of the text.  
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5. Communicating 
Students did the assignment given by the teacher and the 
teacher look at the student while they were doing the assignment. 
The teacher told them to collect their assignment.  
Closing 
The teacher reminded students to always study in the dormitory 
and closed the teaching activity by saying hamdallah together.  
3) The third materials to the teaching of writing is song consist of three 
steps, it can be describes follows: 
Opening 
In opening session, the teacher gave greeting to the students. After 
that, the teacher asked the condition of the students. Then, the teacher 
checked the attendance list before starting the learning process.  
Main Activities 
1. Observing 
The teacher showing of the video of a song entitled “I Have a 
Dream by Westlife” that play on LCD. The teacher asked the students 
to paid attention and listening to the song. Then the teacher asked the 
students to write the word or phrases and also mention the meaning 
that is in the video about the song played by the teacher.  
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2. Questioning 
The teacher gave the opportunity the students to asks about the 
language features contained in the song, meaning of the song, and 
tenses used in songs.  
3. Exploring 
The teacher asked the students to search for the communicative 
purpose of the song. The teacher allowed the students to open their 
book or use their laptop to find the communicative purpose of the 
song on the internet. Then they were reading the communicative 
purpose of the song.  
4. Associating 
The teacher asked the students to make a group in pairs then the 
teacher gives the exercises to fill in the blanks the lyrics of the song in 
the group. The students can do the exercises in the group after 
listening to the song.  
5. Communicating 
Communicating was the last steps of the classroom procedure 
that had done by the teacher to make students share their answer. 
Based on the result of observation. The teacher asked the students to 
come forward to write their work on the whiteboard.  
Closing 
In the closing activity, the teacher closing the teaching activity by 
saying hamdallah together.  
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Based on the description above, the researcher concluded that the 
English teacher in the teaching of writing uses the scientific approach 
consists of observing, questioning, exploring, associating, and 
communicating. The English teacher consistent use the scientific approach 
in each meeting. It can be concluded on the tabulation below: 
Table 4.4 Procedure in writing classroom activity by Fauziati (2010:194) 
No. Procedure in writing classroom activity Yes No 
1. Introduction 
The introduction contains some aspects such as how the 
ideas and objectives of this lesson will be introduced; 
how to get students’ attention and motivate them in 
order to hold their attention; how to link lesson 
objectives with student interests and past classroom 
activities; and what is expected from students.  
√  
2. Main Activity 
Main activity contains the focus of the lesson, how to 
describe the flow of the lesson, and what to do to 
facilitate learning and manage the various activities, 
and how the material is presented to ensure each 
student will benefit from the learning experience. 
√  
3. Closure 
Closure or conclusion contains several aspects such as 
feedback to students to reinforce their learning, follow 
up lesson or activities (i.e. for enrichment and 
remediation), and lesson might follow as a result of this 
lesson. 
√  
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Based on the data above, the teacher conducting three procedure in 
writing the classroom activity. The first steps are the teacher writing the 
opening activity, after that in the second stage is the main activity consist of 
observing, questioning experimenting, associating, and communicating, and 
the last steps are closure. 
5. Teaching Media 
In the teaching and learning of English writing, the teacher also used 
media. Media is a device used for conveying the information to the students 
so that they can achieve goal easily. There are many kinds of media which 
can be selected as one of supporting teaching and learning components. It 
can be taken from audio, picture, card, and etc. Each media has an important 
role in helping teachers to teach in the classroom. 
Talking about selected media for teaching writing at the eleventh 
grade of boarding school MAN 1 Surakarta, the researcher interviewed the 
English teacher at the school. The English teacher, Mr. AM argues that he 
selects media based on the instructional objective, the materials, class 
condition, and available media. As it was proven the English teacher, Mr. 
AM who says: 
”Ada beberapa langkah-langkah dalam mendesain dan memilih 
media yang akan digunakan dalam proses pembelajaran yaitu yang 
pertama saya lakukan adalah memastikan dahulu apakah 
harus/memerlukan media dalam pembelajaran itu sendiri. Hal 
tersebut dapat diketahui dari tujuan pembelajaran yang telah dibuat, 
kemudian materi yang dipelajari apa, contoh materinya tentang song 
ya media yang saya gunakan adalah terutama video dan lcd. Tapi, 
dalam memilih media tidak asal memilih, harus memikirkan kira-kira 
dengan menggunakan media itu dapat membangkitkan semangat 
siswa atau tidak, kalau tidak ya memperbaiki lagi menggunakan 
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media lain yang mungkin lebih menarik dan mendukung 
pembelajaran. Setelah media yang akan kita gunakan sudah di list, 
kemudian perlu dipertimbangkan ketersediaan media itu sendiri. 
Fasilitas dikelas yang ada. Kalau di MAN 1 Surakarta setiap kelas 
sudah difasilitasi LCD, papan tulis, dan  sound system jadi ya tinggal 
digunakan saja mbak. Nah kalau sudah jelas ketersediaan media itu 
sendiri barulah menyusun/menulis media apa saja yang akan 
digunakan”. (Intw/T3/AM/40) 
 
Based on the data interview above, the English teacher uses some of 
the steps in designing and selecting media to the teaching writing such as 
determining whether the use of media is needed in learning that can be 
known from the learning objectives, then identify the material will learned, 
adjust to the class conditions and character of students, improve again using 
other media that may be more interesting and supportive of learning if the 
use of media does not reach its objectives. After that, list the media will be 
used and considering the availability and the strength and weakness of the 
media itself. The last is arrange the fixed media. It can be concluded in the 
tabulation of the table as follows: 
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Table 4.5 Steps in determining and selecting media by Anderson (in 
Gafur, 2012:114) 
 
No Steps in Determining and Selecting Media Yes No 
1 Step 1: Lighting or Learning 
The first step determines whether the use of media 
for information or learning purposes. 
√  
2 Step 2: Define Message Transmission 
In this activity, we can actually make choices, 
whether in the learning process we will use 'teaching 
aids' or 'learning media'. 
√  
3 Step 3: Determine the Characteristics of the 
Lesson 
Our assumption that we have compiled a learning 
design, where we have carried out an analysis of 
teaching, formulated learning objectives, has chosen 
the material and method. 
√  
4 Step 4: Media Classification 
Media can be classified according to the specific 
characteristics of each media. 
√  
5 Step 5: Analyze the characteristics of each media. 
Many kinds of learning media need to be analyzed 
the strengths and weaknesses in achieving the 
learning objectives that have been set 
√  
 
Based on the data above, the English teacher conducting the five steps 
of determining and selecting media. The first step is determining whether 
the use of media for the information or learning purposes. Based on the data 
above, the English teacher used for learning purposes. Then, whether the 
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media is needed in the learning that can be known from the learning 
objectives. The third steps are determining the characteristics of the lesson 
such as learning objectives and materials. The fourth steps are media 
classification based on the needs of learning materials. The last steps are  
analyze the characteristics of the media itself there are the strengths and 
weaknesses of the media. 
6. Assessment 
Assessment is a way to measure students‘ competence in the form of 
scores. Besides that, there are many kinds of assessment which can be used 
to measure students‘ competence by teachers. It is usually based on 
teachers‘ needs in assessing students during teaching and learning process in 
the classroom. Based on the interview with the English teacher on Monday, 
April 16
th
, 2018 in the vice headmaster’s room MAN 1 Surakarta. There are 
several steps in designing of assessment in the teaching and learning process 
especially in the teaching of writing as the English teacher, Mr. AM says: 
Untuk desain penilaian sendiri itu ada beberapa langkah mbak. Yang 
pertama kita harus menentukan tujuan pembelajaran itu tersendiri, 
setelah itu kan kita sudah mengetahui apa yang akan kita nilai dari 
materi yang sudah dipelajari..nah setelah itu kita harus menentukan 
jenis tes yang akan kita gunakan. Kalau saya sendiri menyesuaikan 
dengan kurikulum k13 kan ada 3 hal yang perlu dinilai yaitu sikap, 
pengetahuan, dan keterampilan. Penilaian pengetahuan ya otomatis 
penilaian dari ulangan harian, latihan menjawab soal, UTS bisa juga 
UAS. Kalau untuk penilaian keterampilan yaitu setelah KD tertentu 
itu kita memberi tugas kepada siswa baik individul maupun kelompok. 
Kalau di writing itu setelah selesai penjelasan materi ya diberi tugas 
membuat sebuah teks kemudian di presentasikan didepan. Dan untuk 
penilaian sikap itu ketika mengajar kita kan bisa melihat siswa 
bagaimana sikapnya selama proses pembelajaran. Kalau ulangan 
harian menurut saya kejujuran itu yang paling penting. Dan tahap 
selanjutnya jika alat penilaian yang telah dibuat mungkin perlu 
107 
 
 
 
adanya revisi dan hasilnya belum mencapai kriteria ketetapan maka 
dikembangkan lagi menjadi lebih baik, melakukan pengukuran dan 
penilaian kembali. 
(Intw/T3/AM/48) 
 
Based on the data interview above, the teacher uses several steps in 
designing of assessment. There are the first steps is determining of the 
objective of the assessment, the second steps are preparing the material that 
has been assessing, then determining of the assessment technique to be used. 
The English teacher employs three aspects in assessing of writing there are 
knowledge assessment, skills assessment, and attitude assessment. 
Knowledge assessment was taken from the daily test, mid-west, and final 
tets. Skills assessment taken from individual tasks and group tasks. Then, 
attitude assessment was taken from the student's attitude during the teaching 
and learning process. The next steps in developing the instrument of 
assessment and the last are doing measurements. Based on the data above, 
the researcher concludes in the tabulation of the table as follows: 
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Table 4.6 Steps in Designing Assessment by BSNP. 
 
No Steps in Designing Assessment Yes No 
1 Determining of objectives 
Establishing an assessment objective is the first step 
in a series of overall assessment activities, such as for 
daily assessment, midterms, final semester. 
√  
2 Determining the scope of the material be assessed 
Assessment of students' learning outcomes includes 
competencies in attitudes, knowledge, and skills that 
are carried out in a balanced manner 
√  
3 Determining of assessment techniques to be used 
The selection of appropriate assessment tools is not 
only able to help teachers to obtain data or 
information about a process and learning outcomes, 
but also will be very meaningful for learners. 
√  
4 Instrument development 
To carry out an evaluation of learning outcomes, of 
course, requires instruments/tools to be used to 
collect information or data required. 
√  
5 Doing  measurements 
Implementation of measurement for technical tests 
and non-test techniques is almost the same, therefore 
will be described in general implementation 
√  
6 Processing of measurement results and 
interpretation of assessment results. 
Processing of assessment is done by the educator to 
give meaning to the data obtained through scoring. 
√  
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Based on the data above, the English teacher conducting six steps in 
designing of assessment in the teaching of writing. The first step is 
determining the objectives that are used assessment for daily assessment, 
midterm, or final test. Then, determining the scope of the material be 
assessed. The next steps are determining of assessment technique. Based on 
the data above, the English teacher employs three aspects in assessing of 
writing there is knowledge assessment consists of the daily test, mid-test, 
and final test, then skill assessment consists of individual tasks and group 
tasks, and attitude assessment consists of the students’ attitude during the 
teaching and learning process. The last steps are doing measurements from 
the assessment whether it suits the purpose or not. The English teacher 
interpreted it. If the result is not in accord with the learning objectives, it can 
improve the assessment instrument. 
Furthermore, on the result of documentation that is lesson plan used 
by the English teacher, there are three aspects in assessing of writing such as 
knowledge assessment, skill assessment, and attitude assessment. The 
criteria to be assessed by the English teacher in the attitudes assessment 
there are honest, responsible, cooperation, discipline, and confidence. While 
in the knowledge assessment in general. There are no specific criteria to 
assess writing in the knowledge of the students. The last, skills assessments 
which are measured are content, organization, vocabulary, grammar, and 
mechanics. 
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B. Discussion 
In the discussion, it would be discussed about the main point of research 
findings concerning components of instructional design of the teaching writing 
at the eleventh grade of boarding school MAN 1 Surakarta. There are six 
components of instructional design of the teaching writing that had to be 
analyzed such as (1) Learning objectives, (2) Instructional material, (3) 
Teaching method, (4) Classroom procedure, (5) Teaching media, (6) 
Assessment. 
In this section, the researcher tried to make the description of the research 
findings with the relevant reference After the describing the data, the 
researcher needed to analyze the data. It was in line with the answer to the 
problem statement. 
1. Learning objectives 
Based on the findings, the English teacher conducting three steps in 
determining and formulating learning objectives such as determining of the 
characteristics or condition of students, after that writing the core 
competence or KI and basic competence or KD. In the last is developing 
basic competence as the objectives of teaching and learning writing that will 
be achieved. 
It line with Ahmadi and Amri (2010:100) theory stated that there are 3 
steps in determining and formulating learning objectives. The first step is 
understanding the source, ie learners, community, and content. The second 
stage is to formulate the standard of competence (SK) or Core Competence 
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(KI) with attention to the sociological foundation. The last step is to 
formulate basic competence (KD).  
From the data which is gotten from the documentation, the objectives 
of teaching English writing can be viewed from the syllabus and lesson 
plan. The objectives can be divided into two objectives, there are general 
objective and specific objective. The type of learning objectives written by 
the teacher in line with Patel and Jain (2008:53) theory that there are two 
types of learning objectives there are general and specific objectives. The 
general objective is global and long-term goals. While specific objectives 
are short-term goals. 
The general objective of teaching writing in the teaching and learning 
process at the eleventh grade of boarding school is written in the core 
competence (KI) of syllabus or lesson plan. While the specific learning 
objective is stated in the syllabus and lesson plan. The specific learning 
objective of writing in the eleventh grade of boarding school MAN 1 
Surakarta is developed from basic competence (KD) of the syllabus or 
lesson plan called is the indicator. One of the components in the lesson plan 
is the indicator. It reveals the process of learning effort which will be 
reached by the learners based on their competency. 
2. Instructional material 
Based on the findings, there are six steps used by the English teacher 
at the eleventh grade of boarding school MAN 1 Surakarta in designing and 
selecting instructional materials there are preparing the syllabus to identify 
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the materials, conducting the research to identification the availability of 
materials, evaluating existing instructional materials, arranging the materials 
based in the order of syllabus, the English teacher prepares and adopting the 
materials from the textbook and internet, preparing learning activities. The 
fixed materials are implemented as learning materials in the classroom. 
From the findings, the English teacher conducting all of the steps in 
designing and selecting instructional materials that proposed by Rothwell 
and Kazanas (1998:235-258) stated that there are six steps in designing and 
selecting instructional materials such as prepares of the syllabus, conducting 
research, examining existing instructional materials, arranging or modifying 
materials, preparing tailor made instructional material, and preparing 
learning activities. 
In designing of instructional material, the teacher should be selective 
in considering materials taught based on the needs and ability of the 
students, so students can learn it easily. Fauziati (2010:211) argues that 
materials which are comfortable for a particular class need to have an 
underlying instructional philosophy, approach, method, and technique 
which suitable the students and their needs.  
Moreover, updating materials in teaching are much needed. Materials 
taught do not just rely on the materials which have been used on the 
previous time. English teacher can download from any resource on the 
internet and then select and develop it. 
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3. Teaching Method 
Based on the result of the interview and documentation. The English 
teacher used one of the methods in the teaching of writing. The English 
teacher used discovery learning method. Heinich et. al. (1993:19) states that 
the discovery method is used inductive, or inquiry, approach to learning, it 
presents problems to be solved. 
In the determining and selecting teaching method, the teacher uses 
three steps. The first step is the English teacher determining the learning 
objectives. The second step is select the method based on the learning 
objectives and the skill that has been developed. The last is choose the 
technique that allows the students to do more learning activities. The fixed 
method is implemented as the teaching method in the classroom. 
Based on the findings, it can be said that the English teacher 
conducting all of the steps in determining and selecting teaching method 
proposed by Mager (in Gafur, 2012:102) theory stated that there are three 
steps in determining and selecting teaching method are pay attention to the 
competencies or specific learning objectives that you want to achieve, 
choose a method that allows students to show skills as expected after work. 
If after work, the job requires him to be good at talking, choose a method 
that allows him to practice speaking, choose a method of discussion and 
debate, the last is choose techniques that allow students to do more learning 
activities using multiple senses. 
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4. Classroom Procedure 
Based on the findings, in designing of classroom procedure, the 
English teacher used three stages in designing and determining of classroom 
procedure such as opening or introduction, main activity, and closing. In the 
main activity, the teacher conducting the teaching and learning process 
based on the 2013 curriculum that is scientific approach consists of 
observing, questioning, exploring, associating, and communicating. In 
addition, the English teacher employs the procedure conditionally based on 
the time allocation. The strength of the procedure make teaching and 
learning process more effective and systematically. Based on the 
documentation of the lesson plan, at the beginning of meeting or opening 
the English teacher always review the last material to remembering the 
students. And the end of the meeting the teacher always gives conclusion or 
reflection in order to know the student's difficulties with the material that 
have been learned before. In addition, it can give a chance to the students to 
ask some material that they do not understand well. It can be concluded that 
the English teacher conducting all of the procedures proposed by Fauziati 
(2010:194) theory explains that procedures are basically divided into several 
components: an introduction, the main activity, and closure. 
In the researcher‘s point of view, classroom procedure used for 
teaching and learning writing at the eleventh grade of boarding school MAN 
1 Surakarta is appropriate based on the Minister of National Education 
Regulation Number 81A Year 2013 about process standard for elementary 
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and secondary education which recommends scientific approach 
(Observation, question, exploration, association, communicating) as the 
recommended approach in 2013 curriculum and has to be followed by each 
senior high school in teaching process.  
5. Teaching Media 
As supporting teaching, media has been developing based on the 
needs of teaching and learning. Based on the findings, the English teacher 
conducting the five steps of determining and selecting media. The first step 
is determining whether the use of media for the information or learning 
purposes. Based on the data above, the English teacher used for learning 
purposes. Then, whether the media is needed in the learning that can be 
known from the learning objectives. The third steps are determining of the 
characteristics of the lesson such as learning objective and materials. The 
fourth steps is media classification based on the needs of learning materials. 
The last is analyze the characteristics the media itself there are the strengths 
and weaknesses of the media.  
It line with Anderson (in Gafur, 2012:114) stated that there are six 
steps in determining and selecting media such as determines whether the use 
of media for information or learning purposes, make choices, whether in the 
learning process we will use 'teaching aids' or 'learning media', determine 
the characteristics of the lesson, media classification, and analyze the 
characteristics of each media. It can be said that the English teacher 
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conducting all of the steps in determining and selecting media proposed by 
Anderson (in Gafur, 2012:114) theory. 
The use of media in teaching and learning is very helpful in order to 
improve students‘ ability in mastering language skills. They can select and 
download kinds of interesting media used in teaching language from the 
internet anytime. 
As supporting teaching, media has been developing based on the 
needs of teaching and learning. Based on the findings, the English teacher 
conducting the five steps of determining and selecting media. The first step 
is determining whether the use of media for the information or learning 
purposes. Based on the data above, the English teacher used for learning 
purposes. Then, whether the media is needed in the learning that can be 
known from the learning objectives. The third steps are determining of the 
characteristics of the lesson such as learning objective and materials. The 
fourth steps is media classification based on the needs of learning materials. 
The last is analyze the characteristics the media itself there are the strengths 
and weaknesses of the media.  
It line with Anderson (in Gafur, 2012:114) stated that there are six 
steps in determining and selecting media such as determines whether the use 
of media for information or learning purposes, make choices, whether in the 
learning process we will use 'teaching aids' or 'learning media', determine 
the characteristics of the lesson, media classification, and analyze the 
characteristics of each media. It can be said that the English teacher 
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conducting all of the steps in determining and selecting media proposed by 
Anderson (in Gafur, 2012:114) theory. 
The use of media in teaching and learning is very helpful in order to 
improve students‘ ability in mastering language skills. They can select and 
download kinds of interesting media used in teaching language from the 
internet anytime. 
6. Assessment 
Assessment is the tool to measure students’ capability in writing skill. 
Assessment is held by gathering students’ work and assessing their work 
using some kinds of the rubric that rely on lesson objective. An assessment 
is a device to make the score of students’ competence. BSNP proposed six 
steps in designing assessment such as determining of objectives, 
determining the scope of the material be assessed, determining of 
assessment techniques to be used, instrument development, doing 
measurements, and processing of measurements results and interpretation of 
assessment results. 
Based on the result of the interview, the English teacher conducting 
six steps in designing of assessment in the teaching of writing. The first step 
is determining the objectives that are used assessment for daily assessment, 
midterm, or final test. Then, the second steps are determining the scope of 
the material be assessed. The third steps are determining of assessment 
technique. Based on the data above, the English teacher employs three 
aspects in assessing of writing there is knowledge assessment consists of the 
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daily test, mid-test, and final test, then skill assessment consists of 
individual tasks and group tasks, and attitude assessment consists of the 
students’ attitude during the teaching and learning process. The fourth steps 
are doing measurements from the assessment whether it suits the purpose or 
not. The English teacher interpreted it. If the result is not in accord with the 
learning objectives, it can improve the assessment instrument. It can be said 
that the English teacher conducting all of the steps in designing of 
assessment by BSNP. 
Furthermore, the criteria to be assessed by the English teacher in the 
attitudes assessment there are honest, responsible, cooperation, discipline, 
and confidence. While in the knowledge assessment in general. There are no 
specific criteria to assess writing in the knowledge of the students. The last, 
skills assessments which are measured are content, organization, 
vocabulary, grammar, and mechanics. 
Compared with the available assessments, those assessments have 
fulfilled the requirement in assessing students based on 2013 curriculum 
where assessment is equipped by meaningful activities in order to assess 
students‘ progress and performance during teaching and learning process.
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
In this chapter, the researcher presents the conclusion of the research and 
suggestion for developing the instructional design for the teaching of writing 
based on 2013 curriculum at the eleventh grade of boarding school MAN 1 
Surakarta in 2017/2018 academic year. 
A. Conclusion 
After having finished whole process and procedures in obtaining data of 
instructional design of teaching writing based on 2013 curriculum in the 
eleventh grade of boarding school MAN 1 Surakarta in 2017/2018 academic 
year. The researcher explains it briefly, as follows: 
After having finished whole process and procedures in obtaining data of 
instructional design of teaching writing based on 2013 curriculum in the 
eleventh grade of boarding school MAN 1 Surakarta in 2017/2018 academic 
year. The researcher explains it briefly, as follows: 
1. In learning objectives, there are three steps in determining and formulating 
learning objectives of teaching writing based on 2013 curriculum such as 
understanding of the characteristics or condition of students, writing the 
core competence (KI), and writing basic competence (KD). 
2. In instructional materials, there are six steps in designing and selecting 
instructional material there are preparing the syllabus to identify the 
materials, conducting the research to identification the availability of 
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materials, evaluating existing instructional materials, arranging the materials 
based in the order of syllabus, the English teacher prepares and adopting the 
materials from the textbook and internet, preparing learning activities. The 
fixed materials are implemented as learning materials in the classroom. 
3. In teaching method, the English teacher conducting three steps in 
determining and selecting the teaching method. The second step is select the 
method based on the learning objectives and the skill that have been 
developed. The last is choose the teachnique that allow the students to do 
more learning activities. The fixed method is implemented as the teaching 
method in the classroom. 
4. In classroom procedure, there are three procedure conducting by the English 
teacher in writing the classroom activity. The first stage is the teacher 
writing the opening activity, after that in the second stage is main activity 
consist of observating, questioning experimenting, associating, and 
communicating, and the last stage is closure.   
5. In teaching media, there are five steps used by the English teacher in 
determining and selecting media. The first step is determining whether the 
use of media for the information or learning purposes. Based on the data 
above, the English teacher used for learning purposes. Then, whether the 
media is needed in the learning that can be known from the learning 
objectives. The third steps is determining of the characteristics of lesson 
such as learning objective and materials. The fourth steps is media 
classification based on the needs in learning materials. The last steps is 
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analyze the characteristics the media it self there are the strenghts and 
weaknesses of the media. 
6. In assessment, the English teacher conducting six steps in designing of 
assessment in the teaching of writing. The first step is determining of the 
objectives that is used assessment for daily assessment, midterm, or final 
test. Then, determining the scope of the material be assessed. The next steps 
is determining of assessment technique. Based on the data above, the 
English teacher employs three aspects in assessing of writing there are 
knowledge assessment consist of daily test, mid test, and final test, then skill 
assessment consist of individual tasks and group tasks, and attitude 
assessment consist of the students’ attitude during the teaching and learning 
process. The last steps is doing measurements from the assessment whether 
it suits the purpose or not. The English teacher interpreted it. If the result are 
not in according with the learning objectives, it can improve the assessment 
instrument. 
B. Suggestion 
Based on the results of this research, suggestion is written in order to 
give improvisation and important inputs for (1) the English teacher in better 
teaching and learning and (2) next researchers in better research, as follows:  
1. For the English teacher  
This research can be used several additional suggestions in constructing 
instructional design to be better. Based on the findings, some weaknesses of 
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instructional design were found. It concerns on the classroom procedure and 
teaching method.  
a. In classroom procedure, classroom condition, students‘ ability, and time 
allocation influence the implementation of classroom procedure 
completely and efficiently. In designing the classroom procedure the 
teacher not considering the availbale of the time. Besides that, 
consistency in following classroom procedure is much needed. 
b. In the teaching method, the English teacher is suggested to consider the 
right method in the teaching writing with considering some aspect. 
2. For next researchers  
The scope of this research is still limited. Next researchers who are 
interested in the similar area of this research are able to study it deeply, such 
as investigating learning objectives of the instructional design commonly 
used for the teaching writing based on 2013 curriculum in the senior high 
school. This research can be used as one of the relevant reference. 
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APPENDIX 1 
 
STUDENTS’ NAME CODE OF XI BOARDING SCHOOL 
 
 
 
1. Students’ Name Code of XI IPA 2 Boarding School 
 
No Students’ Name Code 
1 ANF 
2 AM 
3 AUN 
4 AANR 
5 ARAK 
6 ALWU 
7 FRA 
8 FPN 
9 HPID 
10 HN 
11 IARD 
12 IAS 
13 IB 
14 LKFS 
15 MTI 
16 NAL 
17 QA 
18 RC 
19 RHNA 
20 SRS 
21 SQF 
22 SAK 
23 VNH 
24 ZL 
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2. Students’ Name Code of XI IPA 3 Boarding School 
 
No Students’ Name Code 
1 AKF 
2 ANB 
3 AM 
4 AQA 
5 FNR 
6 FFM 
7 IF 
8 IAS 
9 ISS 
10 MH 
11 MZA 
12 NA 
13 NZA 
14 NRDA 
15 NHK 
16 N 
17 PH 
18 QAB 
19 RASP 
20 RSA 
21 SPDA 
22 SAFM 
23 SA 
24 UN 
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APPENDIX 2 
 
INTERVIEW GUIDE 
 
 
A. Interview with the English Teacher 
 
1. Bapak mengajar di kelas berapa saja? 
2. Menurut pengalaman bapak, apa perbedaan mengajar dikelas program 
boarding dan kelas program lainnya pak? 
3. Untuk nilai writingnya gimana pak? Apakah sudah mencapai tujuan/dan 
mencapai KKM? 
4. Menurut bapak apakah instructional desain/desain pembelajaran itu penting 
pak? 
5. Apakah bapak sudah menyiapkan alat pembelajaran seperti silabus, RPP, 
materi, prosedur yang akan digunakan, media, dan lain sebagainya ya pak 
sebelum pembelajaran? 
6. Disemester dua ini materi apa saja materinya pak? 
7. Pak komponen utama dalam desain pembelajaran itukan ada tujuan 
pembelajaran, materi, metode pembelajaran, prosedur kelas/ aktifitas kelas, 
media pengajaran, dan yang terakhir penilaian ya pak. Nah yang pertama 
yang saya tanyakan dari tujuan pembelajaran pak. Menurut bapak apakah 
tujuan pembelajaran itu pak? 
8. Apakah tujuan pembelajaran bahasa Inggris terutama writing itu apa pak? 
9. Bagaimana cara/langkah apa yang bapak gunakan untuk menentukan dan 
merumuskan tujuan pembelajaran writing tersebut pak? 
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10. Untuk materi pembelajarannya itu gimana pak? Bagiamanna cara bapak 
mendesain dan memilih materi pembelajaran. Langkah apa saja yang bapak 
lakukan untuk mendesain dan memilih materi untuk pengajaran writing? 
11. Apa buku yang bapak gunakan untuk pembelajaran bahasa Inggris pak? 
12. Apa peran materi tersebut dalam proses pembelajaran pak? 
13. Apakah metode yang bapak gunakan untuk mengajar bahasa Inggris 
terutama di writing pak? 
14. Apa alasan bapak menggunakan metode tersebut pak? 
15. Bagaimana langkah yang bapak gunakan untuk menentukan dan memilih 
metode pembelajaran tersebut pak? 
16. Bagaimana langkah yang bapak gunakan untuk mendesain prosedur kelas 
atau aktifitas kelas? 
17. Media apa saja yang bapak gunakan dalam proses pembelajaran writing 
pak? 
18. Apa peran media tersebut dalam pembelajaran pak? 
19. Bagaimana langkah untuk menentukan dan memilih media yang cocok 
untuk pembelajaran tpak? 
20. Kalau untuk penilaian dalam pembelajaran writing itu bagaimana pak? Apa 
sajakah yang bapak nilai? 
21. Bagaimana cara bapak mendesain dan menentukan penilaian tersebut 
dalam pembelajaran bahasa Inggris terutama writing pak?  
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B. Interview with Students 
 
1. Apakah pelajaran bahasa Inggris itu penting? 
2. Bagaimana pembelajaran writing menurut kalian? 
3. Bagaimana pembelajaran guru dikelas/ metode apa yang digunakan? 
4. Media apa yang digunakan oleh guru? 
5. Materi apa saja yang digunakan oleh guru? 
6. Bagaimana cara guru memberi penilaian dikelas? 
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APPENDIX 3 
 
INTERVIEW TRANSCRIPTS 
 
 
  Interview Transcript 1 
 
Interview between English Teacher and Researcher 
 
Code  : Intw/T1/AM 
Interviewer : Tanti Liliana Anggraini 
Interviewee : Mr. AM 
Day/ date : Tuesday, February 6
th
, 2018 
Time  : 11.00 a.m 
Place  : Vice headmaster’s room 
 
Researcher : Assalamualaikum Wr, Wb 
Mr. AM : Waalaikumsalam Wr, Wb. 
Researcher      :Maaf mengganggu waktu bapak sebentar, sebelumnya 
perkenalkan bapak, saya Tanti Liliana Anggraini dari jurusan 
Pendidikan Bahasa Inggris, IAIN Surakarta. Kemarin saya juga 
pernah KKL dan PPL disini. Dari pengalaman saya disini, saya 
tertarik dan berencana melakukan penelitian untuk skripsi saya di 
sekolah ini terutama dikelas yang Bapak ampu. Maka saya disini 
mau meminta bantuan dan izin kepada bapak. 
Mr. AM   :Oh iya mbak yang kemarin itu ya? Itu penelitiannya tentang apa 
mbak? 
Researcher   :Penelitiannya nanti tentang instructional design/desain 
pembelajaran dalam pengajaran writing pak. 
Mr. AM         :Oh ya bisa. Nanti penelitiannya mau gimana mbak? Dikelas atau 
bagaimana? 
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Researcher :Begini pak saya ingin mengetahui cara bapak dalam mendesain 
pembelajaran pak. Maksudnya gini pak, kan desain pembelajaran 
itu terdapat dua langkah yang pertama pre-implementasi dan 
implementasinya dikelas. Nah sebelum mengimplementasikan 
dikelas pasti sudah ada RPP ya pak. Maka dari itu saya ingin 
mengetahui cara bapak dalam mendesain pembelajaran pak/dalam 
merancang RPP. 
Mr. AM         :Oh ya mbak saya paham maksudnya mbak.  
Researcher :Iya begitu pak. Kira-kira kapan saya bisa datang kesini untuk 
wawancara kepada bapak? Ini kan bapak baru ada rapat ya pak. 
Mr. AM         :Oh iya mbak. Bagaimana kalau minggu depan mbak? Karena 
minggu ini saya ada acara keluar kota. 
Researcher :Oh iya pak insyallah bisa. Hari apa pak? 
Mr. AM      :Emm setelah habis waktu pelajaran ya. Saya mengajar setiap hari 
selasa dan rabu. 
Researcher :Oh iya pak. Kalau begitu saya pamit dulu ya pak, sebelumnya saya 
minta maaf telah mengganggu waktu bapak dan saya 
berterimakasih kepada bapak sudah memberikan saya waktu. 
Mr. AM        :Iya mbak tidak apa apa, sama-sama mbak. 
Researcher :Mari pak, Assalamualaikum 
Mr. AM         :Waalaikumsalam. 
 
Interview Transcript 2 
 
 Interview between English Teacher and Researcher 
 
Code  : Intw/T2/AM 
Interviewer : Tanti Liliana Anggraini 
Interviewee : Mr. AM         
Day/ date : Wednesday, March 13
th
 2018 
Time  : 09.00 a.m 
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Place  : Vice headmaster’s room 
 
Researcher    :Assalamualaikum Wr, Wb. 
Mr. AM            :Wa’alaikumsalam Wr, Wb. Silahkan masuk mbak. 
Researcher    :Iya pak. Maaf pak mengganggu waktu bapak. 
Mr. AM         :Tidak mengganggu mbak. Ini saya kebetulan tidak ada jadwal 
mengajar. Tapi nanti jam 10 saya baru ada acara rapat. 
Researcher :Pak, hari ini saya mau interview mengenai desain pembelajaran 
yang bapak buat untuk pembelajaran writing skill pak. 
Mr. AM         :Ya mbak. Silahkan 
Researcher :Sebelumnya bapak mengajar di kelas berapa saja? 
Mr. AM :Saya mengajar dikelas sebelas ipa boarding mbak. Di kelas 
sebelah itu yang boarding ada tiga kelas mbak yang ngajar saya 
semua yaitu kelas XI IPA 1, XI IPA 2, dan XI IPA 3. 
Researcher :Jumlah siswa kelas sebelas boarding setiap kelasnya ada berapa 
pak? 
Mr. AM         :Jumlah siswa kelas sebelas boarding itu setiap kelasnya ada 24 
siswa mbak. Kalau di XI IPA 1 itu lelaki semua dan XI IPA 2 
dan XI IPA 3 perempuan semua mbak. 
Researcher         : Menurut pengalaman bapak, untuk pembelajaran writing dikelas 
ini gimana pak? Apakah dikelas ini siswanya itu memiliki 
kemampuan lebih daripada siswa di program lainnya pak? 
Mr. AM         :Iya, memang setiap program di MAN 1 Surakarta memiliki 
kemampuan yng berbeda-beda. Ya itu contoh mengajar dikelas 
reguler maka harus sabar dan harus diulang-ulang. Berbeda 
dengan mengajar dikelas siswa boarding. Siswa boarding kan 
ada tambahan pelajaran bahasa Inggris juga. Oleh karena itu 
untuk kemampuan bahasa Inggrisnya siswa boarding school 
memiliki kemampan lebih. 
Researcher :Untuk nilai writingnya gimana pak? Apakah sudah mencapai 
tujuan/dan mencapai KKM? 
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Mr. AM         :Untuk nilai kan setiap siswa beda-beda ya mbak. Untuk kelas 
XI IPA 1 ya begitu mbak cowok-cowok sering cengengesan tapi 
untuk nilainya ya lumayan mbak banyak yang diatas KKM 
untuk mapel bahasa Inggris tapi kalau dibandingkan kelas XI 
IPA 2 dan XI IPA 3 ya lebih bagus lagi kelas tersebut mbak. 
Mayoritas siswa kelas XI IPA 2 dan XI IPA 3 skornya tinggi-
tinggi mbak, tapi memang muridnya sudah pandai pandai dan 
rajin mbak. Dan mereka lebih menyukai writing daripada 
listening, reading, maupun speaking. 
Researcher :Alasannya apa pak? 
Mr. AM         :Ya mbaknya sudah tau kalau anak boarding sering mengantuk 
saat pelajaran terutama ketika suruh membaca, mendengarkan 
begitu. Jadi mereka lebih menyukai writing. Karena dengan 
writing mereka jadi tidak mengatuk. Dan memang nilai writing 
mereka lebih bagus daripada skill lainnya. 
Researcher  :Jadi nilainya sudah mencapai KKM pak? Untuk KKM bahasa 
Inggris berapa pak? 
Mr. AM         :KKM bahasa Inggris untuk kelas XI 70 mbak. Dapat dikatakan 
mereka sudah mencapai KKM untuk writing bahkan lebih.  
Researcher :Nah pak, ini kan saya akan melakukan penelitian tentang 
instructional design atau desain pembelajaran dalam writing ya 
pak. Menurut bapak apakah instructional desain/desain 
pembelajaran itu penting pak? 
Mr. AM         :Ya penting mbak. Kan dengan desain pembelajaran nanti ketika 
pembelajaran tinggal merepakan langkah demi langkah dari 
desain yang sudah di desain dan dibuat tersebut. 
Researcher :Jadi sebelum bapak mengajar. Bapak sudah menyiapkan alat 
pembelajaran seperti silabus, RPP, materi, prosedur yang akan 
digunakan, media, dan lain sebagainya ya pak? 
Mr. AM       :Iya mbak. Itu sudah jelas karena seorang guru kan harus 
menyiapkan segala sesuatu seperti RPP itu kan sudah wajib, 
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kemudian materi itu sangat penting. Kalau media itu tergantung 
dari fasilitas sekolah mbak. Kalau di MAN 1 Surakarta setiap 
kelas sudah di sediakan fasilitas seperti LCD, and sound system. 
Researcher :Disemester dua ini materi apa saja yang belum diajarkan pak?  
Mr. AM         :Kemarin kan sudah mempelajari conditional sentence. Jadi 
pertemuan selanjutnya yaitu report text, analytical ecposition, 
dan song mbak. 
Researcher :Pak itu setiap materi untuk berapa pertemuan? 
Mr. AM         :Ya bisa satu pertemuan atau dua pertemuan mbak. Karena kan 
waktu semester ini singkat mbak banyak liburnya untuk 
kegiatan ujian kelas duabelas jadi ya kita harus mencapai semua 
materi tersebut satu atau dua pertemuan sudah cukup mbak 
kalau untuk anak boarding. 
Researcher :Terimakasih bapak sudah meluangkan waktunya untuk saya 
interview. Untuk kedepannya saya juga minta izin untuk masuk 
ke dalam kelas yang bapak ampu yaitu kelas XI IPA 3 untuk 
melakukan penelitian setelah saya seminar proposal nanti pak. 
Mr. AM          :Oh ya mbak. Nanti kalau mau penelitian bisa hubungi saya lagi 
mbak. 
Researcher :Iya pak terimakasih banyak. Assalamualaikum.. 
Mr. AM         :Waalaikumsalam. 
 
Interview Transcript 3 
 
Interview between English Teacher and Researcher 
 
Code  : Intw/T3/AM 
Interviewer : Tanti Liliana Anggraini 
Interviewee : Mr. AM         
Day/ date : Monday, April 16
th
 2018 
139 
 
 
 
Time  : 09.00 a.m 
Place  : Vice headmaster’s room 
 
Researcher :Assalamu’alaikum  
Mr. AM         :Waalaikumsalam 
Researcher :Maaf pak mengganggu waktu bapak. 
Mr. AM         :Tidak mbak. Ini saya longgar. 
Researcher :Iya pak..hari ini mau melanjutkan interview yang kemarin pak 
mengenai desain pembelajaran.  
Mr. AM         :Oh ya mbak silahkan. 
Researcher :Pak komponen utama dalam desain pembelajaran itukan ada 
tujuan pembelajaran, materi, metode pembelajaran, prosedur 
kelas/ aktifitas kelas, media pengajaran, dan yang terakhir 
penilaian ya pak. Nah yang pertama yang saya tanyakan dari 
tujuan pembelajaran pak. Menurut bapak apakah tujuan 
pembelajaran itu pak? 
Mr. AM :Menurut saya tujuan pembelajaran itu, tujuan akhir yang kita 
inginkan setelah menyelesaikan pembelajaran itu…tujuan 
akhirnya apa…anak itu mampu…misalkan mampu menulis, 
mampu mengucapkan, atau mampu menguasai dan sebagainya. 
Researcher :Bagaimana cara/langkah apa yang bapak gunakan untuk 
menentukan dan merumuskan tujuan pembelajaran writing 
tersebut pak? 
Mr. AM :Untuk merumuskan tujuan pembelajaran ada beberapa langkah 
yang harus dilakukan, yang pertama yaitu menentukan 
karakteristik atau kondisi peserta didik terlebih dahulu seperti 
apa, kemudian menuliskan kompetensi inti atau KI itu sudah ada 
di silabus mbak. Setelah itu barulah merumuskan kompetensi 
dasar atau KD. Untuk kompetensi dasar disilabus juga sudah ada 
jadi tinggal mengulang lagi di RPP. Nah dari KD tersebut 
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dikembangkan lebih spesifik menjadi indikator. Dari indikator 
setiap kompetensi dasar tersebut sudah diketahui tujuan 
pembelajaran yang hendak dicapai. 
 Researcher :Tujuan dari pembelajaran bahasa Inggris terutama writing itu 
apa pak?  
    Mr. AM      :Tujuan pembelajaran dalam pembelajaran bahasa Inggris 
terutama writing itu dikategorikan menjadi dua tipe mbak. Yang 
pertama yang perlu ditulis yaitu tujuan pembelajaran secara 
umum. Untuk tujuan pembelajaran secara umuk itu tertulis di 
dalam silabus atau RPP yang disebut dengan kompetensi inti itu 
kan ada 4 kompetensi ya mbak. Itu mencangkup beberapa aspek 
yang harus di capai siswa yaitu aspek sikap, pengetahuan, dan 
keterampilan. Dan yang kedua yaitu tujuan spesifik. Kalau 
untuk tujuan spesifiknya bisa dilihat di silabus atau RPP yaitu 
tujuan tersebut dikembangkan dari kompetensi dasar yang 
disebut dengan indikator. Jadi disetiap materi yang akan 
diajarkan memiliki tujuan yang berbeda.  
Researcher :Kalau kurikulum yang digunakan di kelas boarding apa pak? 
Mr. AM         :Untuk sekarang MAN 1 sudah menerapkan kurikulum 2013. 
Researcher :Kalau untuk silabusnya buat sendiri atau gimana pak? 
Mr. AM         :Tidak, kalau untuk silabus kan sudah tersedia dari sana, dari 
internet juga ada. 
Researcher :Oh begitu ya pak. Untuk materi pembelajarannya itu gimana 
pak? Bagiamana cara bapak mendesain dan memilih materi 
pembelajaran. Langkah apa saja yang bapak lakukan untuk 
mendesain dan memilih materi untuk pengajaran writing? 
Mr. AM :Dalam mendesain dan memilih materi pembelajaran tersendiri 
ada beberapa langkah yang perlu diperhatikan, yang pertama 
adalah menyiapkan silabus yang akan kita gunakan untuk 
mengidentifikasi materi apa saja yang perlu di siapkan. Nah dari 
silabus tersebut dapat diketahui materi apa saja dan urutan 
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materi yang harus diajarkan. Setelah itu sudah diketahui 
topik/materi pembelajaran yang akan digunakan dalam 
pembelajaran. Nah setelah itu barulah menyiapkan bahan ajar 
yang akan dipakai. Kalau saya mengambil materi dari buku 
paket atau internet. Kalau buku paket itu sudah disediakan dari 
sekolah. Barulah materi tersebut digunakan dalam kegiatan 
belajar mengajar. 
Reseacrher :Apa buku paket yang bapak gunakan untuk pembelajaran 
bahasa Inggris pak?  
Mr. AM           :Untuk kurikulum 2013 saya hanya menggunakan buku panduan 
dari kementrian pendidikan. Buku tersebut berjudul “Bahasa 
Inggris SMA/MA/SMK/MAK Kelas XI Semester 2” 
Researcher :Berarti bapak tidak mengunakan LKS? 
Mr. AM         :Tidak mbak, karena di buku pegangan K13 dari pemerintah 
terebut sudah cukup sebagai materi pembelajaran. Materinya 
juga sudah lengkap dan mudah dipahami. 
Researcher :Apa peran materi tersebut dalam proses pembelajaran pak? 
Mr. AM         :Material bisa menjadi panduan siswa untuk belajar tidak hanya 
sekedar mendengarkan guru ketika menerangkan materi dikelas. 
Guru pun juga lebih mudah menjelaskan materi untuk siswa. 
Researcher :Kemudian mengenai metode, metode apakah yang bapak 
gunakan untuk mengajar bahasa Inggris terutama di writing 
pak? 
Mr. AM :Metode yang biasa saya gunakan untuk pembelajaran bahasa 
Inggris terutama writing yaitu discovery learning method.  
Reseacrher :Apa alasan bapak menggunakan metode tersebut pak? 
Mr. AM :Saya memilih metode discovery learning dalam pembelajaran 
writing karena dengan menggunakan metode discovery learning 
siswa bisa mengeksplor ide mereka, kreativitas mereka, dengan 
melakukan eksperimen. Contoh dalam pembelajaran writing 
biasanya saya menjelaskan singkat materi tentang analytical 
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exposition teks. Setelah itu untuk lebih rincinya saya menyuruh 
siswa untuk mencari sendiri dulu informasi secara rinci seputar 
teks analytical exposition. Setelah itu saya simpulkan dan saya 
memberikan contoh teks analytical exposition. Nah setelah itu, 
diakhir pembelajaran saya beri tugas untuk membuat sebuah 
teks analytical exposition dengan topic tertentu. 
Reseacrher  :Bagaimana langkah yang bapak gunakan untuk menentukan 
dan memilih metode pembelajaran pak? 
Mr. AM :Untuk menentukan metode apa yang cocok digunakan dalam 
pembelajaran ada beberapa langkah yang harus saya lakukan 
yaitu mengidentifikasi tujuan pembelajaran terlebih dahulu yaitu 
karakteristik dari setiap indikator dan kompetensi yang hendak 
dicapai pada pembelajaran. Selain itu yang paling utama adalah 
harus memahami karakteristik peserta didik dan situasi dikelas. 
Maksudnya kalau di kelas boarding biasanya siswanya aktif-
aktif dan pandai pandai suasana kelasnya tidak ramai mereka 
lebih banyak berfikir dan jika diberi tugas kelompok ya mereka 
langsung paham apa yang harus mereka lakukan. Kemudian 
dalam memilih metode harus memperhatikan tujuan tadi mbak, 
misalnya kan di writing skill ya saya lebih cocok menggunakan 
metode discovery mbak nah barulah di impelementasikan 
dikelas. 
Researcher :Untuk prosedur kelas, bagaimana langkah yang bapak gunakan 
untuk mendesain prosedur kelas atau aktifitas kelas? 
Mr. AM         :Untuk prosedur kelasnya sama seperti guru-guru lainnya yaitu 
saya menggunakan 3 langkah yaitu pembukaan, kegiatan inti, 
dan penutup. Untuk kegiatan inti sesuai dengan rekomendasi 
tentang kurikulum 2013 yaitu scientific approach yang terdiri 
dari 5M yaitu mengamati, menanya, mengeksplorasi, 
mengasosiasi, dan mengkomunikasikan. Karena di MAN 1 
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Surakarta kan sudah menggunakan K13 jadi ya harus 
menggunakan itu. 
Researcher :Apakah setiap langkah tersebut bisa diterapkan dalam 2 jam 
pertemuan pak? 
Mr. AM         :Ya bisa kalau mengajar anak-anak boarding kan enak mereka 
lebih cepat dalam mengerjakan dan memang anak-anaknya 
sendiri juga sudah pintar-pintar. 
Researcher :Kalau untuk media yang bapak gunakan dalam proses 
pembelajaran apa saja pak? 
Mr. AM         :Saya bisanya menggunakan textbook, papan tulis, video, 
gambar, speaker aktif, dan LCD. Hal itu tergantung dari materi 
yang akan disampaikan. Kalau untuk LCD saya sendiri selalu 
menggunakannya.  
Researcher :Untuk peran media dalam pembelajaran apa pak? 
Mr. AM :Peran media? Media itu sebagai alat pendukung dalam proses 
pembelajaran, selain itu ya… mungkin kalau dengan media itu 
anak bisa enjoy bisa senang lewat tayangan...itu kan lebih 
senang lewat oh ini gambar ini. 
Reseacrher :Bagaimana langkah untuk menentukan dan memilih media 
yang cocok untuk pembelajaran pak? 
Mr. AM : Ada beberapa langkah-langkah dalam mendesain dan memilih 
media yang akan digunakan dalam proses pembelajaran yaitu 
yang pertama saya lakukan adalah memastikan dahulu apakah 
harus/memerlukan media dalam pembelajaran itu sendiri. Hal 
tersebut dapat diketahui dari tujuan pembelajaran yang telah 
dibuat, kemudian materi yang dipelajari apa, contoh materinya 
tentang song ya media yang saya gunakan adalah terutama video 
dan lcd. Tapi, dalam memilih media tidak asal memilih, harus 
memikirkan kira-kira dengan menggunakan media itu dapat 
membangkitkan semangat siswa atau tidak, kalau tidak ya 
memperbaiki lagi menggunakan media lain yang mungkin lebih 
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menarik dan mendukung pembelajaran. Setelah media yang 
akan kita gunakan sudah di list, kemudian perlu 
dipertimbangkan ketersediaan media itu sendiri. Fasilitas dikelas 
yang ada. Kalau di MAN 1 Surakarta setiap kelas sudah 
difasilitasi LCD, papan tulis, dan  sound system jadi ya tinggal 
digunakan saja mbak. Nah kalau sudah jelas ketersediaan media 
itu sendiri barulah menyusun/menulis media apa saja yang akan 
digunakan. 
Researcher :Kalau untuk penilaian dalam pembelajaran writing itu gimana 
pak? Apa sajakah yang bapak nilai?  
Mr. AM         :Ada 3 aspek yang perlu dinilai yaitu penilaian pengetahuan, 
penilaian keterampilan, dan penilaian sikap.  
Researcher :Kalau untuk UTS itu penilainnya gimana pak? 
Mr. AM         :Kalau UTS saya ambilnya nilai murni mbak. Berbeda dengan 
UAS. Kalau UAS, itu diambil dari nilai ulangan harian, 
ditambah ulangan akhir semester...test itu..kemudian dijumlah 
rata-rata. Tapi untuk UAS dikelas sebelas tidak ada writing 
section mbak. Jadi hanya ada listening section dan reading 
section. 
Researcher :Kalau bentuk solanya itu biasanya gimana pak? 
Mr. AM         :Kalau untuk UTS biasanya soalnya essay mbak terdiri dari 5 
soal. Hanya kan disemester dua ini tidak mengadakan UTS 
karena memang waktunya banyak libur untuk ujian kelas 
duabelas. Sedangkan untuk UAS itu terdiri sekarang terdiri dari 
listening section dan reading section. Soalnya terdiri dari 50 soal 
dan pilihan ganda semua mbak. Jadi tidak ada essay/ uraian 
writingnya.  
Researcher :Oh begitu ya pak. Lalu bagaimana cara bapak mendesain dan 
menentukan penilaian tersebut dalam pembelajaran bahasa 
Inggris terutama writing pak?  
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Mr. AM : Untuk desain penilaian sendiri itu ada beberapa langkah mbak. 
Yang pertama kita harus menentukan tujuan pembelajaran itu 
tersendiri, setelah itu kan kita sudah mengetahui apa yang akan 
kita nilai dari materi yang sudah dipelajari..nah setelah itu kita 
harus menentukan jenis tes yang akan kita gunakan. Kalau saya 
sendiri menyesuaikan dengan kurikulum k13 kan ada 3 hal yang 
perlu dinilai yaitu sikap, pengetahuan, dan keterampilan. 
Penilaian pengetahuan ya otomatis penilaian dari ulangan 
harian, latihan menjawab soal, UTS bisa juga UAS. Kalau untuk 
penilaian keterampilan yaitu setelah KD tertentu itu kita 
memberi tugas kepada siswa baik individul maupun kelompok. 
Kalau di writing itu setelah selesai penjelasan materi ya diberi 
tugas membuat sebuah teks kemudian di presentasikan didepan. 
Dan untuk penilaian sikap itu ketika mengajar kita kan bisa 
melihat siswa bagaimana sikapnya selama proses pembelajaran. 
Kalau ulangan harian menurut saya kejujuran itu yang paling 
penting. Dan tahap selanjutnya jika alat penilaian yang telah 
dibuat mungkin perlu adanya revisi dan hasilnya belum 
mencapai kriteria ketetapan maka dikembangkan lagi menjadi 
lebih baik, melakukan pengukuran dan penilaian kembali. 
Researcher :Begitu ya pak. Pak saya rasa sudah cukup sampai disini untuk 
wawancaranya. Terimakasih banyak pak sudah meluangkan 
waktu untuk saya. Maaf jika mengganggu waktu bapak. 
Mr. AM         :Iya mbak sama-sama. Semoga cepat selesai ya. 
Researcher :Amiinn. Sekali lagi terimakasih ya pak. Assalamualaikum. 
Mr. AM         :Iya mbak. Waalaikumsalam. 
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Interview Transcript 4 
 
Interview between Students and Researcher 
 
Code  : Intw/T4/XI-IPA2/N 
Interviewer : Tanti Liliana Anggraini 
Interviewee : HN 
Day/ date : Friday, March 13
th
 2018 
Time  : 10.00 a.m 
Place  : Classroom 
 
Researcher : Selamat siang dek 
Students    : Siang mbak 
Reseacrher : Lagi istirahat ya? 
Students    : Iya mbak. Kenapa mbak? 
Reseacrher : Boleh ganggu waktunya sebentar dek? Saya mau tanya-tanya sedikit 
boleh? 
Students    :Boleh mbak. Duduk sini mbak. 
Researcher :Iya dek. Terimakasih. Apakah pelajaran bahasa Inggris itu sulit dek? 
Students    :Engga begitu susah sih mbak. Kalau buat anak boarding kan emang 
sudah terbiasa dengan bahasa Inggris mbak. Ada jam tambahan juga. 
Di asrama kita musti hafalan vocabulary juga. 
Researcher  :Oh begitu ya dek. Kalau untuk writingnya gimana dek susah gak? 
Students   :Kalau writing sedikit susah mbak. Tapi saya lebih suka writing 
daripada reading kayak gitu soalnya bikin ngantuk mbak. 
Researcher  : Oh seperti itu. pak Ali bagaimana pembelajarannya dek? 
Students     : Ustad enak mbak kalau mengajar jelas jadi paham. 
Reseacrher  :Kalau pembelajaran bahasa Inggris di kelas biasanya kegiatannya 
ngapain aja dek? 
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Students :Kalau ustad biasanya suruh kerja kelompok, presentasi, terus tanya 
jawab gitu mbak. 
Reseacrher   :Kalau media/ alat bantuan dalam mengajar beliau pakai apa? 
Students     :Biasanya ustad selalu pakai LCD, laptop, semacam gambar-gambar 
gitu mbak, terus vdieo juga. 
Researcher   :Terus materinya biasanya pakai apa dek? 
Students   :Itu mbak buku paket kurikulum 2013 itu. Biasanya setiap mau 
pelajaran bahasa Inggris ketua kelas harus pinjam dari perpustakaan. 
Researcher   :Untuk penilainnya sendiri bagaimana dek? 
Students     :Penilaian ya dari ulangan harian itu mbak, terus ada UTS, sama 
UKK. Tapi disemester dua ini tiidak ada UTS mbak karena 
waktunya juga terbatas. 
Researcher  : Kalau begitu terimakasih ya dek buat waktunya, silahkan istirahat. 
Students     : Iya mbak sama-sama. Ini sebentar lagi masuk mbak. 
 
Interview Transcript 5 
 
Interview between Students and Researcher 
 
 
Code  : Intw/T5/XI-IPA3/RASP 
Interviewer : Tanti Liliana Anggraini 
Interviewee : RASP 
Day/ date : Friday, March 13
th
 2018 
Time  : 10.00 a.m 
Place  : Classroom 
 
Reseacrher : Selamat siang dek 
Students    : Siang mbak 
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Reseacrher :Boleh ganggu waktunya sebentar dek? Saya mau tanya-tanya sebentar 
boleh? 
Students    : Boleh mbak. 
Researcher :Iya dek. Terimakasih. Menurut kamu pelajaran bahasa Inggris itu 
penting gak dek? 
Students    : Penting banget mbak. 
Researcher : Alasannya apa dek? 
Students     : Ya karena bahasa Inggris kan bahasa internasional ya mbak. Jadi kita 
harus belajar bahasa Inggris terutama untuk siswa boarding selain 
harus menguasai bahasa Arab, kita juga harus bisa bahasa Inggris 
mbak. Bahasa Inggris itu juga kan masuk UN mbak. 
Researcher  : Lalu menurut kamu pak Ali gimana kalo ngajar? 
Students    : Ustad kalau ngajar enak mbak, jelas juga. Kan kita anak boarding 
mbak sering ngantuk pas pelajaran hehe, nah pas kita ngantuk 
kadang disela pelajaran Ustad nampilin video yang memotivasi atau 
kadang video lucu gitu mbak. Jadi kita semangat lagi dan tidak 
bosan. 
Researcher : Kalau dikelas pak Ali bagaimana pembelajarannya? 
Students    : Kalau pak Ali biasanya kerja kelompok mbak terus presentasi kayak 
gitu mbak. 
Researcher  :Kalau media/ alat bantuan dalam mengajar beliau pakai apa? 
Students    : Kalau ustad biasanya selain pakai whiteboard, ustad pakai LCD dan 
sound system mbak, kadang gambar gitu juga tergantung materinya 
mbak. 
Researcher  :Jadi kalau mengajar selalu pakai LCD ya? 
Students    :Iya mbak, ustad kalau ngajar selalu pakai LCD. Kalau gak pakai itu 
ketika LCD.nya rusak. 
Researcher : Kalau materinya biasanya ambil dari mana dek? 
Students     : Ustad biasanya menggunakan buku terbaru yang kurikulum 2013 itu 
loh mbak warnanya hitam biru itu. 
Reseacrher  : Terus untuk penilaiannya bagaimana?  
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Students     : Biasanya ulangan gitu mbak setelah materinya selesai terus kasih PR 
gitu juga. Kadang itu mbak ustad kasih tugas menulis tentang 
kegiatan selama di sekolah atau di asrama terus di kirim lewat email 
mbak pekerjaannya. 
Researcher  : Untuk penilaian writingnya bagaimnana dek? 
Students    : Kalau writing itu ustad menilai sesuai apa yang kita tulis terus juga 
dapat nilai dari maju kedepan menulis jawaban gitu mbak. 
Researcher: Kalau begitu terimasih ya dek atas waktunya. 
Students    : Iya mbak sama-sama. 
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APPENDIX 4 
SYLLABUS 
 
                                                                                           SILABUS SMA/MA 
 
Mata Pelajaran    : BAHASA INGGRIS-WAJIB 
Kelas                 :  XI 
Kompetensi Inti :  
 
KI 1: Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, kerjasama, toleran, damai),  
santun, responsif dan pro-aktif  dan menunjukan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi 
secara efektif dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia 
KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural dan metakognitif berdasarkan rasa ingin 
tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, 
kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah. 
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya 
di sekolah secara mandiri, bertindak secara efektif dan kreatif, serta mampu menggunakan metoda sesuai kaidah keilmuan  
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
1.1 Mensyukuri 
kesempatan dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar    
2.1  Menunjukkan 
perilaku santun 
dan peduli dalam 
melaksanakan 
komunikasi 
interpersonal 
dengan guru dan 
teman. 
3.1  Menganalisis fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan pada 
ungkapan memberi 
saran dan tawaran, 
serta responnya, 
sesuai dengan 
konteks 
penggunaannya  
Teks lisan dan tulis 
untuk memberi 
saran dan tawaran 
dan responnya 
Fungsi Sosial 
 Menjaga 
hubungan 
interpersonal 
dengan guru, 
teman, dan 
orang lain 
 Terbiasa 
menggunakan 
ungkapan 
memberi saran 
dan tawaran dan 
meresponnya 
Ungkapan 
 Saran dan tawaran: 
 Why don’t you… 
What about …? 
You should … 
You can …. 
Do you need ….? 
Mengamati 
 Siswa menyimak/ mendengarkan  
ungkapan  memberi  saran dan tawaran 
dan responnya dengan  (ucapan, 
tekanan kata, intonasi, ejaan) yang 
tepat, serta sikap santun dan peduli. 
 Siswa mencoba menirukan 
pengucapannya dan  menuliskan 
ungkapan yang digunakan. 
 Siswa belajar mengambil giliran dalam 
melakukan tindak komunikasi 
Mempertanyakan (questioning) 
 Dengan pertanyaan pengarah dari guru, 
siswa mempertanyakan: 
- Fungsi sosial  
- Ungkapan yang digunakan untuk 
memberi saran dan tawaran 
- Penggunaan unsur kebahasaan dari 
tindakan komunikatif memberi  saran 
dan tawaran dan responnya. 
Mengeksplorasi 
 Siswa secara mandiri mencari 
pengetahuan tambahan tentang tujuan, 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial memberi  
saran dan tawaran dan 
responnya 
 Tingkat kelengkapan 
dan keruntutan 
struktur teks memberi  
saran dan tawaran dan 
responnya  
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
 Kesesuaian format 
penulisan/ 
penyampaian 
 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran (role 
play) dalam bentuk 
interaksi yang berisi 
2  x 2jp  CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://americ
anenglish.stat
e.gov/files/ae
/resource_fil
es 
- http://learne
nglish.britishc
ouncil.org/en
/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
4.1 Menyusun teks lisan 
dan tulis untuk 
menyatakan, 
menanyakan, dan 
merespon 
ungkapan memberi 
saran dan tawaran, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks  
 
    Unsur kebahasaan  
(1) Ucapan, 
tekanan kata, 
intonasi,  
(2) Rujukan kata 
 
Topik 
Keteladanan 
tentang perilaku 
peduli, kerjasama, 
dan proaktif  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
ungkapan, dan unsur kebahasaan yang 
digunakan dalam ungkapan memberi 
dan  dan tawaran dan meresponnya 
 Siswa berlatih menggunakan ungkapan 
tersebut  
 Siswa berlatih mengambil giliran dan 
menggunakan kesantunan dalam 
berkomunikasi 
Mengasosiasi 
 Siswa menganalisis ungkapan untuk 
menyatakan, memberi, dan menerima 
saran dan tawaran dengan 
mengelompokannya berdasarkan 
penggunaan.   
 Dalam kerja kelompok terbimbing, siswa 
membandingkan ungkapan memberi 
saran dan tawaran dan responnya yang 
lain dan mengaitkan dengan berbagai 
ekspresi yang mungkin digunakan, 
sesuai konteks penggunaannya. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang setiap yang 
dia sampaikan dalam kerja kelompok.  
 Siswa membandingkan cara mengambil 
giliran dan merespon dengan yang 
diperoleh dari sumber lain  
pernyataan dan 
pertanyaan tentang 
memberi  saran dan 
tawaran dan 
responnya . 
 Ketepatan 
menggunakan struktur 
dan unsur kebahasaan 
dalam memberi  saran 
dan tawaran serta 
responnya 
Pengamatan 
(observations):   
 Upaya menggunakan 
bahasa Inggris untuk  
memberi  saran dan 
tawaran dan 
responnya ketika 
muncul kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
 Kesantunan dan 
kepedulian dalam 
melaksanakan 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
 Mengkomunikasikan 
 Siswa bermain peran memberi saran dan 
tawaran serta responnya  
 Siswa menggunakan ungkapan-
ungkapan memberi saran dan tawaran 
dalam konteks komunikasi yang wajar di 
dalam dan di luar kelas,dalam bentuk 
percakapan/simulasi  dengan 
memperhatikanfungsi sosial, ungkapan, 
dan unsur kebahasaan serta strategi 
yang benar dan sesuai dengan konteks.  
 Siswa membuat ‘learning journal’  
komunikasi 
 
 1.1 Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
International  
2.2.  Mengembangkan 
perilaku jujur, 
disiplin, percaya 
diri, dan 
bertanggung jawab 
dalam 
melaksanakan 
Teks  lisan dan tulis 
untuk menyatakan 
pendapat dan 
pikiran serta 
responnya 
Fungsi Sosial 
 Menjaga 
hubungan 
interpersonal 
dengan guru, 
teman, dan orang 
lain 
Mengamati 
 Siswa mendengarkan/menonton 
interaksi menyatakan pendapat  dan 
pikiran  serta responnya 
 Siswa mengikuti interaksi menyatakan 
pendapat dan pikiran  
 Siswa menirukan model interaksi 
menyatakan pendapat dan pikiran 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri interaksi 
menyatakan pendapat  dan pikiran  
(fungsi sosial, struktur teks, dan unsur 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi social ungkapan 
menyatakan pendapat 
dan pikiran  
 Tingkat kelengkapan 
dan keruntutan 
struktur teks ungkapan 
menyatakan pendapat 
dan pikiran 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
2 x 2 JP  CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://americ
anenglish.stat
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
komunikasi 
transaksional 
dengan guru dan 
teman.  
3.2. Menganalisis fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan pada 
ungkapan 
menyatakan 
pendapat dan 
pikiran, sesuai 
dengan konteks 
penggunaannya.  
4.2. Menyusun teks 
lisan dan tulis 
untuk menyatakan 
dan merespon 
ungkapan 
menyatakan 
pendapat dan 
pikiran, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
benar dan sesuai 
konteks.  
Ungkapan  
   menyatakan 
   pendapat/pikiran 
  I think … 
  I suppose... 
  In my opinion … 
Unsur Kebahasaan  
   Ucapan, tekanan 
kata,   intonasi   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
kebahasaan). 
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan berbagai ungkapan  
menyatakan pendapat dan pikiran  
dalam bahasa Inggris, perbedaan 
ungkapan dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
Mengeksplorasi 
Siswa menyatakan pendapat  dan pikiran 
dengan bahasa Inggris dalam konteks 
simulasi, role-play, dan kegiatan lain yang 
terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyatakan pendapat dan pikiran yang 
telah dipelajari dengan yang ada di 
berbagai sumber lain. 
 Siswa membandingkan antara ungkapan 
dalam bahasa Inggris dan dalam bahasa 
siswa.  
Mengkomunikasikan 
ucapan, tekanan kata, 
intonasi 
 Kesesuaian format 
penulisan/ 
penyampaian 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran 
(role play) dalam 
bentuk interaksi 
yang berisi 
pernyataan dan 
pertanyaan tentang 
ungkapan 
menyatakan 
pendapat dan 
pikiran. 
 Ketepatan 
menggunakan struktur 
dan unsur kebahasaan 
dalam menyatakan 
pendapat dan pikiran 
serta responnya 
Pengamatan 
e.gov/files/ae
/resource_fil
es 
- http://learne
nglish.britishc
ouncil.org/en
/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
 Siswa menyatakan pikiran dan pendapat  
dengan bahasa Inggris, di dalam dan di 
luar kelas.  
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
menyatakan pendapat dan pikiran dalam 
jurnal belajar (learning journal). 
(observations):   
 Upaya menggunakan 
bahasa Inggris untuk 
menyatakan dan 
menanyakan 
pendapat atau pikiran 
ketika muncul 
kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
 Kesantunan dan 
kepedulian dalam 
melaksanakan 
komunikasi 
 Berperilaku jujur, 
disiplin, percaya diri, 
dan bertanggung 
jawab dalam 
melaksanakan 
komunikasi 
 
 
1.1.Mensyukuri 
kesempatan dapat 
Teks  lisan dan tulis 
untuk menyatakan  
Mengamati KRITERIA PENILAIAN: 2 x 2 JP  CD/ Audio/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
International 
2.1.Mengembangkan 
perilaku santun 
dan peduli dalam 
melaksanakan 
komunikasi antar 
pribadi dengan 
guru dan teman.  
3.3  Menganalisis fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan pada 
ungkapan harapan 
dan doa bersayap 
(extended), sesuai 
dengan konteks 
penggunaannya  
4.3  Menyusun teks 
lisan dan tulis 
untuk menyatakan 
dan merespon 
ungkapan harapan 
dan doa, bersayap 
(extended) dengan 
harapan dan doa  
serta responnya 
 
Fungsi sosial: 
  Menjaga 
hubungan 
interpersonal 
dengan guru, 
teman, dan orang 
lain 
 Ungkapan: 
      harapan dan doa  
- I hope … 
- I wish you all 
the best. Thank 
you. 
 
Unsur kebahasaan: 
 Ucapan, tekanan 
kata, intonasi   
  
 Siswa mendengarkan/menonton 
interaksi ungkapan harapan dan doa 
 Siswa mengikuti interaksi harapan dan 
doa   
 Siswa menirukan model interaksi 
harapan dan doa    
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri interaksi 
harapan dan doa. (fungsi sosial, struktur 
teks, dan unsur kebahasaan). 
Mempertanyakan (questioning) 
Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
antar berbagai ungkapan harapan dan doa  
dalam bahasa Inggris, perbedaan ungkapan 
dengan yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan lain, 
dsb. 
Mengeksplorasi 
Siswa menyatakan harapan dan doa 
dengan bahasa Inggris dalam konteks 
simulasi, role-play, dan kegiatan lain yang 
terstruktur. 
 Tingkat ketercapaian 
fungsi social ungkapan 
menyatakan harapan 
dan doa  
 Tingkat kelengkapan 
dan keruntutan 
struktur teks ungkapan 
menyatakan harapan 
dan doa bersayap 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
 Kesesuaian format 
penulisan/ 
penyampaian 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran 
(role play) dalam 
bentuk interaksi 
yang berisi 
pernyataan dan 
pertanyaan tentang 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://americ
anenglish.stat
e.gov/files/ae
/resource_fil
es 
- http://learne
nglish.britishc
ouncil.org/en
/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
yang benar dan 
sesuai konteks 
Mengasosiasi 
 Siswa membandingkan ungkapan 
harapan dan doa yang telah dipelajari 
dengan yang ada di berbagai sumber 
lain. 
 Siswa membandingkan antara 
ungkapan dalam bahasa Inggris dan 
dalam bahasa siswa.  
 
Mengkomunikasikan 
 Siswa menyatakan harapan dan doa 
dalam bahasa Inggris, di dalam dan di 
luar kelas.  
 Siswa menuliskan permasalahan 
penggunaan ungkapan harapan dan 
doa dalam  bahasa Inggris  dalam jurnal 
belajar (learning journal).  
ungkapan 
menyatakan 
harapan dan doa 
bersayap 
 Ketepatan dan 
kesesuaian 
menggunakan 
struktur dan unsur 
kebahasaan dalam  
menyatakan 
harapan dan doa 
serta responnya. 
Pengamatan 
(observations):   
 Upaya menggunakan 
bahasa Inggris untuk 
menyatakan harapan 
dan doa ketika 
muncul kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
 Kesantunan dan 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
kepedulian dalam 
melaksanakan 
komunikasi 
1.1 Mensyukuri 
kesempatan dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3  Menunjukkankan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, dalam 
melaksanakan 
komunikasi 
fungsional  
3.4 Menganalisis fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan dari 
teks undangan 
resmi, sesuai 
dengan konteks 
Teks khusus, lisan 
dan tulis, 
berbentuk 
undangan resmi 
sederhana  
Fungsi Sosial 
Menjagahubungan 
transaksional 
dengan orang lain 
Struktur 
   Salutation 
- Will/ Couid  you 
come   with me 
to the 
exhibition? 
- Is it possible for 
you to attend 
my birthday 
partyr? 
    Closing 
Unsur kebahasaan: 
Mengamati 
 Siswa mendengarkan berbagai 
ungkapan yang digunakan guru dalam 
mengundang secara resmi dari 
berbagai sumber (a.l. media massa, 
internet).  
 Siswa berlatih menentukan gagasan 
utama, dan informasi rinci  
 Siswa membacakan contoh-contoh teks 
mengundang tersebut dengan ucapan, 
intonasi, tekanan kata, dengan benar 
dan lancar. 
 Siswa menyalin contoh-contoh teks 
undangan resmi sesuai dengan aslinya 
agar menangkap isi, format dan tata 
letak penulisan. 
 
Mempertanyakan (questioning) 
 Dengan pertanyaan pengarah dari guru 
siswa terpancing untuk 
mempertanyakan tujuan; struktur dan 
kebahasaan yang digunakan dalam 
mengundang secara resmi. 
 Siswa memperoleh pengetahuan 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teks 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
Cara Penilaian: 
Unjuk kerja 
 Melakukan role-play 
(bermain peran) 
mengundang secara 
resmi 
3 x 2 JP  Berbagai 
undangan 
dalam bahasa 
Inggris 
 CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://americ
anenglish.stat
e.gov/files/ae
/resource_fil
es 
- http://learne
nglish.britishc
ouncil.org/en
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Alokasi 
Waktu 
Sumber Belajar 
penggunaannya  
4.4   Menangkap makna 
teks undangan 
resmi. 
4.5   Menyunting 
undangan resmi 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks. 
4.6 Menyusun teks tulis 
undangan resmi, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks. 
  
(1) Kata dan tata 
bahasa baku 
(2) Ejaan dan 
tulisan tangan 
dan cetak yang 
jelas dan rapi. 
(3) Ucapan, 
tekanan kata, 
intonasi, ketika 
mempresentasi
kan secara lisan 
(4) Layout  
(5) Rujukan kata  
tambahan tentang tujuan, struktur 
teks, dan unsur kebahasaan dalam 
mengundang secara resmi. 
 
Mengeksplorasi 
 Siswa secara mandiri dan dalam 
kelompok mencari contoh undangan 
yang lain  dari berbagai sumber 
 Siswa  
 
Mengasosiasi 
 Siswa menganalisis berbagai macam 
undangan terkait dengan tujuan, 
struktur teks, dan unsur kebahasaan, 
dilihat dari segi ketepatan, efisienci, 
efektivitasnya.  
 Secara berkelompok siswa 
mendiskusikan ungkapan yang mereka 
temukan dari sumber lain. 
 Siswa menyunting undang yang diambil 
dari berbagai sumber 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang di 
sampaikan dalam kerja kelompok 
 
Mengkomunikasikan 
 Ketepatan dan 
kesesuaian 
menggunakan 
struktur dan unsur 
kebahasaan dalam  
menyampaikan 
undangan secara 
resmi 
 
Pengamatan 
(observations 
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian adalah: 
 Perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi  
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
 Siswa melengkapi  teks undangan resmi 
dan menyampaikannya di depan guru 
dan teman untuk mendapat feedback. 
 Siswa berkreasi dalam membuat kliping 
undangan resmi 
 Siswa menyunting undang yang diambil 
dari berbagai sumber 
 Dengan menggunakan multimedia, siswa 
membuat kartu undangan 
 Siswa memperoleh penguatan dari guru 
dan teman sejawat  
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks berisi 
undangan resmi 
 Ketepatan dan 
kesesuaian 
menggunakan strategi 
dalam membaca 
Portofolio  
 Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog. 
 Kumpulan karya siswa 
yang mendukung 
proses penulisan teks 
undangan resmi 
berupa: draft, revisi, 
editing sampai hasil 
terbaik untuk 
dipublikasi  
 Kumpulan hasil tes 
dan latihan. 
Penilaian Diri dan 
161 
 
 
 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
 1.1 Mensyukuri 
kesempatan dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
internasional  yang 
diwujudkan dalam 
semangat belajar   
2.3. Menunjukkankan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, dalam 
melaksanakan 
komunikasi 
fungsional.  
3.5 Menganalisis fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan dari 
teks surat pribadi, 
Surat pribadi 
sederhana 
Fungsi Sosial 
Menjalin 
hubungan dengan 
bertegur sapa dan 
memberi kabar 
pribadi kepada 
teman secara  
tertulis 
Memberi 
informasi kepada 
teman 
Struktur 
Date  
Salutation: Dear .... 
Opening paragraph: 
Greetings dan 
mengabarkan 
keadaan sekarang 
dan apa yang 
Mengamati 
 Siswa memperhatikan berbagai surat 
pribadi yang digunakan guru dari 
berbagai sumber (a.l. media massa, 
internet). 
 Siswa membacakan contoh-contoh 
surat pribadi tersebut dengan ucapan, 
intonasi, tekanan kata, dengan benar 
dan lancar. 
 Siswa menyalin contoh-contoh 
tersebut sesuai dengan aslinya agar 
menangkap isi, format dan tata letak 
penulisan. 
 Siswa berlatih menentukan gagasan 
utama, dan informasi rinci  
 
Mempertanyakan (questioning) 
 Dengan pertanyaan pengarahan dari 
guru siswa terpancing untuk 
mempertanyakan  
- Fungsi Sosial; 
- Struktur 
Kriteria penilaian: 
 Tingkat ketercapaian  
fungsi sosial dalam 
menyampaikan surat 
pribadi 
 Tingkat kelengkapan 
dan keruntutan 
struktur teks surat 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ejaan, dan tulisan 
tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
 
Cara Penilaian: 
Pengamatan (observasi) 
 Upaya menggunakan 
4 x 2 JP 
 
 CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://americ
anenglish.stat
e.gov/files/ae
/resource_fil
es 
- http://learne
nglish.britishc
ouncil.org/en
/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
sesuai dengan 
konteks 
penggunaannya   
4.7  Menangkap makna 
teks surat pribadi. 
4.8   Menyusun teks 
surat pribadi, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks  
  
sedang dilakukan 
Content: 
Mengabarkan hal 
yang sudah/ akan 
terjadit 
Closing: Menutup 
surat dengan 
harapan untuk 
bertemu kembali 
Signature 
Unsur kebahasaan: 
 Kata dan tata 
bahasa baku 
 Ejaan dan tulisan 
tangan dan cetak 
yang jelas dan 
rapi. 
 Ucapan, tekanan 
kata, intonasi, 
ketika 
mempresentasika
n secara lisan 
 Rujukan kata 
  simple present, 
simple past, ejaan, 
ucapan, intonasi, 
- Unsur kebahasaan yang digunakan 
dalam surat pribadi. 
 Siswa mempertanyakan cara 
menetukan gagasan utama, dan 
informasi rinci dan informasi tertentu 
 
Mengeksplorasi 
 Siswa secara mandiri dan dalam 
kelompok mencari contoh surat pribadi  
yang lain  dari berbagai sumber  
 Siswa berdiskusi menentukan gagasan 
utama, dan informasi rinci dan 
informasi tertentu 
 Siswa menyusun paragraph-paragraf 
pendek menjadi surat pribadi. 
 
Mengasosiasi 
 Siswa menganalisis berbagai macam 
surat pribadi terkait dengan tujuan, 
struktur teks, dan unsur kebahasaan, 
dilihat dari segi ketepatan, efisienci, 
efektivitasnya. 
 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
sampaikan dalam surat pribadi 
 
Komunikasi  
Bahasa Inggris dalam 
menulis surat pribadi 
 Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
setiap tahapan 
 Perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi 
 Ketepatan dan 
kesesuaian 
menggunakan strategi 
dalam membaca 
 
Portofolio 
 Kumpulan catatan 
kemajuan belajar  
 Kumpulan karya siswa 
yang mendukung 
proses penulisan  
surat pribadi,  berupa: 
draft, revisi, editing 
sampai hasil terbaik 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
tekanan kata, 
tanda baca, dan 
tulisan tangan 
yang jelas dan rapi 
  
 Siswa melengkapi  surat pribadi 
sederhana dan menyampaikannya di 
depan guru dan teman untuk 
mendapat feedback. 
 Siswa berkreasi dalam menuliskan 
surat pribadi kepada teman/ guru 
 Siswa memperoleh penguatan dari 
guru 
untuk dipublikasi  
 Kumpulan hasil tes 
dan latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya 
1.1  Mensyukuri 
kesempatan dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3 Mengembangkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, dalam 
melaksanakan 
komunikasi 
fungsional 
3.6 Menganalisis fungsi 
teks prosedur 
berbentuk manual 
dan kiat-kiat (tips) 
Tujuan komunikasi : 
menyelesaikan 
pekerjaan, secara 
lengkap dan urut. 
Struktur 
menyebutkan 
bahan/bagian 
dari benda yang 
dipaparkan 
secara lengkap, 
serta daftar 
langkah yang 
dilakukan 
Unsur Kebahasaan 
Mengamati 
 Siswa membaca/ membacakan/ 
mendengarkan berbagai macam 
manual dan tip. 
 Siswa mengamati tujuan komunikasi, 
struktur, dan unsur kebahasaan dari 
teks prosedur yang membaca, 
membacakan, menonton, dan 
mendengarkan 
Mempertanyakan 
 Dengan pertanyaan pengarah dari guru, 
siswa mempertanyakan tujuan 
komunikasi, struktur, dan unsur 
kebahasaan dari teks prosedur 
Mengeksplorasi 
 Siswa berlatih menggunakan kalimat 
imperative dalam memberikan tip 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teks prosedur 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
Pengamatan 
(observations) Tujuan 
untuk memberi balikan. 
4 x 2 JP  Manual dari 
berbagai 
produk 
 CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://americ
anenglish.stat
e.gov/files/ae
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Alokasi 
Waktu 
Sumber Belajar 
sosial, struktur 
teks, dan unsur 
kebahasaan dari 
teks prosedur 
berbentuk manual 
dan kiat-kiat (tips), 
sesuai dengan 
konteks 
penggunaannya. 
4.9 Menangkap makna 
teks prosedur, lisan 
dan tulis, 
berbentuk manual 
dan kiat-kiat (tips). 
4.10 Menyunting teks 
prosedur 
berbentuk manual 
dan kiat-kiat (tips), 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks. 
 
 
 simple present 
tense 
 imperative,  
 Nomor yang 
menyatakan 
urutan 
 kata 
keterangan 
 ejaan, ucapan, 
intonasi, 
tekanan kata, 
tanda baca, 
tulisan tangan 
yang jelas dan 
rapi.  
secara lisan dan tulis 
 Siswa membacakan manual dan tip  
kepada teman dengan menggunakan 
unsur kebahasaan yang tepat 
 Secara individu siswa menyalin 
beberapa tips  
Mengasosiasi 
 Siswa membandingkan beberapa 
manual dan tips  
 Dalam kerja kelompok terbimbing siswa 
membahas tentang masalah yang 
dihadapi pada saat membaca, 
mendengarkan,  dan menuliskan 
manual dan tips dengan fokus pada 
tujuan komunikasi, struktur, dan unsur 
kebahasaan. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang setiap 
permasalahan yang disampaikan dalam 
kerja kelompok. 
Mengkomunikasikan 
 Siswa mempresentasikan beberapa tips 
yang disalin dari beberapa sumber 
Sasaran penilaian adalah: 
 Perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan 
Portofolio 
 Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog teks 
prosedur berbentuk 
manual dan tips 
 Kumpulan karya siswa 
yang mendukung 
proses penyuntingan 
teks prosedur. 
 Kumpulan hasil tes 
dan latihan. 
Penilaian Diri dan 
/resource_fil
es 
- http://learne
nglish.britishc
ouncil.org/en
/ 
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Alokasi 
Waktu 
Sumber Belajar 
 Siswa membuat jurnal belajar (learning 
journal) 
 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
1.1  Mensyukuri 
kesempatan dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.2  Mengembangkan 
perilaku jujur, 
disiplin, percaya 
diri, dan 
bertanggung jawab 
dalam 
melaksanakan 
komunikasi 
transaksional 
dengan guru dan 
teman. 
3.7  Menganalisis fungsi 
sosial, struktur 
Tindakan/kegiatan/
kejadian tanpa 
perlu menyebutkan 
pelakunya 
(Passive Voice) 
Fungsi Sosial  
menyatakan dan 
menanyakan 
tentang 
tindakan/kegiatan
/kejadian tanpa 
perlu 
menyebutkan 
pelakunya 
Struktur Teks 
Insects are 
considered 
dangerous 
animals. 
Tsunami is caused 
by earthquake 
affecting the 
seabed. 
MENGAMATI 
 Siswa mendengarkan dan membaca 
banyak kalimat Passive, dalam berbagai 
konteks. 
 Siswa mengikuti interaksi tentang 
tindakan/kegiatan/kejadian tanpa perlu 
menyebutkan pelakunya selama proses 
pembelajaran, dengan bimbingan guru.  
 Siswa menirukan contoh-contoh 
kalimat yang menyatakan dan 
menanyakan struktur Passive 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri kalimat 
yang menyatakan dan menanyakan 
kalimat Passive (fungsi sosial, struktur 
teks, dan unsur kebahasaan). 
MEMPERTANYAKAN 
Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kelengkapan dan 
keruntutan struktur 
teks 
 Kesesuaian format 
penulisan/ 
penyampaian 
Cara Penilaian: 
Pengamatan 
(observations):   
Bukan penilaian formal 
3 x 2 JP  CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://ameri
canenglish.st
ate.gov/files/
ae/resource_
files 
- http://learne
nglish.british
council.org/e
n/ 
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Waktu 
Sumber Belajar 
teks, dan unsur 
kebahasaan untuk 
menyatakan dan 
menanyakan 
tentang 
tindakan/kegiatan/
kejadian tanpa 
perlu menyebutkan 
pelakunya dalam 
teks ilmiah, sesuai 
dengan konteks 
penggunaannya.  
4.11 Menyusun teks 
lisan dan tulis, 
untuk menyatakan 
dan menanyakan 
tentang 
tindakan/kegiatan/
kejadian tanpa 
perlu menyebutkan 
pelakunya dalam 
teks ilmiah, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
Unsur kebahasaan 
 Kata kerja be 
(is/ am/ are/ 
was/ were) dan 
verb 3rd form. 
  tata bahasa, 
ucapan, 
tekanan kata, 
intonasi, ejaan, 
tanda baca, 
tulisan tangan 
dan cetak yang 
jelas dan rapi. 
Topik  
Berbagai hal 
terkait dengan 
kejadian/ 
kegiatan/ tindakan 
ilmiah yang tanpa 
perlu melibatkan 
pelakunya 
 
 
 
 
 
 
antara lain perbedaan antar 
berbagai kalimat Passive yang ada 
dalam bahasa Inggris, perbedaan 
ungkapan dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
 EKSPERIMEN (Explore) 
a. Siswa bertanya jawab dengan 
kalimat Passive dalam bahasa 
Inggris dalam konteks simulasi 
dan kegiatan lain yang 
terstruktur. 
b. Siswa berusaha menyatakan dan 
menanyakan dalam bentuk 
passive  dalam bahasa Inggris 
dalam proses pembelajaran. 
MENGASOSIASI 
 Siswa membandingkan kalimat  passive 
yang telah dipelajari dengan kalimat 
aktive. 
 Siswa membandingkan antara kalimat 
passive dalam bahasa Inggris dengan 
seperti tes, tetapi untuk 
tujuan memberi balikan.  
Sasaran penilaian adalah:  
 Perilaku jujur, 
disiplin, percaya diri, 
dan bertanggung 
jawab dalam 
melaksanakan 
komunikasi  
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks dalam 
bentuk passive 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan 
Portofolio 
 Kumpulan karya siswa 
yang mencerminkan 
hasil atau capaian 
belajar  
 Kumpulan hasil tes 
dan latihan. 
 Catatan penilaian diri 
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Alokasi 
Waktu 
Sumber Belajar 
 bahasa ibu atau bahasa Indonesia.  
KOMUNIKASI 
 Siswa bertanya jawab dengan kalimat 
passive dalam bahasa Inggris, di dalam 
dan di luar kelas.  
 Siswa berkreasi dengan tulisan ilmiah 
mereka dengan kalimat passive 
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
menyatakan dan menanyakan kalimat 
passive dalam jurnal belajarnya.  
dan penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya 
1.1   Mensyukuri 
kesempatan dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.2   
Mengembangkanp
erilaku jujur, 
disiplin, percaya 
diri, dan 
Pengandaian jika 
terjadi suatu 
keadaan/kejadian
/peristiwa di 
waktu yang akan 
datang  
Conditional 
Sentence  
Fungsi Sosial  
Menyatakan dan 
menanyakan 
tentang 
pengandaian jika 
terjadi suatu 
keadaan/kejadian/
MENGAMATI 
 Siswa mendengarkan dan membaca 
banyak kalimat pengandaian, dalam 
berbagai konteks. 
 Siswa mengikuti interaksi tentang 
pengandaian jika terjadi suatu 
keadaan/kejadian/peristiwa di waktu 
yang akan datang  selama proses 
pembelajaran, dengan bimbingan guru. 
 Siswa menirukan contoh-contoh 
kalimat yang menyatakan dan 
menanyakan pengandaian. 
 Dengan bimbingan dan arahan guru, 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teks 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
  Kesesuaian format 
2 x 2 JP  CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://ameri
canenglish.st
ate.gov/files/
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
bertanggung jawab 
dalam 
melaksanakan 
komunikasi 
transaksional 
dengan guru dan 
teman. 
3.8  Menganalisis fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan untuk 
menyatakan dan 
menanyakan 
tentang 
pengandaian jika 
terjadi suatu 
keadaan/kejadian/
peristiwa di waktu 
yang akan datang, 
sesuai dengan 
konteks 
penggunaannya.  
4.12 Menyusun teks 
lisan dan tulis 
untuk menyatakan 
dan menanyakan 
tentang 
pengandaian jika 
terjadi suatu 
peristiwa di waktu 
yang akan datang  
Struktur Teks 
- If teenagers eat 
too much fast 
food, they can 
easily become 
overweight. 
- If you excercise 
regularly, you 
will get the 
benefit 
physically and 
mentally 
Unsur Kebahasaan 
- If Clauses dalam 
simple present 
- Main Clause 
dengan modals 
can/ will  
Topik: 
   Berbagai hal 
terkait dengan 
mengandaikan 
keadaan/ 
kejadian/ peristiwa 
diwaktu yang akan 
siswa mengidentifikasi ciri-ciri kalimat 
yang menyatakan dan menanyakan 
pengandaian (fungsi sosial, struktur 
teks, dan unsur kebahasaan). 
MEMPERTANYAKAN 
Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
antara lain perbedaan antar 
berbagai pengandaian yang ada 
dalam bahasa Inggris, perbedaan 
ungkapan dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
 Mengeksplorasi 
 Siswa menyatakan dan 
menanyakan pengandaian dalam 
bahasa Inggris dalam konteks 
simulasi, role-play, dan kegiatan 
lain yang terstruktur. 
 Siswa berusaha menyatakan dan 
menanyakantentang  pengandaian 
jika terjadi suatu keadaan/ 
kejadian/ peristiwa di waktu yang 
penulisan/ 
penyampaian 
Cara Penilaian: 
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan.  
Sasaran penilaian adalah: 
 Perilaku jujur, 
disiplin, percaya diri, 
dan bertanggung 
jawab dalam 
melaksanakan 
komunikasi  
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks dalam 
bentuk pengandaian/ 
If clause 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan 
ae/resource_
files 
- http://learne
nglish.british
council.org/e
n/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
keadaan/kejadian/
peristiwa di waktu 
yang akan datang, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
  
datang  akan datang dalam bahasa Inggris 
selama proses pembelajaran. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
pengandaian yang telah dipelajari 
dengan ungkapan-ungkapan lainnya. 
 Siswa membandingkan antara 
ungkapan pengandaian dalam bahasa 
Inggris dengan ungkapan keharusan 
dalam bahasa ibu atau bahasa 
Indonesia.  
Mengkomunikasikan 
 Siswa menyatakan dan menanyakan 
pengandaian dalam bahasa Inggris, di 
dalam dan di luar kelas.  
 Siswa berkreasi dengan imajinasi 
mereka dalam teks pengandaian 
 Siswa menuliskan permasalahan dalam 
menggunakan pengandaian dalam 
bahasa Inggris untuk menyatakan dan 
menanyakan pengandaian dalam jurnal 
belajarnya. 
Portofolio 
 Kumpulan karya siswa 
yang mencerminkan 
hasil atau capaian 
belajar  
 Kumpulan hasil tes 
dan latihan. 
 Catatan penilaian diri 
dan penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya. 
1.1   Mensyukuri 
kesempatan dapat 
Teks ilmiah faktual 
(factual report) 
lisan dan tulis 
Mengamati 
 Siswa menyimak berbagai contoh/ film 
Kriteria penilaian: 
 Pencapaian fungsi 
4 x 2 JP  CD/ Audio/ 
VCD 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3   Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, dalam 
melaksanakan 
komunikasi 
fungsional  
3.9   Menganalisis 
struktur teks dan 
unsur kebahasaan 
untuk 
melaksanakan 
fungsi sosial teks 
ilmiah faktual 
(factual report ) 
dengan 
menyatakan dan 
menanyakan 
tentang teks ilmiah 
faktual tentang 
sederhana tentang 
benda, binatang 
dan 
gejala/peristiwa 
alam,  
Fungsi sosial 
- Mengamati 
alam  
- Menulis  
paparan ilmiah 
mengenai 
benda,binatang 
dan gejal/ 
peristiwa alam   
Struktur  
- Klasifikasi  
Umum tentang 
binatang/ 
benda yang 
ditulis, e.g.  
        Slow loris is a  
mammal. It is 
found in ... It is 
a nocturnal 
animal. It is 
very small with 
ilmiah pendek yang disediakan  
 Siswa mengamati fungsi sosial, struktur 
dan unsur kebahasaan teks ilmiah 
faktual 
 Siswa berlatih menentukan gagasan 
utama, dan informasi rinci dan informasi 
tertentu 
Mempertanyakan (questioning) 
 Dengan pertanyaan pengarah dari guru, 
siswa terpancing untuk 
mempertanyakan tujuan, struktur, dan 
unsur kebahasaan yang digunakan dalam 
paparan tersebut.  
 Siswa mempertanyakan cara 
menemukan gagasan pokok, informasi 
rinci dari teks faktual report.  
 Mengeksplorasi 
Siswa mendengarkan/ 
membaca/membacakan teks ilmiah faktual 
dengan membandingkan berbagai teks 
report dengan memperhatikan tujuan, 
struktur, dan unsur kebahasaan yang benar 
dan sesuai dengan konteks.  
Mengasosiasi 
 Dalam kerja kelompok terbimbing siswa 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teks ilmiah faktual 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
Pengamatan 
(observations):  
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
 Berperilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi 
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://ameri
canenglish.st
ate.gov/files/
ae/resource_
files 
- http://learne
nglish.british
council.org/e
n/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
orang, binatang, 
benda, gejala dan 
peristiwa alam dan 
sosial, sederhana, 
sesuai dengan 
konteks 
pembelajaran di 
pelajaran lain di 
Kelas XI  
4.13 Menangkap makna 
dalam teks ilmiah 
faktual (factual 
report), lisan dan 
tulis, sederhana, 
tentang orang, 
binatang, benda, 
gejala dan 
peristiwa alam dan 
sosial, terkait 
dengan mata 
pelajaran lain di 
Kelas XI. 
  
 
....  
- Penggambaran 
mengenai 
bagian, sifat 
dan tingkah 
lakunya  
Unsur kebahasaan 
- Simple Present 
- Kata kerja yang 
menggambarka
n binatang/ 
benda/ gejala 
alam 
- Kata sifat  
- Berbagai kata 
benda terkait 
dengan benda/ 
binatang/ 
gejala alam 
yang diamati 
- ejaan, tanda 
baca, dan 
tulisan tangan 
dan cetak yang 
jelas dan rapi.  
menganalisis struktur dan unsur bahasa 
yang ada dalam beberapa teks report. 
 Siswa mengelompokkan struktur, fungsi 
sosial dan unsur kebahasaan teks 
berdasarkan penggunaannya. 
 Siswa memperoleh balikan (feedback) 
dari guru dan  teman tentang hasil analis  
tentang fungsi sosial, struktur, dan unsur 
kebahasaan dari teks berita yang 
disampaikan dalam kerja kelompok 
Komunikasi 
 Siswa menyalin teks report yang 
didapatkannya  tentang benda, binatang 
dan gejala alam atau peristiwa lain yang 
terkait dengan mata pelajaran lain dan  
membacakannya di kelas  
 Siswa menyampaikan laporan berupa 
catatan (note taking) dari hasil membaca 
beberapa teks ilmiah faktual. 
 Membuat learning journal dalam 
pembelajaran ini. 
 Pada saat yang sama, antar siswa 
melakukan penilaian sejawat, tentang 
teks report yang dihasilkan  
menulis teks ilmiah 
faktual 
 Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
setiap tahapan 
 Ketepatan dan 
kesesuaian 
menggunakan strategi 
dalam membaca 
Portofolio 
 Kumpulan catatan 
kemajuan belajar  
 Kumpulan hasil tes 
dan latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya  
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
- Rujukan kata penilaian lain 
 
1.1 Mensyukuri 
kesempatan dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3 Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, dalam 
melaksanakan 
komunikasi 
fungsional  
3.10 Menganalisis 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
dari teks eksposisi 
analitis tentang 
topik yang hangat 
Teks eksposisi 
analitis  
Fungsi Sosial  
   Menyatakan 
pendapat tentang 
topik yang hangat 
dibicarakan 
secara 
bertanggung 
jawab 
Struktur teks 
a.  Menyebutkan 
pokok 
permasalahan 
terhadap 
sesuatu yang 
hangat 
dibicarakan 
b.  Menyebutkan 
pandangan / 
pendapat 
mengenai hal 
tersebut beserta 
Mengamati 
 Siswa menyimak berbagai contoh teks 
eksposisi analisis  yang diberikan/ 
diperdengarkan guru   
 Siswa mengamati fungsi sosial, struktur 
dan unsur kebahasaannya  
 Siswa belajar menemukan gagasan 
utama, informasi rinci dan informasi 
tertentu dari teks eksposisi analitis  
Mempertanyakan (questioning) 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks 
eksposisi yang ada dalam bahasa 
Inggris, Siswa mempertanyakan 
gagasan utama, informasi rinci dan 
informasi tertentu 
Mengeksplorasi 
 Siswa mencari beberapa text eksposisi 
analitis dari berbagai sumber.  
 Siswa berlatih menemukan gagasan 
utama, informasi rinci dan informasi 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teks eksposisi analitis 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
Pengamatan 
(observations):  
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian adalah: 
 Berperilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
4 x 2 JP  CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://ameri
canenglish.st
ate.gov/files/
ae/resource_
files 
- http://learne
nglish.british
council.org/e
n/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
dibicarakan umum, 
sesuai dengan 
konteks 
penggunaannya.  
4.14 Menangkap makna 
dalam teks 
eksposisi analitis 
tentang topik yang 
hangat dibicarakan 
umum  
 
 
ilustrasi sebagai  
pendukung  
c.  Diakhiri dengan 
kesimpulan yang 
menyatakan 
kembali 
pendapat 
terhadap hal 
tersebut  
Unsur Kebahasaan: 
- Kalimat Simple 
Present 
- Conditional 
Clauses 
- Modals  
tertentu  
 Siswa secara berkelompok menuliskan 
/menyalin teks eksposisi analitis dengan 
memperhatikan fungsi sosial, struktur, 
dan unsur kebahasaan dengan runtut 
 Siswa membacakan teks eksposisi 
kepada teman dengan menggunakan 
unsur kebahasaan yang tepat 
 
Mengasosiasi 
 Secara berpasangan siswa  menganalisis 
beberapa teks eksposisi dengan fokus 
pada fungsi sosial, struktur, dan unsur 
kebahasaan 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis yang disampaikan dalam kerja 
kelompok. 
Mengkomunikasikan 
 Siswa membuat laporan berupa catatan 
hasil membaca dan mendengarkan  
 Berkelompok, siswa bertukar cerita 
tentang teks eksposisi dengan 
damai, dalam 
melaksanakan 
komunikasi 
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks eksposisi 
analitis 
 Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
setiap tahapan 
 Ketepatan dan 
kesesuaian 
menggunakan strategi 
dalam membaca 
Portofolio 
 Kumpulan catatan 
kemajuan belajar  
 Kumpulan hasil tes 
dan latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
memperhatikan fungsi sosial, struktur 
dan unsur kebahasaannya. 
 Siswa mempresentasikannya di kelas 
 Membuat laporan evaluasi diri secara 
tertulis tentang pengalaman masing-
masing dalam mencari  teks eksposisi 
selama proses pembelajaran di dalam 
dan di luar kelas, termasuk kendala 
yang dialami. 
 Siswa membuat ‘learning journal’  
cara penilaian lainnya  
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
 
  
1.1 Mensyukuri 
kesempatan dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.3  Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, dalam 
melaksanakan 
Teks biografi 
pendek dan 
sederhana tentang 
tokoh terkenal  
Fungsi Sosial  
Meneladani,    
membanggakan,  
bertindak teratur, 
teliti dan disiplin, 
melaporkan  
Struktur 
a. Menyebutkan 
tindakan/ 
peristiwa/kejadi
Mengamati 
 Siswa menyimak berbagai contoh teks 
biografi  yang diberikan/ 
diperdengarkan guru  secara  santun 
dan tanggung jawab. 
 Siswa mengamati fungsi sosial, struktur 
dan unsur kebahasaannya  
 Siswa mengamati keteladanan dari teks 
biografi yang dipelajari. 
 Siswa belajar menemukan gagasan 
utama, informasi rinci dan informasi 
tertentu dari teks legenda  
Mempertanyakan (questioning) 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan struktur 
teks 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan 
 Kesesuaian format 
penulisan/ 
penyampaian 
4 x 2 JP 
 
 CD/ Audio/ 
VCD 
 Koran/ 
majalah 
berbahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailyen
glish.com 
- http://ameri
canenglish.st
ate.gov/files/
ae/resource_
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
komunikasi 
fungsional  
3.11 Menganalisis 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
dari teks biografi 
pendek dan 
sederhana tentang 
tokoh terkenal, 
sesuai dengan 
konteks 
penggunaannya.  
4.15 Menangkap makna 
teks biografi 
pendek dan 
sederhana tentang 
tokoh terkenal  
   
an secara umum 
b. Menyebutkan 
urutan tindakan/ 
kejadian/peristi
wa secara 
kronologis, dan 
runtut 
c. Jika perlu, ada 
kesimpulan 
umum. 
 
Unsur Kebahasaan 
- Kata-kata terkait 
dengan 
perjuangan 
hidup, 
profesionalisme 
dalam bekerja, 
kejadian/peristiw
a yang sedang 
banyak 
dibicarakan. 
- Simple, 
Continuous, 
Perfect tense 
- Penyebutan kata 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks biografi 
yang ada dalam bahasa Inggris, 
perbedaan teks dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia. 
 Siswa mempertanyakan gagasan 
utama, informasi rinci dan informasi 
tertentu 
Mengeksplorasi 
 Siswa mencari beberapa text biografi  
dari berbagai sumber.  
 Siswa berlatih menemukan gagasan 
utama, informasi rinci dan informasi 
tertentu  
 Siswa melengkapi rumpang dari 
beeberapa teks biografi sederhana 
 Siswa secara berkelompok menuliskan 
/menyalin teks biografi dengan 
memperhatikan fungsi sosial, struktur, 
dan unsur kebahasaan dengan runtut 
 Siswa membacakan teksbiografit 
kepada teman dengan menggunakan 
Pengamatan 
(observations):  
Sasaran penilaian adalah: 
 Berperilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi 
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks biografi 
 Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
setiap tahapan 
 Ketepatan dan 
kesesuaian 
menggunakan strategi 
dalam membaca 
Portofolio 
 Kumpulan catatan 
kemajuan belajar  
 Kumpulan hasil tes 
files 
- http://learne
nglish.british
council.org/e
n/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
benda 
- Modal auxiliary 
verbs  
unsur kebahasaan yang tepat 
Mengasosiasi 
 Secara berpasangan siswa  menganalisis 
beberapa teks biografi dengan fokus 
pada fungsi sosial, struktur, dan unsur 
kebahasaan 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis yang disampaikan dalam kerja 
kelompok. 
Mengkomunikasikan 
 Siswa menceritakan kembali teks 
biografi sederhana tentang keteladanan 
dari  tokoh terkenal dengan 
memperhatikan fungsi sosial, struktur 
dan unsur kebahasaannya. 
 Siswa membuat kliping  teks  biografi 
dengan menyalin dan beberapa 
sumber. 
 Membuat laporan evaluasi diri secara 
tertulis tentang pengalaman masing-
masing dalam mencari  teks  biografi 
selama proses pembelajaran di dalam 
dan di luar kelas, termasuk kendala 
dan latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya  
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain. 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
yang dialami. 
 Siswa membuat ‘learning journal’ 
1.1 Mensyukuri 
kesempatan dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
International yang 
diwujudkan dalam 
semangat belajar  
2.2  Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, dalam 
melaksanaka n 
komunikasi 
fungsional  
3.12 Menyebutkan  
fungsi sosial dan 
kebahassaan dalam 
lagu  
 4.16 Menangkap pesan 
dalam lagu  
  
Lagu 
Fungsi sosial  
 Menghibur, 
mengungkapkan 
perasaan, 
mengajarkan 
pesan moral 
Unsur kebahasaan 
 Kata, ungkapan, 
dan tata bahasa 
dalam karya seni 
berbentuk lagu. 
 Ejaan dan tulisan 
tangan dan cetak 
yang jelas dan 
rapi. 
 Ucapan, tekanan 
kata, intonasi, 
ketika 
mempresentasika
n secara lisan 
Topik 
Mengamati 
 Siswa mendengarkan lagu yang 
diperdengarkan  
 Siswa menirukan model secara 
terbimbing.  
 Siswa mempertanyakan cara 
menemukan informasi rinci dan 
kesimpulan dari lagu tersebut 
Mempertanyakan (questioning) 
 Dengan pertanyaan pengarah dari guru, 
siswa terpancing untuk 
mempertanyakan pesan yang 
disampaikan dari lagu  
 Siswa mempertanyakan cara 
menemukan informasi rinci dan 
kesimpulan dari lagu tersebut 
Mengeksplorasi 
 Siswa melengkapi rumpang pada lagu 
tersebut dengan ungkapan yang benar 
sesuai dengan model yang dipelajari  
 Siswa membacakan teks lagu dengan 
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian adalah:  
 kesantunan saat 
melakukan tindakan 
 Perilaku tanggung 
jawab, peduli, 
kerjasama dan cinta 
damai  
 Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
setiap tahapan 
 Ketepatan dan 
kesesuaian dalam 
pengucapan dan 
penyalinan lirik lagu 
Portofolio 
 Kumpulan kemajuan 
siswa berupa 
2 x 2 JP  CD/ Audio/ 
VCD 
 Koran/Majal
ah berbahasa 
Inggris 
 Buku lagu 
bahasa 
Inggris 
 Sumber dari 
internet: 
- www.dailye
nglish.com 
- http://amer
icanenglish.
state.gov/fil
es/ae/resou
rce_files 
- http://learn
english.briti
shcouncil.or
g/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
     Keteladanan 
tentang perilaku 
yang 
menginspirasi.  
  
pengucapan dan tekanan kata yang 
tepat  
 Siswa berdiskusi tentang pesan lagu 
yang didengar 
Mengasosiasi 
 Secara individu siswa membandingkan 
pesan yang terdapat dalam beberapa 
lagu yang dibaca/didengar 
 Siswa membuat kumpulan lagu- lagu 
yang bertema perdamaian dengan 
menyalin 
 Siswa mengaitkan syair lagu dengan 
ungkapan yang sudah dipelajari 
Mengkomunikasikan 
 Siswa mendemonstrasikan kemahiran 
mereka menyanyikan lagu tersebut 
dengan pengucapan dan tekanan kata 
yang benar. 
 Siswa melaporkan  kumpulan lagu yang 
sudah dianalis pesan di dalam lugu-lagu 
tersebut 
 Antar siswa melakukan penilaian 
terhadap kumpulan lagu yang dibuat.  
kumpulan lagu yang 
disalin dengan tulisan 
tangan beserta kesan 
terhadap lagu 
 kumpulan hasil tes 
dan latihan. 
 Catatan atau rekaman 
penilaian diri dan  
  penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya  
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      APPENDIX 5 
LESSON PLAN 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
( RPP ) 
 
 
Satuan Pendidikan      : MAN 1 Surakarta  
Kelas / Semester          : XI/2 
Mata Pelajaran           : Bahasa Inggris 
Topik / Materi Pokok : Factual Report Text 
Aspek/Skill                   : Writing Activity 
Alokasi Waktu             : 2 x 45 menit  
 
A. Kompetensi Inti (KI) 
1.      Menghayati dan mengamalkan ajaran agama yang dianutnya. 
2.      Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai), santun, responsif dan 
pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas berbagai 
permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial 
dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia. 
3.      Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya 
tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora 
dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban 
terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah. 
4.      Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara 
mandiri, bertindak secara efektif dan kreatif, serta mampu menggunakan 
metoda sesuai kaidah keilmuan. 
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B.  Indikator Pencapaian Kompetensi 
 
No Kompetensi Dasar Indikator Pencapaian 
Kompetensi 
 
1 1.1 Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris 
sebagai bahasa pengantar 
komunikasi internasional 
yang diwujudkan dalam 
semangat belajar. 
1.1.1Bersemangat dalam 
melaksanakan setiap kegiatan 
pada pembelajaran Bahasa 
Inggris. 
1.1.2 Serius dalam melaksanakan 
setiap kegiatan pada 
pembelajaran Bahasa Inggris . 
2 2.2 Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta damai, 
dalam melaksanakan 
komunikasi fungsional  
2.2.1 Bertanggung jawab atas 
tindakan anggotanya saat 
menjadi pemimpin 
kelompok. 
 2.2.2 Mengakui ketika membuat 
kesalahan. 
 2.2.3 Tidak menyalahkan orang 
lain atas tindakannya 
sendiri. 
 2.2.4 Melaksanakan perilaku 
kerjasama dalam 
melaksanakan kerja 
kelompok dengan teman. 
3 3.9 Menganalisis struktur teks dan 
unsur kebahasaan untuk 
melaksanakan fungsi sosial 
teks ilmiah faktual (factual 
report ) dengan menyatakan 
3.9.1 Siswa dapat 
mengindentifikasi fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari teks 
ilmiah faktual (factual 
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dan menanyakan tentang teks 
ilmiah faktual tentang orang, 
binatang, benda, gejala dan 
peristiwa alam dan sosial, 
sederhana, sesuai dengan 
konteks pembelajaran di 
pelajaran lain di Kelas XI. 
 
report) 
 3.9.2 Siswa menerapkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari teks 
ilmiah faktual (factual 
report) 
3.9.3  Siswa dapat menganalisa 
kosa kata yang ada dalam 
teks ilmiah faktual (factual 
report) 
4 4.13 Menangkap makna dalam 
teks ilmiah faktual (factual 
report), lisan dan tulis, 
sederhana, tentang orang, 
binatang, benda, gejala dan 
peristiwa alam dan sosial, 
terkait dengan mata pelajaran 
lain di Kelas XI. 
4.13.1   Siswa mampu menjawab 
pertanyaan berdasarkan 
teks ilmiah faktual (factual 
report) yang mereka baca. 
4.13.2   Siswa mempresentasikan 
informasi yang didapat 
dalam teks ilmiah faktual 
(factual report) 
4.13.3   Siswa menyusun sebuah 
teks ilmiah faktual (factual 
report) 
 
 
C.  Tujuan Pembelajaran 
 
Setelah mempelajari teks ilmiah faktual (factual report) siswa diharapkan 
mampu: 
1.1.1 Melaksanakan setiap kegiatan pada pembelajaran Bahasa Inggris terkait 
teks ilmiah faktual (factual report) 
1.1.2 Serius dalam melaksanakan setiap kegiatan pada pembelajaran Bahasa 
Inggris 
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2.2.4  Melaksanakan perilaku kerjasama dalam melaksanakan kerja kelompok 
dengan teman. 
     3.9.1  Mengindentifikasi fungsi sosial, struktur teks, dan unsur kebahasaan dari 
teks ilmiah faktual (factual report ) 
3.9.2  Menerapkan fungsi sosial, struktur teks, dan unsur kebahasaan dari teks 
ilmiah faktual (factual report ) 
3.9.3  Siswa dapat menganalisa kosa kata yang ada dalam teks ilmiah faktual 
(factual report) 
4.13.1    Menjawab pertanyaan berdasarkan teks ilmiah faktual (factual report) 
yang mereka baca. 
4.13.2   Mempresentasikan informasi yang didapat dalam teks ilmiah faktual 
(factual report) 
4.13.3   Menyusun sebuah teks ilmiah faktual (factual report) 
 
D.  Materi Pembelajaran:  
 Fungsi social :   
-    Mengamati alam 
-    Menulis paparan ilmiah mengenai benda, binatang, dan gejala/peristiwa alam 
     Struktur teks : 
-     Klasifikasi  Umum tentang binatang/ benda yang ditulis, 
  e.g. Slow loris is a  mammal. It is found in ... It is a nocturnal animal. It is 
very small with ....  
-     Penggambaran mengenai bagian, sifat dan tingkah lakunya 
Unsur Kebahasaan:  
1.   Simple present  
2.   Kata kerja yang menggambarkan binatang/ benda/ gejala alam 
3.   Kata sifat  
4.   Berbagai kata benda terkait dengan benda/ binatang/ gejala alam yang 
diamati 
5.   Ejaan, tanda baca, dan tulisan tangan dan cetak yang jelas dan rapi. 
6.   Rujukan kata 
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Topik : Benda,binatang dan gejala/peristiwa alam dan sosial terkait dengan 
mata pelajaran lain di Kelas XI.  
Report text is a text which present information about something, as it is. It is 
as a result of systemic observation and analyses  
The purpose : Presenting information about something. They generally 
describe an entire class of things, whether natural or made. 
1.  Contoh Teks Report (Report Text) 
 
 
Earthquakes 
The Most Deadly Natural Hazards 
Earthquakes-being among the most deadly natural hazards-strike without 
any prior warning, leaving catastrophe in their wake terrible loss of human 
lives as well as economic loss. 
Technically, an earthquake (also known as tremor, quake or temblor) is a kind 
of vibration through earth’s crust. This vibration occurs as result of powerful 
movement of rocks in the earth’s crust. These powerful movements trigger a 
rapid release of energy that creates seismic waves that travel through the earth. 
Earthquakes are usually brief, but  may repeat over along period of time.(Earth 
Sience.2001) 
Earthquakes are classified as large and small. Large earthquakes usually 
begin with slight tremors but rapidly take form of violent shocks. The 
vibrations from a large earthquake last for few days known as aftershocks. 
Small earthquakes are usually slight tremors and do not cause  much damage. 
Large earthquakes are known to take down building and cause death and injury 
(Richter, 1935) 
According to some statistics, there may be an average of 500,000 
earthquakes every year but only about 100,000 can be felt and about 100 or so 
can cause damage each year. 
The study of earthquakes is called seismology. Seismology studies the 
frequency, type and size of earthquakes. Earthquakes are measured using 
observation by seismometers. The magnitude of an earthquakes and its 
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intensity is recorded on a numerical scale known as Richter scale. On this 
scale, 3 or less is hardly noticeable. Earthquakes with magnitude of more than 
6.5 can cause heavy damage. 
The effects of an earthquake are strongest in the area which near its 
epicenter. The extent of the earthquakes vibration and further damage to the 
region is partly dependent on the features of the ground. The worst possible 
damage occurs in the densely populated areas where structures are not built to 
withstand intense shaking. Damage and loss of life incurred during earthquake 
is due to falling buildings and flying glass and objects. In certain areas, an 
earthquake can cause mudslides that can bury areas under it. Powerful 
submarine earthquakes cause tsunami or a chain of fast moving waves in the 
ocean that ripple outward from earthquake epicenter toward coastal areas 
causing surmountable damage (http//:www.USGS.Org).On an average,1,000 
earthquakes with intensities of 5.0 or greater are recorded each year. 
 
2.  Structure of an information report  
Formal written report usually follows a specific structure: 
  Ø Introductory paragraph also known as general classification - It introduces 
the topic/subject. 
  Ø Body Paragraphs - A Series of paragraphs that provide detailed 
information on the topic. For example, body, parts, qualities, functions, 
habits, behaviors, etc. 
-          Paragraph 1 (description) 
-          Paragraph 2 (description) 
-          Paragraph 3 (description) 
  Ø Information report has no ending or a conclusion but rounds off with a 
statement that summarizes the contents of the report. 
  Ø Glossary: It is place at the end of the information report. It defines all the 
technical terms or words used in the report. It is optional. 
  Ø Bibliography: It is a list of book, journals, magazines or websites used in 
the report. It is optional  
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   3. Feature of an information of report  
Ø  Use of present tense, such as live, is, are, etc. 
Ø  Use of passive voice, such as is eaten, are grown, was written etc. 
Ø  Use of words which generalize, such as all, many, none, most, etc. 
Ø  Use of relational verbs, such as have, consists of, is made up of, creates, 
indicates, etc. 
Ø  Use of technical vocabulary relevant to the subject. 
Ø  Use of descriptive but factual language, such as color, shape, size, habits, 
behaviors etc, 
 
E. Metode Pembelajaran 
Pendekatan : Scientific Approach 
     Metode    : Discovery Learning 
 
F.  Media dan Sumber Pembelajaran: 
1.   Media                  : Power Point Presentation, Laptop, LCD 
       2.   Sumber Belajar    : Guru, Buku Bahasa Inggris kelas XI “Bahasa Inggris 
SMA/MA/SMK/MAK Kelas XI Semester 2”, majalah, 
koran, website 
 
G. Langkah-Langkah Kegiatan Pembelajaran 
a. Pendahuluan (15menit) 
1. Membuka pelajaran dengan mengucapkan good morning 
2. Meneruskan dengan mengucapkan salam 
3. Menanyakan kabar siswa dengan mengucapkan How are you students? 
4. Menanyakan kondisi/keadaan siswa serta kesiapan mengikuti proses 
pembelajaran dengan mengucapkan Do you feel good today? Are you 
ready follow the lessons? 
5. Membiasakan kedisiplinan melalui presensi 
6. Mengawali pembelajaran dengan mengucapkan basmalah 
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b. Kegiatan Inti 
Observasi 
 Guru menampilkan teks contoh bencana alam yaitu Earthquakes pada 
LCD 
 Peserta didik melihat teks Eartquakes yang ditampilkan pada LCD  
 Peserta didik membuka buku berjudul “Bahasa Inggris 
SMA/MA/SMK/MAK Kelas XI Semester 2” halaman 28 
Menanya 
 Peserta didik menanyakan beberapa Vocabulary (kosa kata) yang belum 
mereka ketahui
 Peserta didik menanyakan beberapa hal berkenaan dengan Simple Present 
Tense
 Peserta didik menanyakan tentang bagaimana cara mengidentifikasikan 
suatu jenis teks
  Mengumpulkan Data 
 Peserta didik membaca fungsi teks report
 Peserta didik membaca ciri-ciri teks report
 Peserta didik membuka grammar : Simple Present Tense
 Peserta didik memenemukan ide utama, tujuan, struktur teks, dan tenses.
 Menalar 
 Peserta didik secara bersama dalam satu kelompok mendiskusikan 
tayangan teks Earthquakes. 
 Peserta didik menelaah tentang Tense yang ada dalam teks 
 Peserta didik mencoba memahami ide utama masing-masing paragraf 
 Peserta didik mengklasifikasikan ide utama masing-masing paragraf 
 Peserta didik menelaah generic structure teks 
 Peserta didik secara kelompok membuat sebuah teks report yang 
bertemakan hewan 
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 Jejaring/mengkomunikasikan 
 Guru memberikan kesempatan masing masing  kelompok  untuk  
mempresentasikan hasil kerja kelompok 
 Guru memberikan kesempatan kepada masing-masing kelompok untuk 
memaparkan dan mendiskusikan generic structure dari teks 
 Guru meluruskan beberapa pendapat dari peserta didik yang dianggap 
kurang tepat sekaligus memberikan umpan balik (feed back)agar diskusi 
berjalan dengan baik 
 Guru menjawab beberapa pertanyaan peserta didik yang tidak terjawab 
dengan baik dalam diskusi kelas sekaligus memberikan penguatan dan 
penjelasan secara lebih detail. 
c. Kegiatan Penutup 
 Bersama peserta didik merumuskan kesimpulan hasil pembelajaran baik 
terkait jenis teks, fungsi, generic structure, maupun ciri-ciri teks report. 
 Guru meminta siswa untuk meringkas materi pembelajaran report text/ 
 Mengakhiri kegiatan pembelajaran dengan hamdalah dan salam 
 
H. PENILAIAN 
 
1. Kompetensi Sikap 
1) Teknik Penilaian : Observasi 
2) Bentuk Instrumen : Lembar observasi 
3) Kisi-kisi : 
No. Butir Sikap Deskripsi Perolehan skor 
1 Jujur 
 
5 : selalu jujur 
4: sering jujur 
3 : kadang-kadang jujur 
2 : jarang jujur 
1 : tidak pernah jujur 
 
 
   2 Bertanggung Jawab 5: selalu tanggung jawab 
4: sering tanggung jawab 
3:kadang-kadang tanggung 
jawab 
2: jarang tanggung jawab 
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1:tidak pernah tanggung 
jawab 
   3 Kerjasama 5: selalu kerjasama 
4: sering kerjasama 
3:kadang-kadang kerjasama 
2:jarang kerjasama 
1:tidak pernah kerjasama 
 
   4 Disiplin 5: selalu disiplin 
4: sering disiplin 
3: kadang-kadang disiplin 
2:jarang disiplin 
1:tidak pernah disiplin 
 
   5 Percaya Diri 5: selalu percaya diri 
4: sering percaya diri 
3: kadang-kadang percaya 
diri 
2:jarang percaya diri 
1:tidak pernah percaya diri 
 
 
2. Kompetensi pengetahuan 
1) Teknik Penilaian : Tes tertulis 
2) Bentuk Instrumen : Essay 
Indikator  Teknik Penilaian  
Bentuk 
Instrumen 
  
Instrumen/
Soal 
       
 3.9.1  
Mengindentifikasi 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan dari teks 
ilmiah faktual (factual 
report ) 
4.13.1    Menjawab 
pertanyaan berdasarkan 
teks ilmiah faktual 
(factual report) yang 
mereka baca. 
 
 Tes Tulis  Essay 
1.   Answer the 
questions based on the 
text above ! 
 
      
      
      
      
         
 
1. Aspek Keterampilan 
1) Teknik Penilaian : Tes tertulis 
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2) Bentuk Instrumen : Menyusun teks 
No. Aspect Criteria Score 
1 Content Excelent 
Good 
Average 
Poor 
4 
3 
2 
1 
2 Organization Excelent 
Good 
Average 
Poor 
4 
3 
2 
1 
3 Vocabulary Excelent 
Good 
Average 
Poor 
4 
3 
2 
1 
4 Grammar Excelent 
Good 
Average 
Poor 
4 
3 
2 
1 
5 Mechanics Excelent 
Good 
Average 
Poor 
4 
3 
2 
1 
 
 
                                                          Surakarta,  Juli  2017  
  
Mengetahui             
Kepala Sekolah,                           Guru Mata Pelajaran, 
 
 
Drs. H. Slamet Budiyono, M. Pd          Drs. H. Ali Muhson, M.Ag., M.Pd.I.,MH 
NIP. 196511111994031013                   NIP. 196802041994031003 
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   Lampiran 
 
a. Instrumen 
Group task           
Earthquakes 
The Most Deadly Natural Hazards 
 
Earthquakes-being among the most deadly natural hazards-strike 
without any prior warning, leaving catastrophe in their wake terrible loss of 
human lives as well as economic loss. 
Technically, an earthquake (also known as tremor, quake or temblor) is a kind 
of vibration through earth’s crust. This vibration occurs as result of powerful 
movement of rocks in the earth’s crust. These powerful movements trigger a 
rapid release of energy that creates seismic waves that travel through the earth. 
Earthquakes are usually brief, but  may repeat over along period of time.(Earth 
Sience.2001) 
Earthquakes are classified as large and small. Large earthquakes usually 
begin with slight tremors but rapidly take form of violent shocks. The 
vibrations from a large earthquake last for few days known as aftershocks. 
Small earthquakes are usually slight tremors and do not cause much damage. 
Large earthquakes are known to take down building and cause death and injury 
(Richter, 1935) 
According to some statistics, there may be an average of 500,000 
earthquakes every year but only about 100,000 can be felt and about 100 or so 
can cause damage each year. 
The study of earthquakes is called seismology. Seismology studies the 
frequency, type and size of earthquakes. Earthquakes are measured using 
observation by seismometers. The magnitude of an earthquakes and its 
intensity is recorded on a numerical scale known as Richter scale. On this 
scale, 3 or less is hardly noticeable. Earthquakes with magnitude of more than 
6.5 can cause heavy damage. 
The effects of an earthquake are strongest in the area which near its 
epicenter. The extent of the earthquakes vibration and further damage to the 
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region is partly dependent on the features of the ground. The worst possible 
damage occurs in the densely populated areas where structures are not built to 
withstand intense shaking. Damage and loss of life incurred during earthquake 
is due to falling buildings and flying glass and objects. In certain areas, an 
earthquake can cause mudslides that can bury areas under it. Powerful 
submarine earthquakes cause tsunami or a chain of fast moving waves in the 
ocean that ripple outward from earthquake epicenter toward coastal areas 
causing surmountable damage (http//:www.USGS.Org).On an average,1,000 
earthquakes with intensities of 5.0 or greater are recorded each year. 
 
Answer the questions based on the text above ! 
 
1. What kind of the text ? 
2. What the communicative purpose of the text? 
3. What is the function of the text ? 
4. What is the generic structure of the text? 
5. What is the language features of the 
text ?  
 
Task 2 (Group task)  
Setiap kelompok terdiri dari dua siswa membuat sebuah report text  
 
b. Pedoman Penilaian 
 
Nilai Siswa = Skor Perolehan x 100        
 
 
  
Skor Maksimal 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Sekolah  : MAN 1 SURAKARTA 
Mata Pelajaran : Bahasa Inggris 
Kelas/ Semester  : XI/2 
Materi Pokok : Analytical Exposition 
Sub materi  : Writing Activity Analytical Exposition Text 
Alokasi Waktu : 4x45menit  
 
A. Kompetensi Inti 
KI 1 :Menghargai dan menghayati ajaran agama yang dianutnya. 
KI 2 :Menghargai dan menghayati perilaku jujur, disiplin, 
tanggungjawab, peduli (toleransi, gotong royong), santun, percaya 
diri, dalam berinteraksi secara efektif dengan lingkungan social dan 
alam dalam jangkauan pergaulan dan keberadaannya. 
KI 3 :Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingintahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak 
mata. 
KI 4 :Mencoba, mengolah, dan menyaji dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, danmembuat) 
dan ranah abstrak (menulis, membaca, menghitung, menggambar, 
danmengarang) sesuai dengan yang dipelajari di sekolah dan 
sumber lain yang sama dalam sudut pandang/teori. 
 
B. Kompetensi Dasar dan Indikator 
No. Kompetensi Dasar Indikator 
1.  1.1 Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris 
sebagai bahasa pengantar 
1.1.1Bersemangat dalam 
melaksanakan setiap 
kegiatan pada pembelajaran 
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komunikasi internasional 
yang diwujudkan dalam 
semangat belajar. 
Bahasa Inggris. 
1.1.2 Serius dalam melaksanakan 
setiap kegiatan pada 
pembelajaran Bahasa Inggris 
. 
2 
 
 
 
2.3  Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta damai, 
dalam melaksanakan 
komunikasi fungsional. 
2.3.1   Melaksanakan perilaku 
kerjasama dalam 
melaksanakan kerja 
kelompok dengan teman. 
 
 
3 
 
 
 
 
 
 
3.10 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari teks 
eksposisi analitis tentang 
topik yang hangat 
dibicarakan umum, sesuai 
dengan konteks 
pengguaannya. 
 
 
3.10.1 Siswa dapat 
mengidentifikasi fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
teks eksposisi analitis 
3.10.2 Siswa menerapkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
teks eksposisi analitis 
3.10.3  Siswa dapat menganalisa 
kosa kata yang ada dalam 
teks eksposisi analitis. 
 
4 4.14 Menangkap makna dalam 
teks eksposisi analitis 
tentang topik yang hangat 
dibicarakan umum 
4.14.1   Siswa mampu menjawab 
pertanyaan berdasarkan 
teks yang mereka baca.  
4.14.2   Siswa mempresentasikan 
informasi yang didapat 
dalam teks eksposisi 
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analitis.  
4.14.3   Siswa dapat menyusun 
sebuah teks eksposisi 
analitis.  
 
 
C. Tujuan Pembelajaran 
Setelah mempelajari Analytical Exposition Text siswa diharapkan mampu: 
1.1.3 Bersemangat dalam melaksanakan setiap kegiatan pada pembelajaran 
Bahasa Inggris terkait teks eksposisi analitis tentang topik yang hangat 
dibicarakan umum 
1.1.4 Serius dalam melaksanakan setiap kegiatan pada pembelajaran Bahasa 
Inggris 
2.3.1 Melaksanakan perilaku kerjasama dalam melaksanakan kerja kelompok 
dengan teman. 
3.10.1 Mengindentifikasi fungsi sosial, struktur teks, dan unsur kebahasaan 
dari teks eksposisi analitis 
3.10.2 Siswa menerapkan fungsi sosial, struktur teks, dan unsur kebahasaan 
3.10.3 Siswa menganalisa kosa kata yang ada dalam teks eksposisi analitis. 
4.13.3Siswa mampu menyusun teks eksposisi analitis berdasarkan tema yang 
ditentukan sesuai dengan struktur dan unsur kebahasaan teks eksposisi 
analitis 
 
D. Materi Pembelajaran 
(Lampiran 1) 
 
E. Metode Pembelajaran 
Pendekatan: Scientific Approach 
Metode : Discovery learning 
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F. Media dan Sumber Pembelajaran 
1. Media 
Picture, LCD, dan laptop 
2. Sumber Belajar 
Buku Siswa dan Internet 
 
G. Langkah-Langkah Pembelajaran 
Pertemuan pertama 
Pendahuluan (15 menit) 
a) Guru menyiapkan peserta didik secara psikis dan fisik untuk mengikuti 
proses pembelajaran dengan memberi salam, mengajak peserta didik 
untuk merapikan kelas dan penampilan mereka, mengajak peserta didik 
untuk mengawali kegiatan dengan berdoa, dan memeriksa kehadiran 
peserta didik. 
        Inti (65 menit) 
 Mengamati 
a) Guru menampilkan gambar tentang “Global Warming” kepada siswa. 
b) Guru membantu siswa untuk memahami teks “Global Warming”   
kemudian membahas difficulties word dalam teks. 
 Menanya 
a) Guru memberikan kesempatan kepada siswa untuk bertanya tentang 
kata-kata yang sulit dalam isi text tersebut. 
b) Guru memberikan penjelasan kepada siswa yang belum paham akan 
materi. 
 Mencoba/Mengumpulkan Data atau Informasi 
a) Guru meminta siswa untuk mencari informasi lain mengenai definition, 
communicative purpose, generic structure, and language feature of the 
analytical exposition text. 
b) Guru bersama siswa menjawab pertanyaan mengenai definition, 
communicative purpose, generic structure, and language feature of the 
analytical exposition text. 
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 Mengasosiasi/Menganalisis Data atau Informasi 
a) Guru membagi siswa menjadi beberapa kelompok, satu kelompok 
terdiri dari 2 siswa. 
b) Siswa mengidentifikasi main idea, generic structure, and language 
feature of the text entitled “Global Warming”. 
 Mengomunikasikan 
a) Guru memberikan kesempatan kepada siswa secara berkelompok untuk 
mengemukakan hasil diskusi kelompok. 
b) Guru mengmpulkan hasil diskusi kelompok. 
 
Pertemuan kedua 
Pendahuluan (15 menit) 
a) Guru menyiapkan peserta didik secara psikis dan fisik untuk mengikuti 
proses pembelajaran dengan memberi salam, mengajak peserta didik 
untuk merapikan kelas dan penampilan mereka, mengajak peserta didik 
untuk mengawali kegiatan dengan berdoa, dan memeriksa kehadiran 
peserta didik. 
        Inti (65 menit) 
 Mengamati 
a) Guru menampilkan sebuah teks tentang analytical exposition yang 
berjudul “Banning of Motorbikes”. 
b) Guru menjelaskan materi pembelajaran meliputi fungsi teks, generic 
structure, dan unsur kebahasaan analytical exposition text pada teks 
“Banning of Motorbikes”. 
c) Guru membantu siswa untuk memahami teks “Banning of 
Motorbikes”.kemudian membahas difficulties word dalam teks. 
 Menanya 
a) Guru memberikan kesempatan kepada siswa untuk bertanya tentang 
kata-kata yang sulit dalam isi text tersebut. 
b) Guru memberikan penjelasan kepada siswa yang belum paham akan 
materi. 
197 
 
 
 
 Mencoba/Mengumpulkan Data atau Informasi 
a) Guru meminta setiap siswa untuk membuat satu contoh lain thesis 
dalam analytical exposition teks. 
 Mengasosiasi/Menganalisis Data atau Informasi 
a) Guru membagi siswa menjadi beberapa kelompok, satu kelompok 
terdiri dari 2 siswa.. 
b) Siswa membuat satu teks analytical exposition dengan judul yang 
berbeda dalam setiap kelompok. 
 Mengomunikasikan 
a) Guru memberikan kesempatan kepada siswa secara berkelompok untuk 
mengemukakan hasil diskusi kelompok. 
b) Guru mengmpulkan hasil diskusi kelompok. 
 
Penutup (10 Menit) 
1) Guru dan peserta didik secara bersama-sama membuat ringkasan materi 
yang sudah dipelajari pada pertemuan ini. 
2)  Guru mengajukan pertanyaan kepada peserta didik untuk membantu 
mereka melakukan refleksi terhadap kegiatan belajar yang telah mereka 
lakukan. 
 
H. PENILAIAN 
1. Kompetensi Sikap 
1) Teknik Penilaian : Observasi 
2) Bentuk Instrumen : Lembar observasi  
3) Kisi-kisi : 
No. Butir Sikap Deskripsi Perolehan 
skor 
1 Jujur 
 
5 : selalu jujur 
4: sering jujur 
3 : kadang-kadang jujur 
2 : jarang jujur 
1 : tidak pernah jujur 
 
 
   2 Bertanggung Jawab 5: selalu tanggung jawab  
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4: sering tanggung jawab 
3:kadang-kadang tanggung 
jawab 
2: jarang tanggung jawab 
1:tidak pernah tanggung 
jawab 
   3 Kerjasama 5: selalu kerjasama 
4: sering kerjasama 
3:kadang-kadang kerjasama 
2:jarang kerjasama 
1:tidak pernah kerjasama 
 
   4 Disiplin 5: selalu disiplin 
4: sering disiplin 
3: kadang-kadang disiplin 
2:jarang disiplin 
1:tidak pernah disiplin 
 
   5 Percaya Diri 5: selalu percaya diri 
4: sering percaya diri 
3: kadang-kadang percaya 
diri 
2:jarang percaya diri 
1:tidak pernah percaya diri 
 
 
2. Kompetensi pengetahuan 
1)   Teknik Penilaian : Tes tertulis 
2) Bentuk Instrumen : Essay 
Indikator  Teknik Penilaian  
Bentuk 
Instrumen 
  
Instrumen/
Soal 
       
3.10.1Mengindentifika
si fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan dari 
teks eksposisi 
analitis 
 
 Tes Tulis  Essay 
1.   Answer the 
questions based on the 
text above ! 
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3. Aspek Keterampilan 
1) Teknik Penilaian : Tes tertulis 
2) Bentuk Instrumen : Menyusun teks 
 
No. Aspect Criteria Score 
1 Content Excelent 
Good 
Average 
Poor 
4 
3 
2 
1 
2 Organization Excelent 
Good 
Average 
Poor 
4 
3 
2 
1 
3 Vocabulary Excelent 
Good 
Average 
Poor 
4 
3 
2 
1 
4 Grammar Excelent 
Good 
Average 
Poor 
4 
3 
2 
1 
5 Mechanics Excelent 
Good 
Average 
Poor 
4 
3 
2 
1 
 
Pedoman Penilaian 
Nilai Siswa      =  
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Lampiran 
 
A. Definition  
Analytical exposition text is a text that elaborates the writer’s idea about 
the phenomenon surrounding.  
B. Purpose: 
 To persuade the reader or listener that there is something that, 
certainly, needs to get attention 
 To analyze a topic and to persuade the reader that this opinion is 
correct and supported by arguments 
C. Generic Structure: 
 Thesis : Introduces the topic and shows speaker or writer’s 
position; Outlines of the arguments to be presented. 
 Arguments : It consists about Point and Elaboration Point, states 
the main argument. Elaboration: develops and supports each point 
of argument 
 Conclusion : Reiteration (restatement), restates speaker or writer’s 
position 
D. Language Features: 
 Focus on generic human and non human participants. 
 Use mental processes. It is used to state what the writer or speaker 
thinks or feels about something, for example: realize, feel, etc. 
 Need material processes. It is used to state what happens, for 
example: has polluted, etc. 
 Use of simple present tense. 
 Use of relational processes. 
 Use of internal conjunction to state argument. 
 Reasoning through casual conjunction or nominalization. 
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 Expression of I believe.. I think… 
 Adverbia first, second, third.. 
 Conjunction: Therefore, consequently, based on the arguments. 
Teks 
Global Warming  
                                       Is it an end to our world? 
 
The devastating impact of global warming is already evident everywhere 
in the world, as also in Indonesia. If warming continues at this rate, can you 
imagine what will be the condition of Indonesia 10 to 15 years from now? 
There is irrefutable evidence that human activity since the industrial 
revolution has changed the atmosphere of our earth and continues doing so. Since 
the time we started industrializing, we started polluting; polluting our waters, our 
air, releasing greenhouse gases that contribute towards global warming. Human 
activity will continue to affect out our earth but we need to make changes before 
our earth succumbs to the pressures of global warming and disappears altogether. 
 According to a research by Greenpeace, there is extensive deforestation 
being carried out in Indonesia; half of the tropical rainforests have been destroyed. 
We are either bulldozing or burning thousands and thousands of acres of tropical 
forests in order to grow crops. Are we growing these crops to feed our own 
people? No, these acres and acres of forestland are used to grow crops like palm 
oil, palm sugar and coffee-the lifeline of western food industries Forests are lungs 
of our earth. Trees store carbon dioxide and release it as oxygen. Since there are 
not enough tress left to absorb the huge amounts of carbon dioxide produced, it 
disrupts the natural balance and contributes towards climatic changes, which is a 
consequence of global warming (Green peace report, 2007) 
 The impact of climatic change is noticeable throughout Asia-Pacific by a 
simple observation. Either there are extremely hot days or too much rain 
accompanied by wind and thunderstorm that disrupts the daily activities. Experts 
are of the opinion that these changes will continue to happen more often. 
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Furthermore, the shifting weather patterns have made it disastrous effect on 
economy and on the people of Indonesia now will become a norm in 2020 
(Reuters, 2007). 
 Moreover, experts are the opinion that rapid onset of the clime changes will 
threaten the biodiversity. Due to extreme climates the catches of fish would 
decrease as much as 40% in Indonesia. Research has shown that majority of 
people in Indonesia depend on the sea for their livelihood; those people will be 
drastically affected, as will be the economy of the country (Green peace report, 
2007). 
 Additionally, shifting weather patterns have made it difficult for famers to 
decide when to plant crop failures. A recent study has shown that Indonesia has a 
loss of 300,000 tons of crop production every year that is three times the loss in 
previous decades. It is impossible to say how this change will affect the long-term 
viability of palm oil and other commodities but it will certainly have a disruptive 
impact (Reuters, 2007) 
Eventually global warming will not only affect economy, but it will also 
affect the health of people. It is predicted there will be dramatic increase in death 
toll. People will die due to floods, extreme heat, heat waves and storms, Due to 
the change, the bacteria and viruses will also mutate and a lot incurable diseases 
will be responsible for deaths of millions of people (Science Daily, 2007). 
Global Warming is not a new problem nor is Indonesia solely responsible 
for it. But as it is, Indonesia will be among the most vulnerable as it is one of the 
greenhouse gas emitter after China and USA. The government of Indonesia 
recognizes that it is a huge issue that will affect us if attention is not paid to it. The 
government is making every possible effort they can to tackle this issue but we 
have to do our part. 
Answer the questions based on the text above ! 
 
1. What kind of the text ? 
2. What the purpose of the text? 
3. What is the function of the text ? 
4. What is the generic structure of the text? 
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5. What is the language features of the text ?  
 
BANNING OF MOTORBIKES IS NECESSARY IN THE HOUSING 
AREAS 
 
         Motorbikes are a nuisance and a cause for great distress. Even motorbikes or 
considered as the most convenient from of transportation, I think they are a hazard 
to humans, animals, as well as the environment. Ithink motorbikes should be 
banned in housing areas due to the following reasons: cause of unreasonable 
amount of noise, air pollution, diseases,and accidents.  
          First of all, Iwould like to point out that motorbike are major constributor to 
the pollution in the wolrld. Research has shown that motorbikes emit a deadly gas 
that is dangerous for environment. Consequently, long-therm emission of gas 
from motorbikes is a major constributor of global warming (science daily). 
         Secondly, according to report from BBC News Channel, motorbikes are also 
responsible for causing diseases such as bronchitis, cancer, and are a major trigger 
of asthma and high blood pressure. Some of the diseases are so gastly that they 
can  kill people (BBC News ,2009). 
        Furthermore, motorbikes create so much noise. There is “Vroom Vroom” 
noise every where. It is extremely difficult to sleep parents with infants find it 
extremely challenging. The moment their babies fall a sleep, one or other 
motorbike passes by and the baby wakes up. It is also arduos for children to 
cocentrate on their homework. Expert are of opinion that  if there is extreme 
noise, It can lead to deafness and lack of cocentration in children and adults 
(field,1993). 
         Finally motorbikes are responsible for horrible accidents. In some cases 
there are deaths. Motorbikes riders go so fast that they are enable to stop on time 
thus they and up hitting other people or animals. Many a time lot of animals are 
trampled and found death and road. Motorbikes are known to be the biggest 
killers on road (field,1993). 
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         In conclusion, from the argumants above, I strongly believe that motorbikes 
should be banned from housing areas. 
 Answer the following question based on the insructions given! 
1)      Why the motorbikes banned in the housing areas? 
2)      What is the diseases for motorbikes in housing areas? 
3)      What is the  sollution of this cases? 
4)      Why the motorbikes is the extremely cases? 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Sekolah  : MAN 1 SURAKARTA 
Mata Pelajaran : Bahasa Inggris 
Kelas/ Semester  : XI/2 
Materi Pokok : Song 
Alokasi Waktu : 2x45 menit  
 
A. Kompetensi Inti 
KI 1  :Menghargai dan menghayati ajaran agama yang dianutnya. 
KI 2 :Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 
peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi 
secara efektif dengan lingkungan social dan alam dalam jangkauan 
pergaulan dan keberadaannya. 
KI 3 :Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingintahunya tentang ilmu pengetahuan, teknologi, seni, 
budaya terkait fenomena dan kejadian tampak mata. 
KI 4 :Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, danmembuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, danmengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam 
sudut pandang/teori. 
 
B. Kompetensi Dasar dan Indikator 
1.1.Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa 
pengantar Komunikasi internasional yang diwujudkan dalam semangat 
belajar.  
1.1.1. Merasa senang dalam mempelajari bahasa Inggris sebagai bahasa 
pengantar komunikasi internasional.  
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1.1.2. Bersemangat dalam melaksanakan setiap kegiatan pada pembelajaran 
bahasa Inggris  
2.1. Menunjukkan perilaku santun dan peduli dalam melaksanakan Komunikasi 
interpersonal dengan guru dan teman.  
2.1.1. Menyapa guru dan teman menggunakan bahasa Inggris dengan 
santun.  
2.1.2. Menunjukkan perilaku santun dalam menyanyikan sebuah lagu 
 2.2. Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung jawab 
dalam melaksanakan Komunikasi transaksional dengan guru dan teman. 
 2.2.1. Berperan aktif dalam kegiatan pembelajaran di kelas. 
 2.2.2. Menyelesaikan tugas bahasa Inggris mengenai lagu tepat waktu 
 2.3. Menunjukkkan perilaku tanggung jawab, peduli, kerjasama, dan cinta damai, 
dalam melaksanakan komunikasi fungsional. 
 2.3.1. Menjawab sapaan guru dan teman menggunakan bahasa Inggris 
dengan santun dan benar. 
 2.3.2. Menyelesaikan tugas yang menjadi bagaiannya dalam kerja 
kelompok. 
 3.12 Menyebutkan fungsi sosial dan unsur kebahasaan dalam lagu. 
3.12.1. Mengidentifikasi karakteristik lirik lagu. 
3.12.2. Mendeskripsikan fungsi sosial sebuah lagu dalam prespektif bahasa. 
 4.16. Menangkap pesan dalam lagu. 
4.`6.1. Melengkapi lirik lagu rumpang yang di dengarkan. 
4.16.2. Menemukan informasi rinci tersirat dan atau tersurat dari sebuah 
lagu. 
4.16.3.  Mempresentasikan lagu yang telah di putarkan. 
 
C. Tujuan Pembelajaran 
1.1.1. Merasa senang dalam mempelajari bahasa Inggris sebagai bahasa 
pengantar komunikasi internasional.  
1.1.2. Bersemangat dalam melaksanakan setiap kegiatan pada pembelajaran 
bahasa Inggris  
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2.1.1. Menyapa guru dan teman menggunakan bahasa Inggris dengan santun.  
2.1.2. Menunjukkan perilaku santun dalam menyanyikan sebuah lagu 
2.2.1. Berperan aktif dalam kegiatan pembelajaran di kelas. 
2.2.2. Menyelesaikan tugas bahasa Inggris mengenai lagu tepat waktu 
2.3.1 Menjawab sapaan guru dan teman menggunakan bahasa Inggris dengan 
santun dan benar. 
2.3.2. Menyelesaikan tugas yang menjadi bagaiannya dalam kerja kelompok. 
3.12.1.Siswa mampu mengidentifikasi karakteristik lirik lagu. 
3.12.2.Siswa mampu menyebutkan fungsi sosial sebuah lagu dalam prespektif 
bahasa. 
4.16.1. Siswa mampu melengkapi lirik lagu rumpang yang di dengarkan. 
4.16.2. Siswa mampu menemukan informasi rinci tersirat dan atau tersurat dari 
sebuah lagu. 
4.16.3.  Siswa mampu mempresentasikan lagu yang telah di putarkan. 
 
D. Materi Pembelajaran 
Lagu Bahasa Inggris yang di nyanyikan oleh Westlife dengan judul “I Have a 
Dream” 
Fungsi sosial: menghibur, mengungkapkan perasaan, mengajarkan pesan moral 
Unsur kebahasaan:  
 Kata, ungkapan, dan tata bahasa dalam karya seni berbentuk lagu. 
 Ejaan dan tulisan tangan dan cetk yang jelas dan rapi. 
 Ucapan, tekanan kata, intonasi, ketika mempresentasikan secara lisan. 
Topik: keteladanan tentang perilaku yang menginspirasi. 
 
E. Metode Pembelajaran 
Pendekatan : Scientific Approach 
Metode : Discovery Learning 
 
F. Media dan Sumber Pembelajaran 
1.  Sumber  :   
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 Bahasa Inggris kelas XI 
  Internet 
 
2.Media Pembelajaran  : Laptop, LCD, Video, Speaker active, Whiteboard. 
 
G. Langkah-Langkah Pembelajaran 
Kegiatan Deskripsi 
 
Alokasi 
Waktu 
Pendahuluan          Memberikan salam 
         Menanyakan kepada peserta didik  kesiapan dan 
kenyamanan untuk belajar 
         Menanyakan kehadiran peserta didik 
 
10 menit 
Inti Mengamati: 
         Siswa mendengarkan dan mengamati video tentang 
lagu yang diputarkan oleh guru berjudul “I Have a Dream”. 
         Siswa menemukan makna dalam sebuah lagu yang 
didengarkan. 
         Siswa menyebutkan kata atau frase yang ada pada 
video tentang lagu yang diputarkan oleh guru. 
Mempertanyakan: 
      Dengan bimbingan guru, peserta didik menanyakan arti 
kata sulit yang ada dalam lagu. 
      Siswa menanyakan bagaimana pengucapan kata dalam 
sebuah lagu. 
Mengeksplorasi: 
    Siswa dapat mengidentifikasi tujuan komunikatif yang 
terdapat dalam lagu. 
Mengasosiasi: 
•     Dengan berpasangan siswa mengidentifikasi bagian-
70 menit 
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Kegiatan Deskripsi 
 
Alokasi 
Waktu 
bagian pada lagu yang telah dipedengarkan oleh guru. 
Mengkomunikasikan: 
         Siswa mempresentasikan bagian-bagian pada lagu 
kepada teman dan guru 
 Siswa melakukan peer-assessment 
Penutup          Klarifikasi / kesimpulan peserta didik  dibantu oleh 
guru menyimpulkan materi tentang lagu. 
         Peserta didik  melakukan refleksi tentang materi yang 
telah di peroleh selama pelaksanaan pembelajaran. 
         Mengucapkan salam 
10 Menit 
 
 
H. PENILAIAN 
1. Kompetensi Sikap 
1) Teknik Penilaian : Observasi 
2) Bentuk Instrumen : Lembar observasi  
3) Kisi-kisi : 
 
No. Butir Sikap Deskripsi Perolehan 
skor 
1 Jujur 
 
5 : selalu jujur 
4: sering jujur 
3 : kadang-kadang jujur 
2 : jarang jujur 
1 : tidak pernah jujur 
 
 
   2 Bertanggung Jawab 5: selalu tanggung jawab 
4: sering tanggung jawab 
3:kadang-kadang tanggung 
jawab 
2: jarang tanggung jawab 
1:tidak pernah tanggung 
jawab 
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   3 Kerjasama 5: selalu kerjasama 
4: sering kerjasama 
3:kadang-kadang kerjasama 
2:jarang kerjasama 
1:tidak pernah kerjasama 
 
   4 Disiplin 5: selalu disiplin 
4: sering disiplin 
3: kadang-kadang disiplin 
2:jarang disiplin 
1:tidak pernah disiplin 
 
   5 Percaya Diri 5: selalu percaya diri 
4: sering percaya diri 
3: kadang-kadang percaya 
diri 
2:jarang percaya diri 
1:tidak pernah percaya diri 
 
 
2. Kompetensi Pengetahuan 
1) Teknik Penilaian : Tes tertulis 
2) Bentuk Instrumen : Essay 
Indikator  Teknik Penilaian  
Bentuk 
Instrumen 
  
Instrumen/
Soal 
       
3.10.1Mengindentifikasi 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan dari teks 
eksposisi analitis 
 
 Tes Tulis  Essay 
1.   Answer the 
questions based on the 
text above ! 
 
      
      
      
 
3. Kompetensi Keterampilan 
1) Teknik Penilaian : Tes tertulis 
2) Bentuk Instrumen : Essay 
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Indikator  Teknik Penilaian  
Bentuk 
Instrumen 
  
Instrumen/
Soal 
       
4.16.2 Siswa mampu 
melengkapi lirik 
lagu rumpang 
yang di 
dengarkan. 
4.16.3. Siswa mampu 
menemukan 
informasi rinci 
tersirat dan atau 
tersurat dari 
sebuah lagu. 
4.16.4.  Siswa mampu 
mempresentasika
n lagu yang telah 
di putarkan. 
 Tes Tulis  Essay 
1. Complete these 
sentences based 
on the audio 
2. Describe what 
the song talk 
about? And the 
message which 
you get from 
the song. 
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LAMPIRAN 1 
 
ACTIVITY 1 
Observe the audio 
 
 ACTIVITY 2 
Task 1 
Complete these sentences based on the audio  
Westlife - I Have A Dream  
 
I have a dream, a (1)..... to (2)....... 
To help me (3)........ with anything  
If you see the wonder of a (4).......  
You can take the future even if you (5)......  
I believe in angels  
Something good in everything I (6)....... 
I believe in angels  
When I know the time is right for me  
I'll cross (7)...... , I have a dream  
I have a dream, a (8).......... 
To help me through (9).......  
And my (10)........makes it (11)........the while  
Pushing through the (12)...........still another (13)...... 
I believe in angels  
Something good in everything I (14)....... 
I believe in angels  
When I know the time is right for me  
I'll cross (15)...... , I have a dream  
 
Task 2 
Describe what the song talk about? And the message which you get from the song.  
 
.  
ACTIVITY 3 
Present your work in front of the class ! 
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KUNCI JAWABAN 
 
ACTIVITY 2  
Task 1 
Westlife - I Have A Dream  
 
I have a dream, a (1) dream to (2)song a sing 
To help me (3)cope with anything  
If you see the wonder of a (4) fairy tale 
You can take the future even if you (5) fail 
I believe in angels  
Something good in everything I (6) see 
I believe in angels  
When I know the time is right for me  
I'll cross (7) the stream, I have a dream  
I have a dream, a (8) fantasy 
To help me through (9) reality 
And my (10 destination makes it (11) worth the while  
Pushing through the (12) darkness still another (13) mile 
I believe in angels  
Something good in everything I (14) see 
I believe in angels  
When I know the time is right for me  
I'll cross (15) the stream , I have a dream 
 
Task 2 
 
That song tells about someone who has a dream. He believes in angels that 
something good is bound to happen. And he also believes that something good 
will come at the right time. He will fight anything to reach his dream and realize 
his dream. Under no circumstances, good or bad, we must try to reach our dreams. 
because who knows only from our dreams we can become successful people in 
the future. 
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APPENDIX 6 
PHOTOGRAPH 
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APPENDIX 7 
THE MATERIAL 
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1. Report text 
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2. Analytical Exposition Text 
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3. Song  
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Westlife - I Have A Dream 
 
I have a dream, a (1) dream to (2)song a sing 
To help me (3)cope with anything  
If you see the wonder of a (4) fairy tale 
You can take the future even if you (5) fail 
I believe in angels  
Something good in everything I (6) see 
I believe in angels  
When I know the time is right for me  
I'll cross (7) the stream, I have a dream  
I have a dream, a (8) fantasy 
To help me through (9) reality 
And my (10 destination makes it (11) worth the while  
Pushing through the (12) darkness still another (13) mile 
I believe in angels  
Something good in everything I (14) see 
I believe in angels  
When I know the time is right for me  
I'll cross (15) the stream , I have a dream 
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APPENDIX 8 
LETTER OF PERMISSION 
 
 
 
